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Abstract

Relevance. The concept of aesthetic education and its implementation in the educational process and daily life of states
is one of the fundamental conditions for the becoming of civil society, and has an essential impact on the formation of
the cultural heritage of any country in the world.

Purpose. The purpose of this study was to examine the specific features of the concepts of aesthetic education in the
People’s Republic of China (PRC) and Kyrgyzstan, as well as to identify differences in the cultural and educational
systems of these two countries.

Methodology. The methodological framework of this study included the methods and techniques of scientific cognition,
which were used to solve the tasks set and ensure the relevance of the results obtained. The study employed the general
scientific systemic-structural, dialectical, interdisciplinary historical and legal methods and the method of synthesis, as
well as the methods of analysis and a systematic approach to conducting this study.

Results. The research found that the differences in the concepts of aesthetic education stem primarily from the different
historical, cultural, and educational environments of the two countries. China has a long tradition of art and culture, and
much attention is paid to art education. Kyrgyzstan, as a multinational state, also has a diverse culture, but the population
is focused on how to promote its unique culture through aesthetic education. The Chinese education system also includes
aesthetic education as a subject in the compulsory curriculum and has a special art education course. In Kyrgyzstan,
however, there are specialised art courses and various educational resources available, but the level of aesthetic education
stays relatively low.

Conclusions. The result of this study can serve as an impetus for finding opportunities for educational exchanges and
cooperation between China and Kyrgyzstan, which will help expand intercultural relations and improve cultural education

Suggested Citation:
Liu C, Asipova N, Deng C, Lu B. Study of the concept of aesthetic education in China and Kyrgyzstan. Sci Herald Uzhhorod Univ Ser Phys.
2024;(55):2118-2127. DOI: 10.54919/physics/55.2024.211ck8

*Corresponding author

@ ® Copyright © The Author(s). This is an open access article distributed under the terms of the
— Creative Commons Attribution License 4.0 (https:/creativecommons.org/licenses/by/4.0/



Study of the concept of aesthetic education in China and Kyrgyzstan

in general, and can help to better understand the nature and characteristics of aesthetic education in the two countries,
which will contribute to the establishment of educational exchanges and cooperation between them.

Keywords: aesthetic education; art education; morality; cultural exchange; educational activities; intercultural studies.

Introduction

The dynamic nature of the socio-economic development of
the modern world requires continuous improvement of
educational systems. The world is changing rapidly, and
education systems need to monitor and, where possible,
anticipate these changes. This means that reforming
education and bringing its educational system in line with
the realities of the modern world is one of the most urgent
tasks for all countries in the world, including China and the
Kyrgyz Republic. This is prescribed in the Education
Development Strategy of the Kyrgyz Republic (2007-
2010) [1].

Despite the commonality of the foundations and many
features of aesthetic education, there are still some features
in the two cultures that considerably affect the
implementation of the concept of aesthetic education. G.
Baiand Y. Lu [2] pays considerable attention to this aspect
of the problem, and it is difficult to disagree with him.
Furthermore, the difference in the educational systems of
the two countries also considerably affects the
understanding of aesthetic education by students.

Chinese students pay more attention to the practicality
and artistry of aesthetic education, emphasise the
development of students’ aesthetic abilities and creativity;
while Kyrgyz students pay more attention to the cultural
heritage function of aesthetic education, focus on
inheriting cultural values and learning traditional art forms.
L. Yang and H. Cui [3] have thoroughly investigated this
issue in their studies. However, scholars have not given
enough importance to the fact that this difference is mainly
due to the different historical, cultural, and educational
conditions of China and Kyrgyzstan.

The theoretical foundations of the concept of Chinese
aesthetic education can be traced back to the basis of
ancient traditional culture. This issue has been studied by
P. Feng [4] in his works. He writes that in traditional
Chinese culture, beauty (Mei, 32) is given an extremely
high value and is considered as one of the goals of human
civilisation. Ancient classics such as “The Works of
Confucius and Mencius” already had a discussion of
aesthetic education. These works consider aesthetic
education as part of cultural education [5]. The cultivation
of aesthetic and artistic abilities helps to achieve
comprehensive human development. Furthermore, in
ancient China, there were some classical aesthetic
educations, such as ‘Calligraphy and Painting” and the
“Book of Landscape Painting” [5], which played a vital
role in shaping the concept of Chinese aesthetic education.

The value of the concept of aesthetic education through
various artistic fields has also been investigated by Y.
Wang and Y. Huang [6] in recent years. For instance, they
believe that calligraphy is an important part of quality
education today, and that aesthetic ability and the value of
aesthetic education should be valued as a tool to improve a
healthy mind and personality. Scientists, however, do not
pay enough attention to other important components of
aesthetic education, such as applied arts, painting,
sculpture.

As for the Kyrgyz model of the concept of aesthetic
education, this issue was considered by S. Osmonova et al.
[7]. They mainly focused on the principles of moral and
ethical education in Kyrgyz society in the late 19th and
early 20th centuries. Scientists have concluded that moral
values in Kyrgyzstan are closely related to other aspects of
culture. A respectful and caring attitude towards the elderly
and children, the desire to help those in need, charity in its
various manifestations, assistance and mutual support
towards neighbours and relatives, the concepts of honour,
duty and responsibility, the proper performance of one’s
duties, certain obligations — all of these are the basis of the
moral culture of the Kyrgyz people. It is also worth
remembering that moral and ethical education is a very
multifaceted process, and therefore not all aspects of the
problem have been considered by the authors. It was also
important to enrich the theory and practice of educating the
modern generation with new factual knowledge,
expanding the scientific understanding of the unity of
social and ethnic in the content and organisation of the
educational process.

R. Capello et al. [8] write that the cultural heritage of
any nation or state contains and concentrates humanistic
values that do not age. Thus, admittedly, the cultural
wealth of the world, which has been accumulating for
many thousands of years thanks to the work and creativity
of various people, is of great cultural, historical, moral, and
aesthetic importance. The very definition of cultural wealth
includes not only empirical evidence of development, but
also the relationship between cultural heritage as a whole
and small specific cultural element.

This study aims to explore the conceptual differences
between Chinese students and Kyrgyz students on the
concept of aesthetic education and to profoundly
understand the influence of different cultures on aesthetic
education.

Materials and Methods

The research methodology was based on the methods of
obtaining and processing information that helped to fulfil
the purpose, complete the tasks, and ensure the reliability
of the conclusions drawn from the study. Using the general
scientific systemic-structural method, the main aspects of
the study were identified and the specific features of the
concepts of aesthetic education in the PRC and Kyrgyzstan
were described. The dialectical method became the
methodological basis for finding information and outlining
the general characteristics of the concepts of aesthetic
education in the two states. The use of the dialectical
method also made it possible to analyse and describe the
difference and diversification of approaches to aesthetic
education in the countries under study.

Due to the use of the analysis methodology, it was
possible to investigate the achievements of scientists in the
field of aesthetic education of youth, as well as to identify
the difference between the approaches to the problem of
aesthetic education in the PRC and Kyrgyzstan. The
method of analysis was used to analyse the aesthetic
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education in general as an object of cultural education in
modern society. Using the method of systematic analysis,
the study investigated the general theoretical and
methodological foundations of aesthetic education and
identified the specific features of its implementation in the
educational systems of states. Using the methods of
generalisation and abstraction, as well as the methods of
synthesis and analysis, it was possible to study not only the
main content but also the specific features of aesthetic
education of young people.

To fulfil the purpose of this study, the questionnaires
and interviews with students from China and Kyrgyzstan,
which were conducted within the framework of the study
of this topic by scientists under the auspices of the United
Nations Educational, Scientific and Cultural Organization
(UNESCO), were analysed. The study found that there are
quite significant differences in the understanding of
aesthetic education among students of higher education
institutions in China and Kyrgyzstan. While Chinese
students pay more attention to the practicality and artistic
nature of aesthetic education, Kyrgyz students pay more
attention to the cultural heritage function of aesthetic
education. The difference in the concept of aesthetic
education between Chinese and Kyrgyz students is mainly
conditioned upon the different historical, cultural, and
educational conditions of the two countries, and therefore
the study was primarily aimed at understanding the impact
of cultural education on different cultural environments.

The systematic approach was used as a general
scientific method, which helped identify the features,
problematic aspects, and the state of aesthetic education
and upbringing in the PRC and Kyrgyzstan. Using the
logical-semantic method, the terminology of the subject
under study was described, systematised and generalised,
specifically, the definitions of the concepts of “aesthetic
education”, “cultural education”, “art” were given.

The use of historical and legal research methods made
it possible to analyse all the defining stages and processes
that ensured the formation and further development of the
foundations of aesthetic education in the PRC and
Kyrgyzstan. These methods made enabled a
comprehensive investigation of the historical aspect of the
issue under study, which is one of the crucial ones in this
area, since it is the specific features of the historical
development of aesthetic education concepts that directly
affect their evolution and implementation in modern
conditions, as well as their perception by society itself. The
interdisciplinary method helped investigate the features of
aesthetic education as an object of cultural education in the
PRC and Kyrgyzstan, as well as to identify the difference
between the approaches to it in these two countries.

The methodological framework employed enabled a
comprehensive investigation of the subject matter and
helped formulate proposals for further prospects for the
development of aesthetic education in the educational and
artistic activities of the PRC and Kyrgyzstan, and to outline
particular areas and opportunities for establishing
cooperation in this area between the two countries.

Results

The concept of aesthetic education of students in China and
Kyrgyzstan has been an important topic of research in the
field of cultural education in the region. With the

development of the globalisation process and the increase
in exchanges and cooperation between different countries,
research on cultural education in an intercultural
environment has become particularly important. As an
important form of cultural development, aesthetic
education is of immense importance for the development
of aesthetic taste and creative abilities of students.
However, in distinct cultural environments, students may
have different understandings of aesthetic education,
which also affects the content and methods of teaching.
Thus, through an in-depth study of the conceptual
differences between Chinese and Kyrgyz students, one can
better understand the educational needs of distinct cultures
and provide recommendations and reference materials for
cultural exchange and cooperation.

In the early 20th century in the Asian region,
translation, and the theory of educational sciences,
including educational regulations promulgated by the
government, sparked a great deal of debate about the status
and role of art in science and education. These discussions
laid the social foundation for the concept of aesthetic
education and its popularisation. Nowadays, especially at
the beginning of the 21st century, the concept of aesthetic
education in China has begun to introduce the concept of
Western culture and is gradually forming a unique system
of aesthetic education [9]. During this period, Chinese
scholars began to pay attention to the relationship between
aesthetic education and cultural education and sought to
improve the aesthetic literacy and artistic creativity of
pupils and students. The formation of this concept is
closely related to the process of reforming Chinese
education, eventually leading to the Cultural Revolution,
which considerably influenced the development of the
concept of aesthetic education in China. During this
revolution, Chinese traditional culture and art were
criticised and rejected, which had a certain impact on the
development and concepts of Chinese aesthetic education.

In Kyrgyzstan, however, no such obvious cultural
revolution took place. At the time, the state was focused on
other important economic and political issues that needed
to be addressed at once. When a political crisis develops
within a society, cultural and social interactions decline.
This pattern is primarily because the political and
economic life of the state considerably affects the welfare
and life of society in the moment, but art and cultural
relations have a much greater prospect for the development
and education of future generations. As China gradually
embarked on the path of modernisation after reform and
opening, the concept of aesthetic education was also
developed and improved. The Chinese government has
issued a series of policies and regulations on aesthetic
education and places requirements on schools as the main
sites of national aesthetic education. Kyrgyzstan has been
focused on solving other internal national problems all this
time [10]. It was during this period that the most noticeable
difference between the foundations of Chinese and Kyrgyz
aesthetic education was formed. However, over time, these
two systems began to gradually converge and gained a
more systematic theoretical framework.

The theoretical basis and development of the concept
of Chinese aesthetic education have been influenced by the
accumulation of ancient traditional culture, the integration
of modern Western aesthetic education theory, and the

2120



Study of the concept of aesthetic education in China and Kyrgyzstan

improvement and development after the implementation of
reforms [11]. The modern concept contains rich theoretical
resources and practical experience, which has an important
influence on the differences in the concept of aesthetic
education in China and Kyrgyzstan. In turn, Kyrgyzstan, as
a Central Asian state, was primarily influenced by the
historical, cultural, and educational features of the region,
which, in turn, influenced the formation and development
of the concept of aesthetic education. The modern concept
of aesthetic education in Kyrgyzstan is closely linked to its
unique national and cultural background. Traditional
music, dancing, painting and other art forms play an
important role in Kyrgyzstan’s culture. The history and
geographical location of Kyrgyzstan also influenced the
formation of the concept of aesthetic education, as the
multi-ethnic component of the country’s culture directly
influenced diversity and tolerance of other cultures.
Specifically, it plays a key role in cultural exchange
between East and West, as Kyrgyzstan is located on the
Silk Road.

Notably, in the early 20th century, aesthetic education
in Kyrgyzstan focused on nurturing the artistic talents and
aesthetic skills of students, and attached importance to
artistic practice and individual education. After the 1980s,
the development of aesthetic education in the country
entered a new stage. During this period, Kyrgyzstan began
to pay attention to the protection and inheritance of local
culture, emphasising the importance of national culture for
aesthetic education. The concept of aesthetic education in
Kyrgyzstan has gradually combined the traditional art form
and modern concepts of art education in Central Asia,
creating a unique system of aesthetic education [12].

The characteristics of the development of aesthetic
education in Kyrgyzstan can be analysed from many
aspects. First of all, Kyrgyzstan, as a multinational country,
has a rich cultural heritage and artistic traditions. Thanks
to this multiculturalism, Kyrgyzstan has unique advantages
in the field of aesthetic education. The Government of

Cultural [
heritage

Kyrgyzstan attaches significant importance to aesthetic
education, incorporates it into the national education
system and has formulated many relevant policies and
regulations to promote the development of aesthetic
education. This policy includes strengthening school art
education and supporting artists’ creativity. Through these
activities, Kyrgyzstan can provide a better environment for
artistic learning and opportunities for the younger
generation. Furthermore, Kyrgyzstan has focused on
exchanges and cooperation with the international
community and has carried out many international
exchange activities in the field of aesthetic education. For
instance, to organise international art exhibitions and take
part in international cultural festivals. These events not
only enrich local art and culture, but also promote cultural
exchange and cooperation with other countries, including
China. Moreover, residents are also actively involved and
support the development of aesthetic education in
Kyrgyzstan. Various art events and competitions will be
organised in different communities and schools to
encourage the public to take an active part in artistic
creation [13]. This participatory model enables the
aesthetic education sector to explore all aspects more
thoroughly, resulting in increased interest and affection for
art among a wider audience.

In general, the concept of aesthetic education in both
the PRC and Kyrgyzstan mainly includes two aspects:
cultural heritage and aesthetic education itself (Figure 1).
These two aspects are intertwined, which not only
emphasises the inheritance of artistic forms and skills but
draws attention to the cultivation of students’ aesthetic
abilities and the ability to think independently.
Furthermore, the concepts of aesthetic education in both
countries also emphasise the importance of aesthetic
education for the comprehensive development of students
and highlight the role of aesthetic education in fostering
students’ creativity and innovation.

Aesthetic
education

The concept of aesthetic education

Figure 1. Concepts of aesthetic education in China and Kyrgyzstan
Source: compiled by the authors based on E. Meleisea [14].

The two countries share similar views and ideas in their
understanding of aesthetic education. First of all, in terms
of art education, scholars in China and Kyrgyzstan
emphasise the practicality of aesthetic education. They
believe that through hands-on activities, art forms such as
painting, music, dance, they can develop aesthetic and
creative abilities and promote their all-round development.

Both countries believe that practice is one of the keyways
to learn aesthetic education. This may be due to the
emphasis on practical teaching in the educational systems
of both the PRC and Kyrgyzstan. The goals and values of
aesthetic education in China and Kyrgyzstan also have
many similarities. Chinese students generally believe that
aesthetic education has the function of nurturing innovative
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thinking and aesthetic abilities of students. They believe
that by studying aesthetic education, they can make their
thinking more open-minded and enhance their ability to
appreciate art [5].

Students in Kyrgyzstan also believe that aesthetic
education can develop students’ creativity and aesthetic
abilities, but they pay more attention to the function of
aesthetic education, which is cultural inheritance, and
therefore they believe that studying aesthetic education can
inherit and promote their national culture [15]. This shows
that students in China and Kyrgyzstan have the same goals
and values of aesthetic education and believe that aesthetic
education is of great importance for the growth and
development of young people and students. Furthermore,
in educational practice, the participation of students in
China and Kyrgyzstan in aesthetic education is also
similar. All of them are actively involved in the study and
practice of aesthetic education, demonstrating high
enthusiasm, interest, and commitment. They take the
initiative to take part in the artistic activities of schools and
community organisations, and actively express their ideas
and creativity [16]. This similarity may be due to the
influence of the educational environment, traditional
values, and family upbringing of the two countries. The
commonality of features in the concepts of aesthetic

education in China and Kyrgyzstan helps to further
promote educational exchanges and cooperation between
these countries, strengthen intercultural research and
practice in culture and education, and contribute to the joint
development of education in the two countries.

Based on the results of the study, Chinese students pay
more attention to the practical and artistic nature of
aesthetic education, while Kyrgyz students pay more
attention to the cultural and imitative function of aesthetic
education. This difference mainly stems from the different
historical, cultural, and educational backgrounds of the two
countries. First of all, Chinese students are highly aware
and emphasise the practicality and artistry of aesthetic
education. China is a cultural country with a long history
that has nurtured a rich and diverse culture of aesthetic
education. Chinese students adopt an educational model of
strong practicality and focus on cultivating students’
artistic creativity and aesthetic abilities. They are more
concerned with nurturing students’ emotional expression,
observation, and innovative ability to understand art and
beauty through artistic practice.

Today, China’s educational system is as presented in
Table 1. Notably, at each stage of the educational process,
the concept of aesthetic education is gradually being
introduced in China.

Table 1. The educational system in China

Prlma-r y Junior sec?ndary Senior secondary education Master’s degree
education education

Academic — grades 10-12 Academic — grades 10-12
Grade 1-6 Grade 7-9 Vocational — grades 10-12 (Exams) | Vocational — grades 10-12 (Exams)

Source: compiled by the authors based on N. Gaskill and K. Stanley [17].

Kyrgyz students’ understanding of aesthetic education
differs from that of Chinese students. Kyrgyzstan is an
agriculture-dominated country, and its historical and
cultural traditions are vastly different from those of China.
Kyrgyz students pay more attention to the function of
cultural heritage in aesthetic education, i.e., the protection
and inheritance of traditional culture. In Kyrgyzstan,
aesthetic education is more focused on fostering students’
recognition and inheritance of traditional culture, as well
as expanding students’ understanding and love for
Kyrgyzstan’s distinctive traditional culture from other
cultures through aesthetic education. For instance, in the
field of aesthetic education, Chinese students pay more
attention to the study of various forms of art (painting,
music, dance). These hands-on art activities can develop
students’ artistic skills and creativity. Furthermore,
Chinese students attach significant importance to
developing their own aesthetic abilities by evaluating and
studying works of art [18]. Kyrgyz students, on the other
hand, pay more attention to the study and understanding of
the traditional culture of Kyrgyzstan. By studying
traditional painting, traditional music and dance, they
expand the recognition and mission of Kyrgyzstan’s
traditional culture.

In Chinese educational practice, the concept of
aesthetic education plays a vital role. The practical and
artistic nature of aesthetic education has become the focus
of Chinese students’ attention to aesthetic education.
Aesthetic education occupies a prominent place in China’s
education system and is regarded as one of the keyways to
nurture the comprehensive development of pupils and

students. By introducing the concept of aesthetic
education, Chinese educators hope to improve students’
aesthetic abilities, deepen their innovation capabilities, and
enhance the quality of education through the development
of artistic expression and creative thinking. Thus, the
influence of the concept of aesthetic education in Chinese
educational practice is reflected in the formation of
educational policy. The Chinese government has included
aesthetic education in the national education system and
raised the importance of aesthetic education to the national
level by issuing relevant policy documents and regulations.
The implementation of this policy has contributed to the
promotion and expansion of aesthetic education,
specifically in school education [19]. In turn, the
educational system of Kyrgyzstan, as a multi-ethnic and
multicultural country in Central Asia, is influenced by
many factors. The concept of aesthetic education in
Kyrgyzstan not only reflects the historical and cultural
traditions of the region but is also influenced by the
educational models of individual countries. The concept of
aesthetic education in Kyrgyzstan emphasises its role in
cultural heritage. Kyrgyz students believe that aesthetic
education is not only an art form, but also an important part
of Kyrgyzstan’s traditional culture. They believe that
through aesthetic education, Kyrgyzstan’s traditional
culture can be transmitted and popularised, and that a sense
of national identity and pride can be strengthened. This
concept of emphasising aesthetic education and cultural
heritage differs from the understanding of Chinese
students, who pay more attention to the practical and
artistic nature of aesthetic education.
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Notably, the concept of aesthetic education plays a vital
role in the training of students in Chinese educational
practice. Chinese schools pay considerable attention to
fostering students’ aesthetic interests and artistic skills and
promote students’ artistic development by offering art
courses and holding art events. Many schools have
established art museums and exhibition halls to provide
students with opportunities to work creatively and take part
in the arts. Kyrgyz students mostly believe that aesthetic
education has the function of fostering creativity, aesthetic
abilities, and artistic talent. Moreover, the concept of
aesthetic education in Kyrgyzstan has received some
attention and popularisation in educational practice [20]. In
recent years, the government of Kyrgyzstan has been
actively promoting the development of the concept of
aesthetic education and has included aesthetic education in
the compulsory school education programme. Students in
Kyrgyzstan are engaged in art, music, and other types of
aesthetic education in schools, as well as gain experience
in aesthetic education and develop artistic literacy through
practical activities.

ces
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The development of the concept of aesthetic education
also contributed to the introduction of innovative teaching
methods in Chinese and Kyrgyz educational practices [21].
While conventional teaching methods are mainly teacher-
centred, focusing on teaching knowledge and exam
grading, contemporary aesthetic education emphasises
artistic experience and active involvement of students in
artistic life. This novel approach encourages students to
develop their abilities through creativity and self-
expression. That is why, in Chinese and Kyrgyz
educational practices, increasingly more schools have
begun to explore student-centred learning models to
cultivate independent learning and creative abilities of
students.

Considering the modern education systems in China
and Kyrgyzstan, it is noteworthy that the continuous
evolution of the concept of aesthetic education holds
significant sway. This enables the gradual inculcation of
moral standards, comprehension of art and indigenous
cultural norms in children, right from the outset of their
lives (Figure 2).

Education Aesthetics

Aesthetic education

Maturity period

-

Figure 3. A model of sustainable development in implementing the concept of aesthetic education
Source: compiled by the authors based on N. Yau [22].

Although the development of the concept of aesthetic
education in the Asian region has achieved certain results,
it still faces certain challenges and problems. Due to the
disciplinary structure and teacher training, many schools
lack professional aesthetic education teachers. The college
entrance exam system also places high demands on
students’ academic performance and test-taking ability,
which can make the status of aesthetic education in schools
relatively low [23]. It is also worth remembering that due
to regional differences and limitations of school
conditions, the resources and capacities of some regions
and schools for aesthetic education are limited. In general,
further improvement of the teaching staff, reform of the
examination and assessment system, and a better balance
between resources and capabilities are needed to address
these challenges. An important guarantee for the
development of aesthetic education is also the support and
aid of governments. Only by solving these issues can the
concept of aesthetic education play a greater role in the
educational practice of the PRC and Kyrgyzstan.

It is the difference in the historical foundations of the
two countries that underpins their different approaches to
the implementation of the concept of aesthetic education
and education in the fields of culture and art in general.
While the PRC focuses on developing and reinforcing
personal emotions and understanding of art, Kyrgyzstan

does not deviate from preserving the cultural heritage of
previous generations, providing less opportunity for
progress and development of modern areas of creativity
and artistic activity.

Discussion

In today’s world, given all the changes that have taken
place in recent years, aesthetic education of young people
occupies a prominent place in the educational doctrine of
every country in the world. The progress of a nation always
begins with the younger generation. Progress in education
and cultural upbringing is a driving force for development,
including civil society, and is the basis for preserving
centuries-old traditions, culture, and art. The conducted
study was aimed at exploring the conceptual similarities
and differences between Chinese and Kyrgyz students in
aesthetic education and investigating its impact on
educational practice in general. The study found that
Chinese students pay more attention to the practical and
artistic nature of aesthetic education, while Kyrgyz
students pay more attention to the cultural heritage function
of aesthetic education. Similar issues were investigated by
H. Li et al. [5], but they paid insufficient attention to the
problem of the dependence of the level of attention to
aesthetic education on the general level of economic life of
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society. This difference is mainly conditioned by the
different historical, cultural, and educational environments
of the two countries. This study revealed differences in the
understanding of aesthetic education in the two countries
and analysed the reasons for these differences through a
comparative study of aesthetic education concepts. This
approach has enabled educational exchanges and
cooperation between China and Kyrgyzstan to expand their
horizons. By strengthening educational ties and carrying
out cultural exchanges, students from the two countries can
learn from each other and refer to each other’s aesthetic
education concepts, thereby enriching their own aesthetic
education experiences.

Much attention is paid to the discussion of the impact
of the concept of aesthetic education and its
implementation in the educational practice of the PRC and
Kyrgyzstan. This aspect of cultural relations has been
investigated by H. Wang [24], but he focused more on the
importance of this process for China itself, while this study
argues for the importance of intercultural exchanges for
both countries. In Chinese educational practice, the
concept of aesthetic education pays attention to practicality
and artistry, which provides students with a wide scope for
artistic creativity and develops innovative thinking and
aesthetic abilities. In Kyrgyzstan’s educational practice,
the cultural heritage function of the aesthetic education
concept places greater emphasis on students’ knowledge
and understanding of traditional culture, which helps to
foster love and protection of their own culture. It is also
worth considering the prospect of future research in the
field of aesthetic education. Y. Wang and Y. Huang [6]
write about this in their article. The authors have widely
covered the topic of cultural exchanges between students
at different universities and countries but have not paid
enough attention to the issue of aesthetic education in
China and Kyrgyzstan, as well as its impact on students’
artistic literacy and creativity. This aspect of aesthetic
education is one of the crucial ones in the context of
implementing the concept of aesthetic education and its
further development.

Under the influence of the conventional system of
educational theory, aesthetic education is usually used as a
supplement to the main course of study and cannot be fully
incorporated into general education. Teachers sometimes
do not pay enough attention to this, and students, in turn,
find it difficult to fully comprehend the importance of art
and aesthetics. G. Bai and Y. Lu [2] write about this in his
study. Nevertheless, they do not mention that sometimes
aesthetic education and artistic training are considered as a
pressure of the allegedly high employment environment on
society. In line with this situation, some art studios and art
institutions have made teaching more test-oriented by
setting a template and students only need to follow it,
which reduces creativity and does not give students the
opportunity to improvise. Because of this problem,
artworks often lack aesthetic taste and personal
recognisable characteristics. This has affected current
university teaching to a greater or lesser extent. The
researchers do not emphasise the fact that under the
influence of traditional theory, the original aesthetic
freedom is limited, and the learning model itself has
become more rigid. And this is an important aspect of the
problem. The conceptual problem is that it is difficult to

change. Social utilitarianism has taken hold, and schools
are more willing to teach pragmatic skills than aesthetic
methods, which does not contribute to the development of
students’ personal qualities and aesthetic taste.

Today, aesthetic education in both China and
Kyrgyzstan has not developed as an independent
functioning system. These countries often take Western
aesthetics as a target model, but for full implementation
they lack self-examination and transformation of the
education system itself, as it is considerably different from
the systems of, e.g., Western European countries. In
modernising art in China and Kyrgyzstan, their ideas and
ways of achieving results often reflect Western values and
characteristics. Countries often borrow from each other’s
experience of modernising their political systems,
economic systems, and technological features. In the area
of the so-called modernisation of artistic culture, countries
face a difficult choice between modernity and tradition, as
well as the problems of westernisation of culture and its
nationalisation. Notably, at the present stage, students
often blindly adhere to Westernised aesthetics, while
ignoring the inheritance of the traditional aesthetics of their
own country. This applies to both China and Kyrgyzstan.
This pursuit of westernisation can make evaluative
judgements more confusing, as it is difficult to do if a
person (scholar, artist, or student) has not understood their
own aesthetic value orientation. The freedom and openness
brought by Western modernisation is a benchmark for
Asian states, but at the same time it also brings with it
difficulties of self-discovery and a loss of a sense of
belonging to Eastern cultural values. Y. Liang [25] wrote
about this in his study. Another problem is that often art
universities and departments only pay attention to the fact
that students learn the techniques of Western painting.
Their main way of studying art is to imitate its style and
pattern, which will only form a mechanical and orderly
reproduction and drawing, and does not allow them to
deviate from the pattern of objects to create art. This
method of teaching, which “imitates the Western style”,
will not allow students to fully understand the true meaning
of aesthetic education, but rather will lead to a situation of
copying creative methods and lack of imagination.

Today, the prevailing understanding is that the
cultivation of artistic achievements cannot be separated
from art education. Therefore, apart from the general art
course, universities encourage students of artistic
specialities to take part in art clubs, complex visual
activities. Due to the specific features of displaying this
activity, after vocational and theoretical training, students
of artistic specialities often perceive the aesthetic concept
well and have a faster receptivity. X Lei [26] writes about
this in his study. He also believes that universities usually
pay more attention to art students or even accept them
when recruiting members of student organisations, which
is also an added incentive for students to take part in
various artistic events, including exhibitions, seminars,
clubs. Thus, the concept of aesthetic education in the PRC
and Kyrgyzstan deviates from the original intention of
“universality” and “generality” of aesthetic education.
Aesthetic thoughts originate from art and educational
activities, which are also an important part of the spiritual
organisation of states. A prominent aspect is also what X.
Tao and D. Bie [27] write about: any kind of art, if it is
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isolated by art students within a certain circle of interested
people, is separated from the public and the essence of
aesthetic civilisation in general. However, aesthetic
education is not only a high art accessible to certain
segments of the population, but it also belongs to the entire
society and all possible tools should be used to promote it
and implement it in the life of the state.

Today, universities and educational institutions in
China and Kyrgyzstan do not pay enough attention to
aesthetic education because they lack the proper tools. Arts
centres for educational activities or cultural and
educational activities are often established by universities
themselves and are attached to other schools, such as the
School of Arts or the Faculty of Humanities. X. Ju and X.
He [28] write about this, but they do not mention that the
autonomous rights of art centres are often lost, and the
boundaries of authority, such as staff training, management
teaching, ownership, and artistic directions, are often
blurred. Thus, many aspects, such as professional title,
assessment, project application, discipline development
plan, are influenced by a higher-level unit, so that these
things are often at a disadvantage. In turn, due to poor
organisation and lack of systemic protection, teachers’
achievements are often insufficiently recognised or
rewarded, which considerably curbs teachers’ enthusiasm.

This study identified differences and commonalities
through a discussion of the concept of aesthetic education
in China and Kyrgyzstan, analysed the impact on
educational practice in the two countries, and put forward
directions and practical suggestions for future research.
The findings of this study can serve as a reference for
cultural and educational exchanges and cooperation
between China and Kyrgyzstan, as well as contribute to the
development of intercultural research and cultural
education practice.

Conclusions

The educational systems of China and Kyrgyzstan, being
in the same socio-cultural region, have many similarities,
but the difference in ethnic and cultural characteristics
affects the implementation of the concept of aesthetic
education and the perception of art in general. Studying
and comprehending the principles of aesthetic education in
China and Kyrgyzstan, whilst also analysing the practical
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HocaimzkenHst koHIenuii ecreTnyHoro BuxopanHs B Kurai ta Kupruscrani

Yyusxyan Jlio
Kuprusbkuii HarjioHanbHuH yHiBepcuTeT iMeHi [xycyna banacaruna
720033, Byn. ®pynse, 547, m. bimkek, Kupruzeka Pecmryomika

Hyp0y0y AcinmoBa
Kuprusbkuii HarjioHanmbHuH yHiBepcuTeT iMeHi [xycymna banacaruna
720033, Byn. ®pynse, 547, m. bimkek, Kupruseka Pecmy0mika

Your Jenr
JlostHCBKUIT TTeAaroTiyHui yHIBEpCUTET
4710022, Byn. JIyonyH, 71, m. Jlosin, Kuraiickka Haponna PecmyOiika

Bin Jly
JlosTHCBKUIT TTeAaroriaHui yHIBEpCUTET
4710022, Byn. JIyonyH, 71, m. Jlosia, Kutaiickka Hapomua PecriyOiika

AHoTauis

AkTtyanbHicTb. KOHIENIIIS €CTETHYHOTO BUXOBAaHHS Ta ii BIPOBAHKEHHS B OCBITHIN IMPOIEC 1 MOBCAKACHHE KUTTS
JICPIKaB € OJHI€I0 3 (YHIAMEHTAIbHUX YMOB CTAHOBIICHHS IPOMAISIHCHKOTO CYCIUIBCTBA, @ TAKOXK MA€E CYTTEBHUIl BIUIUB
Ha (popMyBaHHS KYJIbTYPHOI CHa{IIIUHK Oy 1b-IKOT KpalHU CBITY.

Meta. MeTo10 IIbOTO JOCTIDKEHHS O0yJI0 pO3TISTHYTH OCOOIMBOCTI KOHIICIIIiHf €CTeTUYHOTO BUXOBaHHS B KuTanchkii
Hapopniit Pecrry6mini (KHP) ta Kupruscrani, a Tako BUSBUTH BIIMIHHOCTI B KyJIbTypHO-OCBITHIX CHCTEMAax IMX JIBOX
KpaiH.

MeTtoaoJiorisi. MeTo10I0TiYHy OCHOBY JOCIHI/DKEHHS CKJIaIM METOAW 1 NMPUHOMH HAyKOBOTO Mi3HAHHSI, SIKi Oynn
BUKOPHCTaHi JJIsl BUPIIIEHHS MOCTAaBJICHUX 3aBJaHb 1 3a0e3Me4eHHsl JOCTOBIPHOCTI OTPUMAHUX pe3yJbTaTiB. Y
JOCJTI/PKEHH] BUKOPUCTAHO 3araJlbHOHAYKOBI CHCTEMHO-CTPYKTYPHUH, AialeKTHUHUNA, MDKIUCIUILIIHAPHUI 1CTOPHUKO-
MPAaBOBMHA METOAM Ta METOJ CHHTE3y, a TaKOXX METOAW aHalli3y Ta CUCTeMHHMH MiIXil 10 NPOBEICHHS IaHOTO
JIOCITIPKCHHSI.

PesynbTaTn. J{ochimKkeHHS MOKA3alo, M0 BiIMIHHOCTI B KOHIETIISAX €CTETUYHOTO BIXOBAHHS 3YMOBJICHI HacamIiepe.
pI3HHM iCTOpHYHMM, KyJBTYPHHM Ta OCBITHIM CEpelNOBHIIEM IBOX KpaiH. Kuraif mae maBHI Tpaawilii MucTerTBa i
KYJbTYPH, @ TAKOX BEJIHUKY yBary IpUALIsE MACTEIBKil ocBiTi. Kupruscran, sk 6araroHamioHaigbHa IepKaBa, TAKOXK Ma€e
PI3HOMaHITHY KyJNbTYpY, ajleé HaceleHHS 30CepelKeHe Ha TOMY, K IPOCYBaTH CBOIO YHIKQJIbHY KYJIBTYpYy uepes
€CTeTHYHY OCcBiTy. KuTalicbka cucTeMa OCBITH TaKOX BKIIIOYAE ECTETUYHY OCBITY SIK IPEAMET B 000B'SI3KOBY HaBUaIbHY
mporpamy i Mae crieliajgbHuil Kypc MUCTelbKOT ocBiTH. Y Kupruscrani, HATOMICTh, iICHYIOTh CIelialli30BaHi MHCTELbKI
KypCH Ta Pi3HOMaHITHI OCBITHI pecypcH, ajie piBeHb €CTETHYHOT OCBITH 3aJIMIIA€THCS BITHOCHO HU3bKUM.

BucHoBKH. Pe3ynbTaTii IHOTO JOCIHIIKEHHS! MOXYTh CIIyTyBaTH IOIITOBXOM JUIs ITOLTYKY MOJIMBOCTEW ISl OCBITHIX
o0MiHiB i crliBiipani Mix Kuraem i Kupruscranowm, o cupusiTumMe po3LIMpeHHI0 MIKKYJIBTYPHHUX 3B'SI3KIB 1 TOKpaIEeHHIO
KYJIFTYPHOI OCBITH B IIJIOMY, @ TaK0XX JIOTIOMOXeE Kpallle 3p03yMITH CYTHICTh 1 OCOOJIMBOCTI €CTETUYHOI OCBITH B IBOX
KpaiHax, 10 CIIPHUATHME HAJIAr0JUKEHHIO OCBITHIX OOMIHIB i CIiBIpalli Mk HUMH.

Kuaro4oBi ciioBa: ecreTmyHe BUXOBAaHHS, MUCTEI[bKA OCBITa; MOPANBHICTh, KyJbTypHUA OOMIH; OCBITHS NisJIBHICTB;
MDKKYJTBTYPHI CTYIII.
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