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Abstract

Relevance. In modern Kazakhstan, the issue of multilingual education is more relevant than ever before in the educational
system. Effective training of future teachers who are able to work with diverse linguistic and cultural groups of students
is a key task to ensure quality education.

Purpose. The purpose of the study is to find out the current level of motivation of students to acquire multilingual
competencies, and to identify problems that hinder the development of the integration of the regional component into the
multilingual training programme for future biology teachers in Kazakhstan.

Methodology. For this purpose, a survey was conducted among second-year students of the Faculty of Biology of A.
Baitursynov Kostanay Regional University in the academic year 2023-2024.

Results. According to the results of a survey conducted among second-year students, it was possible to see that, in general,
students assess their multilingual competence at an average level and are motivated to develop it. Comparative analysis
showed that the level of motivation of students in this matter has not changed since the previous academic year. In order
to achieve positive dynamics, it is worth considering the successful experience of Serbia in the issue of teacher training,
and emphasising the more urgent problems that remain unresolved, in particular access to methodological materials in
different languages and insufficient funding of projects in this area.

Conclusions. The study will help in the future to build successful methods and strategies that can be adapted for use in
Kazakhstan. The recommendations can be used to improve teaching methods and enrich educational programmes. This
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The use of a regional component in the multilingual training of future biology teachers

contributes to the creation of a more inclusive and adapted educational environment that considers the diversity of
languages and cultures in Kazakhstan, which will contribute to improving the quality of education and preserving

multilingual heritage.

Keywords: pedagogy; secondary school; motivation; ecology; adaptation; culture.

Introduction

Kazakhstan is a multinational country where different
languages are spoken. Kazakh and Russian are the official
languages. Some of the languages also include Uighur,
Uzbek, Tajik, Kyrgyz, Turkmen, etc. Many of them are
native to certain ethnic groups, and are used in everyday
communication. It is important for biology teachers to
know the languages and culture of the peoples of each
region of the country, and not only the features of flora and
fauna. Practicing teachers will meet with a variety of
cultural traditions that will influence the perception of
biological sciences.

The use of the regional component in the multilingual
training of future biology teachers in Kazakhstan faces
problems and challenges. R.L. Bauyrzhovna et al. [1]
consider the importance of teachers' knowledge of several
languages. In particular, they evaluate multilingual
competencies and motivation of biology students in
Kazakhstan. The majority of biology students showed high
motivation to use technologies for the development of
multilingual competence. The study emphasises the
importance of focusing on multilingualism in education,
moving away from traditional approaches that distance
languages from each other. However, the authors did not
propose specific ways to solve the problem.

A suitable option is proposed by S.K. Moldabekova and
B.P. Syzdykova [2]. The researchers suggest that when
organising training to improve efficiencys, it is necessary to
use motivation mechanisms, which should be considered
in the context of student self-study. The paper presents
several effective methods that are designed to be used just
in distance learning. In particular, students should have
open access to methodological materials and the library of
a higher educational institution in order to receive relevant
knowledge on demand. The researcher focuses on the
theory of hopes, and emphasises that teachers should form
a high, but realistic level of results that they expect from
students, and inspire them that they can achieve this level
if they make an effort. This will help to gain theoretical
knowledge, but, unfortunately, not practical, which is
especially important for biology teachers.

The importance of the ability to develop textbooks, and
to choose a suitable textbook, is presented in the paper by
K.N. Mamirova et al. [3]. The researchers stressed that the
educational material should reflect the national mentality,
since through the textbook it captures spatial
consciousness, planetary consciousness, and, at the same
time, the consciousness of the ethnos, the consciousness of
the native region, native land, native hearth. However, the
researchers did not consider this issue from the standpoint
of a multilingual school, and this significantly complicates
the process.

A similar survey was conducted in 2022 by T. Laura et
al. [4]. It showed that future teachers, in the majority, are
really open to innovation. This allows widely using new
technologies and teaching methods that have sufficient

flexibility to adapt to the conditions of different regions of
Kazakhstan.

B.G. Mazhitovna et al. [5] found that science teachers
working in primary schools in Kazakhstan consider
themselves more competent than secondary school
teachers. This may be due to the difficulties faced by young
teachers when practicing teaching in classes of
multilingual schools, where students are less flexible to
conduct lessons in non-native languages, while primary
school students are interested in the multilingualism of
educational materials.

Respect for the language of the people of the region will
help to interact effectively with students and their parents.
The inclusion of a regional component in the multilingual
education of future biology teachers is an approach that
recognises the importance of cultural and ecological
diversity. Ultimately, biology is deeply connected with
local ecosystems, agriculture, and medical practice.
Therefore, the purpose of this study was to find ways to
motivate future teachers to acquire multilingual
competence, formulate problems of using the regional
component, and try to find solutions to them. The authors
of this study suggest relying on the experience of other
countries, in particular, Serbia. Although Serbia and
Kazakhstan have different geographical and historical
contexts that affect the multicultural aspects of their
societies, there are different ethnic groups in Serbia and
Kazakhstan, which creates a multinational society. Both
countries have a rich cultural heritage, which includes
traditions, customs, religion, and art of different ethnic
groups. This creates many cultural dimensions in both
societies. Serbia and Kazakhstan have policies to maintain
and promote cultural and ethnic diversity. Both countries
have laws and initiatives aimed at protecting the rights and
interests of various ethnic groups.

Materials and Methods

This study was conducted based on comparative methods.
In the course of the work, the experience of various
countries in the field under study was analysed. The results
of a study by the Council of Europe [6] were taken as a
basis. The approach considered allowed identifying
successful practices that are used in other countries. Within
the framework of this study, only those countries were
considered where the conditions of multiculturalism, in the
opinion of the authors, are either similar to those in
Kazakhstan, or represent an even more complex
environment (with a large number of groups that belong to
linguistic minorities).

Since the issue is being considered in the context of a
multilingual school, it was necessary to investigate the
level of motivation of future teachers to learn several
languages, including those that are not official in
Kazakhstan. A survey designed specifically for students
who plan to work as biology teachers in schools in
Kazakhstan in the future has been selected for analysis. As
part of the research group, 80 students who are studying in
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the second year of the Faculty of Biology of A.
Baitursynov Kostanay Regional University in the
academic year 2023-2024 were included in the study. The
second-year students were chosen precisely in order to get
fresh data generated from students who have recently
started the process of studying at a higher educational
institution.

To collect data in the study, a structured interview form
was used, offering several formulations of answers used a
year earlier in similar conditions at Mukhtar Auezov South
Kazakhstan University [1]. Each participant was asked
leading questions to determine the views of biology
students on multilingual competencies and on the ability of
universities to develop multilingual competence, and to
establish the level of motivation of students to use
technologies for the development of multilingual
competence. Moreover, the survey participants were asked
to choose the appropriate score, assessing their personal
attitude to the subject of the question on a five-point scale.
To facilitate the analysis of the collected data, a content
analysis method was subsequently applied, which allowed
structuring the information obtained during the survey and
highlighting key patterns and trends. The interview results
were presented in the form of tables, which contributed to
a clear and convenient data analysis.

When analysing the collected data, the research team
interpreted the results of a survey interview conducted
among second-year students. This provided a deeper

understanding of their views and motivation in the context
of multilingual training and the use of language resources.
Based on the results obtained, directions were developed
for further actions and recommendations on the
development of multilingual competencies, the integration
of multilingualism into the educational programme,
support for students' motivation in learning languages and
developing multilingual skills, and cooperation with
multilingual societies. These recommendations can
contribute to the development of multilingual training of
future biology teachers and improve the educational
environment in Kazakhstan, in particular, in the conditions
of a multilingual society of 2023 and with a perspective to
the future.

Results

The introduction of regional components into the curricula
of educational institutions may face a number of obstacles
and difficulties that should be carefully analysed.

One of them was the language barrier. Kazakhstan is
characterised by a variety of language groups and dialects,
which creates difficulties in developing curricula that
consider the needs of students with different linguistic
backgrounds. Thus, Table 1 presents the assessments of
biology students on their multilingual competencies. The
students' opinions were divided into five groups: very high,
high, medium, low, and very low.

Table 1. Opinions of biology students on multilingual competencies

Category Student's opinion Nsl:ll::illelll;:f
I can describe myself as a multilingual person
I have always been interested in language education. Therefore, |
Very high decided to develop myself 8
Multilingualism is now a requirement for a global person. I am aware
of this need
I feel adequate
High I think I'm competent. Constantly improving 3
Multilingualism is an unavoidable necessity in a multicultural society. I
consider myself multilingual
I am constantly improving, but I cannot say that I am fully competent 40
Average I do not think that the training I have received is sufficient for full 3
competence in a foreign language
Multilingualism is, in my opinion, the possession of more than two 1
languages. In this regard, I consider myself incompetent
Low oy - -
If we define multilingualism as the same competence in all languages, 5
then I would characterise my competence as low
So far I don't describe myself as multilingual 3
Very low To be proficient in another language, lifelong language learning is
required. Since I do not follow this path, I feel insecure in 2
multilingualism
Total 80

Source: compiled by the authors.

Table 2 presents the assessments of biology students
regarding the capabilities of universities to develop
multilingual competence. The students' opinions were

divided into five groups: very good, good, average, bad,
and very bad.
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Table 2. Opinions of biology students on the possibilities of universities to develop multilingual competence

' . . Number of

Category Student's opinion students

I think my university is very competent in developing multilingual 5
Very good - competenc§ — -
I think that a pretty good education on this topic is provided here. I am )
very satisfied
Multilingual needs related to my speciality are met by my university 4
Good I am getting an education where I can get enough knowledge and skills >
in a second language to be a biology teacher
I think that the number of courses should be increased in order to 2%
Average acquire multilingual competence
Of course, it's not that bad, but I think it's a standard education 25
Bad The university where I study does not provide the necessary conditions 1
for acquiring multilingual competence
Universities do not provide education that will allow students to
Very bad . ) 8
acquire competence in another language

Total 80

Source: compiled by the authors.

Table 3 presents the assessments of biology students on
their motivation to use technologies for the development of
multilingual competence. The students' opinions were

divided into five groups: very high, high, medium, low, and
very low.

Table 3. Motivation of biology students to use technologies for the development of multilingual competence

Category Student's opinion Nsl:::llg;:f
I would like to be competent enough to provide multilingual education 7
in my field
I would definitely like to. We live in an era when education in one

Very high !anguage is no longer enough. That's why I think multilingualism is very 1
important
I think that multilingualism will soon take its place among educational
competencies. Therefore, I would like to have multilingual competence 1
to be a qualified teacher
I am highly motivated. I think this is important for every future teacher 59

High Of course, I would like to use it. If the university creates the necessary 3
conditions, I will use

Average I'm not putting much effort into it, but nevertheless, I'm ready 2
I guess I don't have much motivation. But if there is an app that can 1

Low activate my motivation, why not?
I think I don't really want to, but if [ get a good opportunity, I can use it 3
I think it's too late to have multilingual competence. That's why I don't 1

Very low have that kind of energy

I'm not really interested 1
Total 80

Source: compiled by the authors.

Despite the average level of language training and high
motivation to develop multilingual competence, there
remain obstacles and challenges faced by both students and
teachers in this process. Some regions may lack adequate
training materials and resources in regional languages,
which makes it difficult to implement training programmes
with regional components.

Cultural norms and practices may vary greatly in
different regions of Kazakhstan. This requires careful
analysis and adaptation of curricula to consider these
differences and make education more culturally sensitive.
Moreover, for the successful integration of regional
components into curricula, additional funding is required
to develop new teaching materials, train teachers, and

provide access to the necessary resources. And the
implementation of regional components requires the active
participation of local communities and experts.
Educational institutions are not always able to ensure
sufficient participation and interaction with local
communities.

Assessing the impact of regional components on the
quality of education can be a difficult task. It is necessary
to develop methods for evaluating and monitoring the
results. For example, different political and socio-cultural
groups may have different interests regarding the
implementation of regional components. This can cause
political conflicts and resistance to change. The problem of
limited access to educational materials and resources in
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different languages in Kazakhstan is a serious obstacle to
the successful integration of regional components into
curricula. In regions where regional languages play an
important role, there may be a limited number of textbooks
and teaching materials in these languages. This makes it
difficult to conduct training sessions and teach in local
languages. Some available textbooks in regional languages
may not meet educational standards and requirements
because they are outdated.

Many online resources and educational platforms
provide materials exclusively in official and more widely
used languages (like Kazakh and Russian). This restricts
the access of students studying biology in regional
languages. In some regions of Kazakhstan, access to high-
speed Internet may be limited, which makes online
resources even less accessible to students and teachers.
Resources and educational materials may be unevenly
distributed between the regions of Kazakhstan, which
creates inequality in access to education.

Until now, not all educational institutions have
developed multilingual programmes, which limits the
ability of students to study biology in regional languages.
The unavailability of educational materials and resources
in regional languages limits the educational opportunities
of students, making it difficult for them to access quality
education. Restrictions on access to educational resources
in regional languages may reduce students' motivation for
the learning process. Ultimately, the unavailability of
educational materials in regional languages will increase
linguistic inequality and complicate the preservation and
development of multilingual communities. In addition,
limited access to educational materials in regional
languages slows down the process of preserving and
developing these languages. In general, limited access to
educational materials and resources in different languages
is a serious challenge for the educational system of
Kazakhstan, especially for those regions where regional
languages are important. Solving this problem requires
additional investments, the development of high-quality
educational materials and improving the availability of
online resources in regional languages.

Specialised training programmes should also be created
for teachers working in a multilingual environment. It is
important for teachers to study the specifics of regional
language situations and methods of integrating regional
components into curricula. This helps them to better adapt
to the peculiarities of each multilingual environment.
Professional development programmes may include
elements of intercultural learning so that teachers better
understand and appreciate the different cultural and
linguistic perspectives of their students. Teachers can
receive advice and support from experienced colleagues
and experts in the field of multilingual education. This
helps them to resolve difficulties and share experiences.

In solving problems, it is worth focusing on the
experience of other countries with similar multicultural
characteristics and the education system. Having studied
the state of this issue in different countries, the authors of
this work chose the experience of Serbia as a support [6].
Thus, an important aspect of the education of national
minorities in Serbia is the emphasis on teaching Serbian as
the official language. There are three separate models of
teaching the state language in the country:

e  Serbian for Serbian students attending schools in
Serbian;

e  Serbian for minority students studying in their
native language;

e  Serbian as a foreign language (mainly developed
for migrants and refugees).

Methods and curricula have already been developed for
minority students studying in their native language,
considering the native language of the minority,
considering the ethnic composition of the municipality in
which the school is located, and on which higher
educational institutions of Kazakhstan can rely. The
curricula include two main programmes for teaching
Serbian as a second language. The first is for students
whose native language belongs to the Slavic language
group (and therefore has similarities with the official
language), and for students who regularly interact with the
official language in their place of residence (in regions
where the majority of the population are indigenous or
speak the official language). The second programme is for
students whose native language belongs to another
language group (for example, Hungarian or Albanian) or
who live in regions where there are no or very few
opportunities to acquire an official language in everyday
practice.

The percentage of students studying in minority
languages is slightly more than 5%. In 2018, out of 1,240
public schools in Serbia, 1,114 schools were monolingual,
of which the majority worked in Serbian (1,077), while
others used Albanian (12), Bosnian (8), Hungarian (8),
Romanian (4), Slovak (4) and Rusyn (1) as languages of
instruction. Minority schools are located in regions with
the largest proportion of minority residents, which makes
teaching in minority languages a viable option. To graduate
from primary and secondary school, students have to take
exams, which may include minority languages.

Discussion
The majority of second-year biology students in the
interview survey stated that they have average multilingual
competencies. This indicates that there is an opportunity to
improve multilingual competencies among biology
students. The results of the study emphasise the importance
of universities in promoting the acquisition of language
skills and the need to discuss the complexity and
heterogeneity of multilingual structures. Comparison with
the results of a similar survey by R.I. Bauyrzhovna et al.
[1] shows the lack of positive dynamics in this issue. K.N.
Mamirova et al. [3] conducted a similar study in the 2022-
2023 academic year, and relied on changes in legislation
that really require the development of new textbooks in all
subjects that include a regional component. They
emphasise that in the mid-90s, state education standards,
model plans and new programmes began to be developed
in Kazakhstan, on the basis of which school textbooks were
developed. In the secondary education system, this process
was based on Resolution of the Government of the
Republic of Kazakhstan No. 1173 “On the target
programme of preparation and publication of textbooks
and educational and methodological complexes for general
education schools of the Republic of Kazakhstan™ [7].
From the beginning of 2000 to the present, school
education has been working on the implementation of new
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approaches to the development of state standards of a new
generation of education. Updating the content is based on
orientation to the final result of training and shifting the
emphasis to the acquisition of competencies, which is
reflected in the new state standards of secondary general
education [8-10]. In this paper, the component of inclusion
in the process of digital technologies was considered too
cursorily, which, for example, according to S. Willermark
[11], now serves as one of the most basic, and should be
included in every educational methodology, and the
researcher paid more attention to it in her thematic literary
review.

According to J.J. Schaughnessy et al. [12], in studies
like the one conducted, there are two significant drawbacks
that do not allow obtaining data as accurately as possible.
Firstly, the survey does not show the dynamics of students'
motivation in the period before admission and until 2023,
which means that it is impossible to say with certainty that
it was the teaching methods at the university and the
learning conditions that influenced the result. Secondly, it
emphasises the importance of conducting such studies
more massively, and not on small groups of students.

The model of education in minority languages
developed in Serbia [6] received a positive assessment in
the country, and also demonstrated its effectiveness in
more complex multicultural conditions compared to
Kazakhstan. In particular, full education for national
minorities is provided there in 8 languages, including
Slovak (the other languages are Albanian, Bosnian,
Bulgarian, Croatian, Hungarian, Romanian, and Rusyn).
Their current system ensures the teaching of academic
content in the minority language, the protection and
development of the minority language and its private and
public use, and develops competencies in the Serbian
language necessary for full participation in Serbian society.
Students integrated into this model of education for
minorities study according to the same curriculum as
majoritarian students studying in Serbian. The experience
of Serbia shows that Kazakhstan has more conditions for
the implementation of education in multiculturalism [13-
15].

Despite the fact that the overall responsibility for the
development and control of educational policy lies with the
Ministry of Education, schools have considerable
autonomy in the organisation and implementation of their
educational programmes. These institutions can be both
public and private, and the former are mainly financed
from the state budget. Therefore, it is very important to rely
on legislation related to education and seek reforms based
on the experience of countries such as Serbia. However,
even with the full assistance of the state, considerable
efforts will need to be made to develop adapted teaching
methods, create new methodological manuals and
textbooks on biology for all classes of secondary schools.

In general, the study clarifies the current state of
multilingual competencies among biology students in
Kazakhstan and emphasises the need for further efforts to
improve these competencies both at the university level
and using technology. It is important to note that the
general educational aspects were not reflected in this study,
since it does not affect the topics of teaching biology as a
science. The work of L.S. Shulman [16] provides a more
detailed review of such aspects.

Despite divergent views in some respects, researchers
agree that it is important to continue research in this area:
developing newer survey instruments for prospective
teachers, as D.A. Schmidt et al. [17] wrote, and adding to
the knowledge base for educators, building on the paper by
H.-J. So and B.Kim [18]. Local languages should also be
included in biology education where appropriate and
possible. The very definition of opportunities for the
inclusion of multilingual pedagogy in the policy of primary
pedagogical education is considered in the paper by M.
Bergroth et al. [19]. This not only makes the subject more
accessible to students, but also preserves and promotes
linguistic diversity. It is important to continue to encourage
future biology teachers to work closely with local
communities and organisations involved in environmental
protection and sustainable development. This contributes
to a sense of responsibility and involvement in solving
environmental problems in the region. Local experts,
scientists, and conservationists can be invited to
communicate with future biology teachers and students.
Their expertise can provide valuable practical knowledge
and inspire students to choose a career in biology [20-22].

Different regions have unique flora and fauna.
Teaching future biology teachers about local biodiversity
allows them to teach students the importance of preserving
and understanding species in their region. It is important to
encourage future biology teachers to conduct field research
and observations in their regions [23-24]. This hands-on
experience can provide valuable knowledge about local
ecosystems and biodiversity. And it is also important to
encourage environmental education and awareness in
curricula. Students should be taught by talking about the
environmental problems facing their region, and inspire
them to take active action in contributing to solving these
problems [25-27].

To solve the problems, it is important to develop a
comprehensive plan for the training of future biology
teachers, considering regional peculiarities. This plan
should include enhanced vocational training, access to
educational resources in different languages, support for
teachers and cooperation with local organisations and
communities to integrate the regional component into the
educational process.

Such use of the regional component in the multilingual
training of biology teachers allows creating a more
inclusive and adapted education that considers the diversity
of languages and cultures in Kazakhstan, which has a
century-old history relating to different nationalities (for
more information about migrations and the history of
tourism, see the papers by M. Kanatuly [28]). This
approach helps future teachers to be better prepared to
work with multilingual students and promotes the
preservation and respect of local languages and cultures.

All these obstacles and difficulties require careful
analysis and development of strategies to overcome them,
and it is important that graduates of pedagogical
universities have qualifications that fully comply with the
Law of the Republic of Kazakhstan No. 14-VIII ZRC “On
professional qualifications” [29], and future biology
teachers, moreover, have the appropriate the level of
environmental competence indicated by M. Khrolenko
[30] (this problem is raised in the papers by K.
Azhmoldaeva et al. [31] and G. Uno [32]). At the same
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time, the introduction of regional components into
curricula can also bring significant benefits, including the
preservation of cultural and linguistic identities, improving
the quality of education, and strengthening intercultural
understanding. Kazakhstan has already successfully
implemented a bilingual education system, and the country
has great success in this matter, in comparison, for
example, with Spain, as indicated by I. Senra-Silva [33]
and R. Sanchez-Cabrero et al. [34]. Obviously, this area
has good prospects. Teachers should be able to identify the
current language group, which is described in detail by L.
Aronin and L. Moccozet [35], and be able to adapt the
learning process to it.

It is useful to encourage future biology teachers to use
an interdisciplinary approach, integrating biology with
other subjects, such as geography, history and sociology,
to explore the interrelationships between science and
regional issues. For all this, it is necessary to provide
research opportunities for future biology teachers so that
they can explore regional scientific issues. This can deepen
their understanding of local ecosystems and give them
valuable research skills.

There should be continuous professional development
for biology teachers so that they can be aware of regional
environmental problems, teaching methods, and scientific
achievements. Moreover, regionally relevant assessment
tools and assessment methods need to be developed to
assess students' understanding and application of
biological concepts in their specific context.

Conclusions
Summing up the results of the study, the author emphasises
the relevance and importance of the issue of multilingual
education in modern Kazakhstan, where the diversity of
linguistic and cultural groups is an integral part of society.
Effective training of future teachers who are able to work
in a multilingual environment and consider the diversity of
students is becoming a key task of the educational system.
The author managed to achieve the goals by determining
the level of motivation of students to acquire multilingual
competencies, although for more updating of the data, the
study needs to be conducted regularly, at all stages of
training. The authors also managed to identify some
problems that hinder the development of the integration of
the regional component into the multilingual training
programme for future biology teachers in Kazakhstan.

The author of the study proposed specific directions for
the methodology of teaching future biology teachers,
which considers the multilingual environment of the
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BuxopucTanHsi perioHaJIbHOr0 KOMIIOHEHTY B MYJbTHJIHIBAJIBbHIH NMiAroToBHi Mai0yTHiX
yuureiB 0ioJorii

I'yabxan KadnoJsioBa
[aBogapchkuii eAaroriyHuil yHiBEpCUTET
140000, Byn. Mupy, 60, m. ITaBnonap, Pecrryomika Kazaxcran

Kaip6aii bazap6exon
[TaBnomapCcHKMii MeAarOTiYHUNI YHIBEPCUTET
140000, Byn. Mupy, 60, m. [TaBnonap, Pecyonika Kazaxcran

Haraunis TapacoBcbka
[TaBnOmapCHKMIA MTeAaTOTiYHUNA YHIBEPCUTET
140000, Byn. Mupy, 60, m. [TaBnonap, PeciyOmnika Kazaxcran

Mlonnan Xam3ina
[TaBnOmapCHKMIA MTeAATOTIYHUHA YHIBEPCUTET
140000, Byn. Mupy, 60, m. [TaBnonap, Peciyoinika Kazaxcran

Kapkbin Kadnonos
[TaBnOgapCHKMIA TTeAATOTIYHUHA YHIBEPCUTET
140000, Byn. Mupy, 60, m. [TaBnonap, Peciyomnika Kazaxcran

AHoTauisg

AxTyanbHicTh. Y cyuacHoMy KazaxcTtaHi muTaHHs 6araTOMOBHOI OCBITH € SIK HIKOJIM aKTYaJIbHHUM B CHCTEMI OCBITH.
EdexTuBHa miAroToBKa MaiOyTHIX BUNTEIIB, 3JATHAX IIPAIFOBATH 3 PI3HIMH MOBHHMH Ta KyJIbTYpHUMH IPyIaMH Y9HIB,
€ KJIFOUOBHM 3aBIaHHAM I 3a0€3IIeUeHHS AKiCHOT OCBITH.

Merta. Merta nociiKeHHS - 3'5ICyBaTH Cy4YaCHHN PiBE€Hb MOTHUBAIIi] CTYIEHTIB O HAOyTTs 6araTOMOBHUX KOMIIETEHITIi,
a TaKOXX BHUSABUTH TPOOJIEMH, IO TEPEUIKO/HKAIOTh PO3BUTKY IHTErparlii perioHaIbHOTO KOMIIOHEHTa B IPOTpaMy
0araToOMOBHOI MiIrOTOBKH Maii0yTHiX yuuteniB Oiosorii B Kazaxcrani.

MeTtoaoJiorisi. 3 1i€r0 METOIO OYyJI0 IPOBEACHO OMUTYBAHHS Cepejl CTYACHTIB APYroro Kypcy 0iojoriyHoro dakyabTeTy
Kocranaiicekoro obnacHoro yHiBepcurety iM. A. Baiitypcunosa y 2023-2024 HaByabHOMY POLL.

Pe3yabraTn. 3a pe3yibTaTaMy OIUTYBaHHS, IIPOBEJEHOTO Cepell CTYNEHTIB APYroro Kypcy, MOXKHa 1Mo0aduTH, 1o B
LJIOMY CTY/EHTH OLIHIOIOTH CBOIO MYJIbTHIIIHTBAJIbHY KOMITIETCHTHICTh Ha CEpeTHOMY PiBHI Ta MAlOTh MOTHBAIIIIO /10 11
po3BuTKy. IlopiBHSUIEHMI aHANI3 ITOKa3aB, 110 PiBEHh MOTHUBALlIl CTY/ICHTIB y IbOMY NUTAHHI HE 3MiHUBCS OPIBHSIHO 3
TIOTIepe/THIM HaBYaJIbHUM POKOM. JIJIsl TOCATHEHHS ITO3UTHBHOI TMHAMIKM BapTO BpaxyBaTu ycmimHui gocsin Cepbii y
MMUTaHHI MATOTOBKA BUUTEIB, a TAKOXK HATOJIOCUTH Ha OUTBII HaraJIbHUX MPOOIeMax, sSKi 3aJINIIAI0THCSI HEBUPIIICHUMH,
30KpeMa AOCTYIH 10 METOIMYHIX MaTepiajiB pi3HUMH MOBaMH Ta HEAOCTAaTHE (piHAHCYBaHHS MPOEKTIB Y Wil cepi.

BucnoBku. [IpoBesieHe JOCIIIKEHHS JOMOMOXE B Mai0yTHLOMY PO3pOOHTH YCHIIIHI METOAM Ta CTPATETil, IKi MOXYTh
Oyt amanToBaHi U1 BHUKopucTaHHS B Kasaxcrani. Pekomennariii MoxXyTh OyTH BHKOPHCTaHI IS BIOCKOHAJICHHS
METO/[iB BUKJIAJaHHS Ta 30araueHHs OCBITHIX mporpaM. Lle crpusie CTBOPEHHIO GBI iHKITIO3MBHOTO Ta a1allTOBAHOTO
OCBITHBOTO CEpPE/IOBHIIIA, SIKE BPaXOBYE PI3HOMaHITHICTh MOB 1 KynbTyp Kazaxcrany, 1110 CIpUsTHME MiIBUILICHHIO SIKOCTI
OCBITH Ta 30epe)KEeHHI0 0araTOMOBHOT CIIAIIIINHH.

Karouosi ciioBa: nez[aroriKa; CEpCaHs IIKOJIA; MOTI/IBaIIiﬂ; eKOJ’IOFiﬂ; a,uanTauiﬂ; KyJbTYypa.
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