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Abstract

Relevance. The relevance of the study is conditioned by the need to assess the effect of social support on the academic
success of students from United States universities in comparison with Ukrainian students.

Purpose. In this regard, this study is aimed at organising an experimental survey to assess the impact of social support
for students in United States universities, revealing theoretical aspects of social support for United States students and the
state of the system under study, describing the impact of social support on future professional achievements of students,
identifying performance criteria, their indicators, levels of social support for students, and providing recommendations
on methods for implementing social support in universities.

Methodology. The main method of studying this problem is the questionnaire, which allowed comprehensively assessing
the impact of social support for students on their academic achievements. This study also used the following research
methods: analysis, synthesis, deduction, systematisation, comparison, and analysis of scientific sources.

Results. The paper presents the results of an experimental survey, evaluates the impact of social support for students in
United States universities, reveals the theoretical aspects of social support for United States students and the state of the
system under study, describes the impact of social support on future professional achievements of students, identifies
performance criteria, their indicators, levels of social support for students, and provides recommendations on methods for
implementing social support in educational institutions.

Conclusions. The materials of the study are of practical value for sociologists, psychologists, teachers, heads of higher
educational institutions, as well as students and teachers.

Keywords: education management; training and development of students; forms and sources of social support; social
support; academic achievements.

Introduction

Student training involves consideration of physical,
emotional, mental, and social aspects. Their attitudes,
habits, and abilities develop throughout their lives, and
students experience significant socio-emotional changes
during their university studies that contribute to their future
growth. It is believed that student learning and
development are key to many future outcomes. The
relationships, experiences, and environment that a student
faces are crucial for effective learning and
development [1]. Social support (SS) is one of the most
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popular concepts that can play a crucial role in predicting
student burnout. Social support is a student's subjective
sense that they are being taken care of, they receive help
from their parents, teachers, and friends, which includes a
sense of belonging to a supportive social environment.
Support resources can be emotional (such as parenting),
material (such as tutoring), informational (such as advice),
or sociable (such as a sense of belonging). In a stressful
situation, SS helps people reduce psychological stress
(anxiety, burnout) [2]. Social support is characterised by
four elements, namely: emotional support, instrumental
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support, information support, and assessment support; and
four sources of SS: from friends, family members,
teachers, and the team.

Previous studies have shown that SS significantly
affects academic engagement [3]. Academic engagement
is a positive state of a student when completing tasks and
feeling about them are characterised by three factors,
namely: energy, dedication, and immersion in the learning
process. Academic engagement is conceptually defined as
self-reported behaviours (such as taking initiative, helping
solve problems, and making decisions at the University),
and is a key component of student engagement in learning.
Supportive relationships with peers, parents, and teachers
improve students' educational experience and promote
their participation in learning. Therefore, it is not
surprising that the quality of maintaining a meaningful
environment in these diverse social contexts really affects
student development. From a psychological standpoint, the
relationship between academic performance and social
support in the form of peer, parent, and teacher support and
team engagement is fairly obvious [4].

The management of higher education institutions is
increasingly aware that higher education is a service
industry, and attaches more and more importance to
meeting the expectations and requirements of participating
clients, i.e., students. The rapid development of
universities and colleges, changing social and
demographic trends, globalisation, and the market for
competitive advantages encourage management to think
about the stability of educational institutions. For the long-
term functioning of educational institutions in this
competitive and demanding environment, it is very
important to satisfy the main interested parties (students).
The expectations of students and the requirements of the
educational community have changed radically over the
past few decades. Previous studies show that satisfied
students will be more productive and achieve greater
success in future professional life; students who are
satisfied with their education are more likely to compete
for better jobs [5]. Thus, student satisfaction is related to
learning effectiveness and affects current and future
quality of life. Modern educational institutions strive to
provide students with the best possible learning experience
using all available methods to maintain their
competitiveness in the educational market.

In this regard, this study is aimed at investigating the
impact of social support of students on the quality of
education.

Materials and Methods

This study is an experimental, flexible, thematic
comparative survey, which involved a sample of students
(N1 =522) from 20 universities in the United States (US),
and a sample of students (N2 = 257) from 11 higher
educational institutions in Ukraine. The sample of
American students is experimental. The sample of
Ukrainian students was considered as a control group,
because the level of SS in Ukrainian universities is
extremely low, the concept of social support at the official
level means providing benefits/scholarships, but not
psychological support for young people. The data was
collected using a questionnaire method in the form of an
online survey. An email with a link to the survey was sent

to all students who volunteered to take part. Participants
were asked to read the details of the survey and give their
consent if they agreed to participate in the study. Only
students who agreed to participate were allowed to take
part in the survey. The experimental group was asked to
rate SS on a scale that included a separate SS score from
teachers, family, friends, and fellow students. All
participants were asked to provide their GPA (Grade Point
Average) in all subjects for the last completed semester.
The study calculates the arithmetic mean of the average
scores of American students:

X =(x1+x2+...4+x20)/20=819. (1)

Then the arithmetic mean of the average scores of
Ukrainian students:

Y = (y1+4 y2+...+y11)/11 = 72.9. )

Arithmetic mean of the average SS score of American
students:

Z = (z1 + z2+...+220)/20 = 7.5. 3)

However, since SS is obviously not the only aspect of
the impact on the academic performance of American
students, its impact is defined as 25% of the total difference
between the academic performance of American and
Ukrainian students due to the presence of three other
factors of learning support:

(X —Y) % 25% = 2.25. (4)

Since American students on average rated SS at their
universities at 7.5 points out of 10, then its effectiveness
will be expressed in absolute points:

Ax75% = 1.7. (5)

Next, the impact of SS on the difference between the
academic results of American and Ukrainian students will
be estimated as a percentage:

1.7 % 100%/(X — ¥) = 18.9%. (6)

This study also used the following research methods:
analysis, synthesis, deduction, systematisation,
comparison, and analysis of scientific sources. The
analysis was used for a more detailed investigation of SS
in US universities as a complex system that has a
psychological, psycho-emotional, social, and cultural
component, and which is aimed at ensuring stable
motivation of students and preventing burnout and stress.
Using the synthesis, four aspects of social support were
identified from the data obtained as a result of the analysis.
The deduction was used to investigate SS based on true
assumptions that indicate the need for support to maintain
people's psychological stability during periods of stress.
With the help of deduction, the concepts of objective and
subjective support were defined. The systematisation
method was used to compile Figure 1. Using the
comparison, the difference between the academic results of
Ukrainian and American students was revealed. The
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analysis of scientific literature helped to form a reasonable
opinion about the object of research and make sure that SS
has a positive impact on students' achievements.

Results and Discussion
Social support is a component of the student satisfaction
with the educational process (Figure 1), which collectively

Social support

provides the student with motivation to learn (social
support), provides their needs for material and technical
support of the learning process (technical support),
guarantees the provision of up-to-date information
(academic support), and provides the student with the
means to better process the information provided (service
support).

Technical support

Student satisfaction
with learning

Academic support

Service support

Components of influencing student satisfaction with educational process

The process of studying at the university is influenced
by various factors, which can be divided into internal and
external. Internal factors consist of a student's
characteristics, attitude to learning, interest in learning,
intelligence, motivation to learn, achievement, and self-
confidence. At the same time, external factors are
characterised by the student's environment (teachers,
peers, and parents), the student's curriculum, and learning
tools [6]. Social support is a feeling in which people are
confident that they are trusted, loved, appreciated, and are
members of social interaction. Supportive interaction
between people is a defence mechanism against chaos or
accidents. In addition, an adequate level of support reduces
stress and its symptoms [7]. In addition, SS has a positive
effect on people's overall well-being. However, these
definitions mostly stem from clinical problems. As for the
educational context, SS is a normal manifestation of
children, adolescents, and young people in an educational
environment that is aimed at facilitating the learning
process. For example, SS from various sources helps
students adapt to learning difficulties and helps them solve
problematic issues. Moreover, social support contributes
significantly to reducing student maladaptation. There are
four sources of social support in an educational context:
support from parents, teachers, classmates, and close
friends. There are also four aspects of social support.
Detailed descriptions are provided below:

1. Emotional support. Emotional support is
defined as the emotional presence of a loved one when
needed. Emotional support is demonstrated through
various feelings, such as trust, care, compassion, love,
acceptance, intimate interaction, etc.

2. Instrumental support. Instrumental support is
defined as providing assistance in various forms, such as
borrowing money, helping in a difficult situation, spending
time together, and providing the necessary materials. If
necessary, it also includes practical (physical) assistance
and the provision of material assistance, such as training
tools.

3. Information support. Information support is
defined as providing someone with knowledge or advice.
For example, providing valuable advice to solve a problem,

providing information related to the problem, providing
advice on more alternatives, etc.

4. Evaluation support. Evaluation support is
defined as providing evaluation feedback and providing
rewards in a variety of ways, such as verbally affirming,
praising, and expressing feedback on progress. This type of
support also involves constructive criticism or evaluation
suggestions as a method of self-evaluation [8].

Social support is a broad term covering various
constructs, but it can be divided into two types: objective
and subjective support, including material support and
network support (stable social relationships such as
marriage, colleagues, friends, etc., and unstable social
contacts such as informal groups, etc.), independent of the
individual's perception [9]. Thus, emotional support and a
sense of respect and understanding from others in public
life are closely related to the subjective feelings of the
individual. Therefore, SS can be seen as subjective support
through various social relationships based on the
individual's social network or its objective impact on the
individual [10]. In addition to rapid economic
development, one of the prerequisites for implementing the
practice of social support in US universities was that for
decades universities were enriched intellectually,
culturally, and educationally by enrolling international
students who brought their experience, culture, and
knowledge to the educational institutions of the host
country [11; 12]. The researchers highlight the valuable
perspectives and experiences that international students
bring to the intellectual environment, improving
innovation and contributing to the development of global
perspectives among all students. Universities have also
benefited from the economic contribution of international
student enrolment. This has been seen in colleges and
universities not only in the United States, but also in
Canada, Australia, and Western Europe. In the United
States, since 1954, universities have increased the number
of international students [13], which actively influenced
the development of modern social support practice.

Social support for students at US universities takes
place with the help of professional psychologists,
counselling centres, students have round-the-clock access
to a hotline organised by the university; the creation of new
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social connections occurs through students' visits to public
spaces that are accessible and free, and are located on
campus (for example, a recreation room, gym, church); the
university leadership encourages the creation of student
unions; for those students who study online, unique
information materials are created that help in learning,

including open access to all offline resources of the
university [14]. Table 1; 2 show the average academic
scores of participants in the survey, as well as the results of
self-assessment by American students of the quality of SS
at their universities and in their environment.

Table 1. Data on American students

No. Name of the University Number of Arithmetic mean of Average assessment
students average scores, GPA of social support
1 New York University 71 84 7.5
2 University of California (San Diego) 62 77 6.9
3 Arizona State University 53 80 7.1
4 University of California (Berkeley) 46 82 7.5
5 University of Illinois (Urbana-Champaign) 41 76 7.4
6 Northeastern University 38 76 7.6
7 University of California (Los Angeles) 34 83 7.8
8 Purdue University 31 85 8.0
9 Boston University 26 79 7.3
10 Washington State University 22 79 7.0
11 Columbia University 17 87 7.9
12 University of Texas 17 81 7.5
13 Penn State University 14 87 7.7
14 | University of Michigan (Ann Arbor) 13 85 7.4
15 University of Minnesota 11 80 6.8
16 | University of South Carolina 9 78 6.9
17 University of Michigan 8 &3 7.5
18 | Ohio State University 5 82 7.6
19 Carnegie Mellon University 3 86 8.1
20 Indiana University 1 88 8.1

Note: the average score is converted from the American GPA rating system to one hundred points to facilitate further

calculations.
Source: compiled by the author.

Table 2. Data on Ukrainian students

No. Name of the University Number of Arithmetic mean of
students average ECTS scores

1 National Aviation University 47 71

2 Kyiv National University of Culture and Arts 42 68

3 Oles Honchar Dnipro National University 41 72

4 Vinnytsia State Pedagogical University 30 75

5 Kyiv National University of Construction and Architecture 29 81

6 Kyiv Institute of Business and Technology 23 74

7 Ternopil Volodymyr Hnatiuk National Pedagogical University 13 73

8 Sumy National Agrarian University 12 67

9 Berdyansk State Pedagogical University 10 69

10 | State University of Telecommunications 8 73

11 Interregional Academy of Personnel Management 2 79

Note: ECTS — European Credit Transfer and Accumulation System.

Source: compiled by the author.

The average score of American students is 9 points
higher than the average score of Ukrainian students. The
average score of students from Indiana University (the
highest among American universities — 88) is 7 points
higher than the average score of representatives of the Kyiv
National University of Construction and Architecture,
which showed the highest score among Ukrainian
universities (81). The gap between the least successful
average scores is 9 points (76 points each for students of
the University of Illinois (Urbana-Champaign) and North-
Eastern University and students from Sumy National

Agrarian University). Using the calculations, it was
determined that the impact of social support provided an
18.9% difference between the results of American and
Ukrainian students. Notably, the study did not consider the
difference between curricula in Ukraine and the United
States, their complexity, and evaluation criteria for
teachers. Thus, a significant impact of SS on students'
motivation to study can be assumed. Some theorists
believe that SS has a buffer effect in the relationship
between stressors (such as academic requirements) and
stress (such as student burnout), while others believe that
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SS has a direct effect on stress (such as burnout).
According to the buffer effect model, SS works when a
person is confronted with a stressor that stands between the
person and the source of stress. Thus, it protects a person
from the negative impact of a stressful factor. On the other
hand, the direct impact model states that SS is important
regardless of the presence of a stressor. There is evidence
that both proposed SS mechanisms are effective, and it is
likely that SS has both a buffering and indirect effect.

One of the studies reviewed was aimed at investigating
the impact of SS on students' academic performance. A
total of 4281 engineering and business students from two
polytechnic faculties (P1 and P2) completed an online
modified version of the multidimensional perceived SS
scale questionnaire. The questionnaire consisted of 12
elements that measured three groups of factors related to
the source of SS (family, friends, and teachers).
Cumulative student GPA was used to classify study
participants into high-achievement and low/moderate
students. The data were analysed using correlation analysis
to determine whether SS significantly affected students'
academic performance. The results showed that for
polytechnic P1, there was a significant positive association
between SS factors and students with low/moderate
academic performance. For the same group of students,
there were also significant positive associations with
family and teacher subscales. For polytechnic P2, there
was a significant negative association between SS factors
and male students with high scores. There was also a
significant positive association between the friends
subscale and male students with low/moderate academic
performance. The results of this study also showed that
when gender and SS factors affected students' academic
performance, the association was moderate [15; 16].

The results of another study also show that SS can have
a positive effect on students with social anxiety. In terms
of dialectical behavioural therapy, social support can
improve students' ability to feel more comfortable in
stressful social situations [17; 18]. The study by A. Poots
& T. Cassidy [19] found that academic expectations are the
main cause of stress among students. The data show that
while these expectations are mostly imposed by parents,
they can be imposed by students themselves and can also
come from teachers. While education is a global priority
and academic stress is a growing issue of global
importance, academic expectations continue to rise. In
addition, S. Cheng et al. [20] found that among all students,
those with higher levels of SS scored higher in assessing
academic interest, while students with lower levels of SS
scored lower levels of academic interest. Previous studies
of academic performance among students have shown that
people with the evening chronotype are more likely to
develop depression, especially among young adults.
However, the mechanisms of this relationship remain
unknown. Low sleep levels may be a plausible mechanism:
students with evening chronotypes do not sleep when their
peers are asleep, which can lead to feelings of isolation or
low emotional support.

In the study in question, which examined the
relationship between chronotype, depression, and social
support, data was obtained from 189 students. The
chronotype was evaluated on the circadian energy scale
and ranged from -2 (definitely morning type) to +2

(definitely evening type). Symptoms of depression were
assessed on the scale of the Centre for epidemiological
research. SS was evaluated on a multidimensional
conscious social support scale that included subscales for
family, friends, and significant others. The peer subscale
was created using the "Friends" subscale elements. The
evening chronotype was associated with higher reported
symptoms of depression (p= 0.018), lower overall
perceived SS (p=0.001), and lower perceived SS provided
by family (p<0.0001), friends (p<0.0001), and peers (p =
0.014). At the same time, the evening chronotype was
associated with symptoms of depression for a higher
assessment of perceived SS from significant others. In
addition, chronotype-support interactions were observed in
relation to depression symptoms; the statistical association
between chronotype and depression was only evident in
those with low SS from friends and significant others.
These findings suggest that a more evening chronotype
may be associated with social isolation and reduced
opportunities to interact with friends. This may contribute
to a long-term circadian association with depression in
students. Interventions aimed at expanding university
support networks may reduce the impact of depression on
students who identify with later sleep chronotypes and
schedules [21].

Students are always expected to be able to act as agents
of change that can bring change to society. Students are
usually expected to be more independent, proactive,
responsible, and mature in their thinking and behaviour.
Students must not only have academic abilities but also
have social skills and be interested in discussion to convey
what they have understood [22]. However, in everyday
life, there are still many students who prefer to remain
silent during seminars, who are too lazy to ask questions,
do not express their thoughts, feelings, needs, and desires
to others, and do not dare to express disapproval, they find
it difficult to accept criticism from others [23]. This leads
to the fact that students become passive, withdrawn, they
experience fear, and do not feel satisfied in their studies;
such students are less able to express their desires and
emotions, so they lack support, actions from sources of SS.
Assertiveness is the ability of a person to honestly and
openly express their opinion, while conveying their
emotions and defending their own rights [24; 25]. The
development of assertiveness through an increase in SS is
a promising area for attracting passive students to study,
because showing sincere interest on the part of family,
friends, team, and teachers will strengthen the student's
confidence in their own importance and, as a result, will
give an impetus to overcoming their own fears and
insecurities.

The analysed study aimed to determine the contribution
of parents' self-esteem and SS collectively to students'
academic stability during online learning. The study
population consisted of 304 students with a sample of 173
students who were selected using a proportional stratified
random sample. The tools used were self-assessment
inventory, a parent SS scale, and an academic
sustainability scale with a Likert model that met the
requirements for reliability and reliability. These studies
were analysed using simple regression and multiple
regression methods. The findings show that: average self-
esteem, SS of parents, and academic stability of students in
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learning online are in the middle category; self-esteem
contributes 43% of academic stability in learning online;
SS of parents contributes 56.8% of academic stability in
learning online; self-esteem and SS of parents together
contribute  65% of academic stability in learning
online [26]. Many countries are urgently switching from
conventional education to online education due to the
COVID-19 pandemic. In this regard, many students report
negative consequences of such learning. For example, in
New Zealand, 39% of students reported difficulty
maintaining motivation while studying. This is caused by
the unavailability of help from teachers or peers [27; 28].
In addition, students from the United Arab Emirates have
been critical of problems with time-wasting efficiency,
user safety, low engagement, an uncomfortable
environment that reduces concentration during learning,
problems with technology, and insufficient support from
teachers and fellow students [29]. Teachers and parents of
students in Hong Kong also complain of low satisfaction
with online learning programmes, as they face difficulties
in engaging their children in learning [30; 31].

Socio-psychological support, which arises as a result of
interaction in the lives of individuals, has a decisive
influence on their behaviour and adaptation. Effective
adaptation and development of people is possible due to
the strong interaction of family, friends and elements of the
social support system of a person. Knowing the sources of
SS gives a person different opportunities to overcome
difficulties [32; 33]. SS, for example, acts as a
psychological defence, increasing a person's endurance in
the face of adverse life circumstances. Due to changes in
the sources of personal support, the level of SS may
decrease and, accordingly, new sources of support may
develop. In situations where social relationships are not
supportive enough, a person may turn to social media for
reasons such as loneliness and the need to share. At this
stage, the influence of the level of perception of SS by an
individual on the attitude to the use of social networks is of
great importance, since poor perception of SS can affect a
person's propensity to use social networks. On the other
hand, the use of social networks, which allows creating an
immeasurable number of communities in virtual
environments, is growing rapidly among students and,
thus, new forms of relationships are emerging. Widespread
use of social media among students can lead to weakened
relationships with peers and loneliness. In this context, the
social networks that have taken a permanent place in
students' lives and the strength of interaction they contain
are an important factor that directly or indirectly affects the
level of SS of family and peer groups, which are important
sources of student support [34-36].

In a highly competitive environment, students need to
prepare for career development as early as possible to find
a job. Preparation for professional life begins with making
decisions about the profession that the student plans to
pursue. Later, during their studies, students need the ability
to adapt to their chosen profession. In addition, social
support is required. The study in question was conducted
on students of one of the private universities. The results
of testing using the structural equation model showed that
there is a significant positive association between the
ability to adapt to career, social support, and self-efficacy
in career decision-making. It also concluded that SS

partially mediates the relationship between career
adaptability and self-efficacy in career decision-
making [37; 38].

The concept of SS is multidimensional and can be
incorporated into a larger context called social capital,
where SS and social networks are part of it. SS and social
networks are described in different ways; they can mainly
be represented: structurally and functionally; formally and
informally. The help of a psychologist can, for example, be
a formal support for people who do not have close friends.
The structural aspect of SS refers to the existence and size
of a social network, and the extent to which a person is
connected to that social network, such as the number of
social connections (number of relationships) and the
characteristics of social exchanges between people (SS
activity, frequency of interactions) [39; 40]. Relationships
with family, friends, and members of organisations can
promote social integration. The functional aspect of SS
refers to a person's assessment of SS that they are
experiencing, or how much the person is integrated into
their social network; that is, the quality or depth of the
relationship. In addition, the specific functions that social
network participants can perform, such as: emotional
(assurances of value, compassion, affection), instrumental
(material assistance), and informational (advice, guidance,
feedback), are also vital aspects of SS. Thus, social support
refers to the cognitive/functional qualitative aspects of
human relationships, such as the content and accessibility
of relationships with significant others, while social
network refers to the quantitative and structural aspects of
these relationships.

Conclusions

The study revealed data on the impact of social support on
the academic success of students from the United States in
comparison with students from Ukraine, which is 18.9%.
Interpreting the data obtained, the author came to the
conclusion that the general theory of social support
corresponds to reality. This is indicated by the
experimental survey, which revealed the relationship
between the SS scores provided to the student by the
university and the environment, and the average academic
performance. In addition, after analysing other studies of
the effect of social support on students, it can be concluded
that it has a positive effect on the psychological state,
motivation for knowledge, relationships with the
environment, and even on the prospects for future career
success. SS guarantees psychological stability, prevents
burnout, and reduces stress and anxiety levels. In the
course of the study, the factors of development of the
culture of social support in US universities were described,
which helped in understanding the establishment of the
system under study. In addition, this study shed light on the
content of social support in US universities; it was found
that it is characterised not only by information materials
aimed at preventing depression/anxiety/stress, but also
involves all areas of students' lives to guarantee them
versatile support, making new social contacts, developing
in hobbies and education.

Future studies on the topic of social support of students,
according to the author, should focus on determining the
effectiveness of SS, taking into account the level of stress
from studying, the complexity of the curriculum, and the
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level of academic expectations. This will help to assess the
positive impact of SS more fully and will become a strong
argument for the introduction of SS programmes in
universities that do not have such programmes. The author
sees great prospects in the spread of social support practice
in universities, because this will stimulate the
improvement of the quality of students' education, which,
in turn, will be a big step towards improving the
professional knowledge of graduates, increasing the
importance of higher education and, in the future, the

References

economic development of the country by increasing the
number of professional specialists in all areas.

Acknowledgements
None.

Conflict of Interest
None.

(1]

Baria K, Gomez D. Influence of social support to student learning and development. Int J Res Stud Educ.
2022;11(2):69-97.

[cited 2024 Jan. 27]. Available from:

[2] Kim B, Jee S, Lee J, An S. Relationships between social support and student burnout: A meta-analytic approach.
Stress Health. 2017;34(2):127-34.

[3] Mulyadi P, Zamralita Z, Saraswati KDH. Social support and students’ academic engagement. In: Proceedings of
the 2nd Tarumanagara International Conference on the Applications of Social Sciences and Humanities; 2020
August 3-4; Jakarta. Amsterdam: Atlantis Press; 2020. P. 443-450.

[4]  Vargas-Madriz L, Konishi C. The relationship between social support and student academic involvement: the
mediating role of school belonging. Can J Sch Psychol. 2021;36(1):1-14.

[5] Kakada P, Deshpande Y, Bisen S. Technology support, social support, academic support, service support, and
student satisfaction. J Inf Technol Educ Res. 2021;18:549-70.

[6] Oktasari M. Perceptions around teacher's social support with student achievement motivation. Therapy J Guid
Couns. 2017;1(2):145-50.

[7]  Asadchykh OV, Filonova VO, Fedotova YS, Dybska TS, Bukriienko AO. Cognitive features of hieroglyphic
writing in the context of perception of culture and language. Asia Life Sci. 2020;22(2):427-440.

[8]  Saefudin W, Sriwiyanti S, Yusoff S. Role of social support toward student academic self-efficacy in online learning
during pandemic. J Educ Thought Res. 2021;19(2):133-54.

[9] Asadchykh O, Poinar L, Pereloma T, Kuzmenko Y, Nechaieva N. Russian Aggression against Ukraine in the
Media Discourse of Asian Countries (Using the Example of China and Japan): Literature Review. Int J Semiot
Law. 2024. DOI: 10.1007/s11196-024-10114-6

[10] MaiY, Wu Y, Huang Y. What type of social support is important for student resilience during COVID-19? A
latent profile analysis. Front Psychol. 2021;12:646145.

[11] Spytska L. Social and psychological features of affective disorders in people during crisis periods of life. Soc Reg.
2023;7(4):21-36.

[12] Gafni R, Aviv I, Haim D. Multi-Party Secured Collaboration Architecture from Cloud to Edge. J Comp Inf Syst.
2023. DOI: 10.1080/08874417.2023.2248921

[13] Martirosyan N, Bustamante R, Saxon D. Academic and social support services for international students: current
practices. J Int Stud. 2019;9(1):172-91.

[14] Affordable Colleges [Internet]. Red Ventures Company; 2021. [cited 2024 Jan. 27]. Available from:
https://www.affordablecollegesonline.org/.

[15] Rosbi A, Makthar M, Yasim Y. The Effect of Social Support on Students' Academic Achievement [Internet]. 2019.
[cited 2024 Jan. 27]. Available from: https://cutt.ly/4H8tUnB.

[16] Kerimkhulle S, Obrosova N, Shananin A, Tokhmetov A. Young Duality for Variational Inequalities and
Nonparametric Method of Demand Analysis in Input-Output Models with Inputs Substitution: Application for
Kazakhstan Economy. Mathem. 2021;11(19):4216.

[17] Radatz EE, Pritchard KJ, Herc HC, Mezo PG. Mindfulness as a mediator to influence social support in students
with social anxiety [Internet]. University of Toledo; 2019.
https://drive.google.com/file/d/1uF7nr OTX7wM9z4arciR aVVb91BpiOj/view.

[18] Spytska L. Forecasts regarding mental disorders in people in the post-war period. Eur J Trauma Dissoc.
2024;8(1):100378.

[19] Poots A, Cassidy T. Academic expectation, self-compassion, psychological capital, social support and student
wellbeing. Int J Educ Res. 2020;99:101506.

[20] Cheng S, Deng M, Yang Y. Social support and student engagement among deaf or hard-of-hearing students.
Commun Disord Q. 2021;43(1):15-22.

[21] Wills C, Ghani S, Tubbs A, Fernandez F. Chronotype and social support among student athletes: impact on
depressive symptoms. Chronobiol Int. 2021;38(9):1-11.

[22] Suchanek M, Szmelter-Jarosz A. Car enthusiasm during the second and fourth waves of COVID-19 pandemic.
Hum Soc Sci Commun. 2023;10(1):593.

[23] Fahmi R, Aswirna P. The social support and assertive behavior of students. Psychoislam J Psychol Islam Psychol.

2020;17(1):1-9.

2505


https://www.affordablecollegesonline.org/
https://cutt.ly/4H8tUnB
https://drive.google.com/file/d/1uF7nr_OTX7wM9z4arciR_aVVb9lBpiOj/view

[24]

[25]
[26]
[27]
[28]
[29]
[30]

[31]

[32]

[33]
[34]

[35]

[36]
[37]
[38]
[39]

[40]

lashchyshchak

Suchanek M, Fornalska A. Persistence of Mobility Changes in Post-COVID Times: Evidence from Poland. In:
2023 Smart Cities Symposium Prague, SCSP 2023. Prague: Institute of Electrical and Electronics Engineers;
2023. DOI: 10.1109/SCSP58044.2023.10146225

Piera MA, Buil R, Ginters E. State space analysis for model plausibility validation in multi-agent system simulation
of urban policies. J Simulat. 2016;10(3):216-226.

Hasanah H, Marjohan M, Daharnis D. Contribution of self-esteem and parents social support to students academic
resilience in online learning. Int J Appl Couns Soc Sci. 2020;2(1):1-9.

Yates A, Starkey L, Egerton B, Flueggen F. High school students' experience of online learning during Covid-19:
the influence of technology and pedagogy. Technol Pedagogy Educ. 2021;30(1):59-73.

Rehman HU, Darus M, Salah J. Graphing examples of starlike and convex functions of order B. Appl Mathem Inf
Sci. 2018;12(3):509-515.

Hussein E, Daoud S, Alrabaiah H, Badawi R. Exploring undergraduate students' attitudes towards emergency
online learning during COVID-19: A case from the UAE. Child Youth Serv Rev. 2020;119:105699.

Lau E, LiJ, Lee K. Online learning and parent satisfaction during COVID-19: child competence in independent
learning as a moderator. Early Educ Dev. 2021;32(6):830—42.

Kerimkhulle S, Alimova Z, Slanbekova A, Baizakov N, Azieva G, Koishybayeva M. The Use Leontief Input-
Output Model to Estimate the Resource and Value Added. In: SIST 2022 - 2022 International Conference on Smart
Information Systems and Technologies, Proceedings. Nur-Sultan: Institute of Electrical and Electronics Engineers;
2022. DOI: 10.1109/SIST54437.2022.9945746

Patelarou E, Galanis P, Mechili EA, Argyriadi A, Argyriadis A, Asimakopoulou E, Kicaj E, Bucaj J, Carmona-
Torres JM, Cobo-Cuenca Al, Dolezel J, Finotto S, JaroSova D, Kalokairinou A, Mecugni D, Pulomenaj V, Malaj
K, Sopjani I, Zahaj M, Patelarou A. Assessment of COVID-19 Fear in Five European Countries before Mass
Vaccination and Key Predictors among Nurses and Nursing Students. Vacc. 2022;10(1):98.

Kerimkhulle S, Saliyeva A, Makhazhanova U, Kerimkulov Z, Adalbek A, Taberkhan R. The input-output analysis
for the wholesale and retail trade industry of the Kazakhstan statistics. E3S Web Conf. 2023;376:05023.

Deniz E, Kazu H. The impact of perceived social support on students' social media attitudes through path analysis.
Electron J Soc Sci. 2020;78(20):892-910.

Mehmeti B, Kelmendi J, liljazi-Shahiqi D, Azizi B, Jakovljevic S, Haliti F, Ani¢-MiloSevi¢ S. Comparison of
shear bond strength orthodontic brackets bonded to zirconia and lithium disilicate crowns. Acta Stomatol Croat.
2019;53(1):17-27.

Salah J, Ur Rehman H, Al-Buwaiqi I. The Non-Trivial Zeros of The Riemann Zeta Function through Taylor Series
Expansion and Incomplete Gamma Function. Mathem Statist. 2022;10(2):410-418.

Koto, M., Febriaty, H., Nasution, S.M.A. 2019. The effect of career adaptability and social support toward student
careerself-efficacy. Int J Account Finance Asia Pac. 2019;2(3):54—64. DOI: 10.32535/ijafap.v2i3.590.

Korobko B. Investigation of energy consumption in the course of plastering machine's work. East-Eur J Enter
Tech. 2016;4(8-82):4-11.

Haugan G, Eriksson M, editors. Health Promotion in Health Care — Vital Theories and Research. Cham: Springer;
2021. Chapter 11, Drageset J, Social Support; p. 137-144.

Trus I, Gomelya N, Halysh V, Radovenchyk I, Stepova O, Levytska O. Technology of the comprehensive
desalination of wastewater from mines. East-Eur J Enter Tech. 2020;3(6-105):21-27.

2506



Social support for students at US universities
ConianbHa minTpuMka cryaeHTiB B yHiBepcuterax CIIIA

Ipuna BacuiaiBna Ammmax
TepHONiBCHKMI HAIIOHATBHUM MearorivHuii yHiBepeuTeT iMeHi Bonogumupa ['HaTioka
46027, Byn. Makcuma KpuBonoca, 2, M. TepHominb, Ykpaina

AHoOTAaNisA

AKTyaJIbHICTh. AKTYaJIBHICTh JOCHIDKCHHS 3yMOBJICHA HEOOXINHICTIO OIIIHWTH BIUIMB COIIIAJBHOI MiATPHUMKH Ha
aKaJeMiuHy YCHIIIHICTh CTYACHTIB aMEPUKaHCHKUX YHIBEPCUTETIB Y MOPIBHSIHHI 3 YKPATHCHKUMH CTYICHTAMH.

Merta. ¥V 3B’53Ky 3 MM METOIO JIAHOTO JIOCII/DKEHHS € OpraHi3alis eKCIepHMEHTAIBHOTO JOCITIDKEHHS VISl OL[IHKH
BIUIMBY COLIQJIBHOI MIATPUMKH CTyJeHTiB B yHiBepcutTerax CIIA, po3KpUTTS TEOpEeTHYHHX AacHeKTiB COLiaJbHOT
nigrpumkn cryneHTis CIIA Ta craHy IOCITIIPKyBaHOI CHCTEMH, ONHMC BIUIMBY COLIJIBHOI IMIATPUMKH Ha ManlOyTHI
npodeciiiii JOCSTHEHHS CTY/ACHTIB, BU3HAYCHHSI KPUTEPiiB eeKTUBHOCTI, iX ITOKA3HUKIB, PIBHIB COMIAIBHOI ITi ITPUMKH
CTYZEHTIB, a TAKOX HaJIaHHS PEKOMEH/allii 00 METO/IIB peasti3amii CoriabHOl MIATPUMKH B YHIBEpCHTETAX.

MertomoJiorisi. OCHOBHUM METOJIOM JTOCTIDKCHHS ITi€1 MPOOJIEMH € aHKETYBaHHS, SIKES JIO3BOJIIIIO KOMIUICKCHO OIIHUTH
BIUIMB COLIaJIbHOI IJATPUMKM CTYAEHTIB Ha IXHI axkageMiuHi JOCSATHEHHS. Y IbOMY JOCIH/DKCHHI TaKOX
BUKOPHUCTOBYBAJIMCS TaKi METOMM [OCTIDKCHHS: aHaji3, CHHTE3, NSAYKIlis, CHCTEMAaTH3allis, IMTOPIBHSHHS, aHAaII3
HayKOBUX JDKEPET.

PesyabraTn. Y craTTi NpeACTaBICHO PE3YJIbTATH EKCIIEPUMEHTAIBHOTO JOCITIUKEHHS, OLIHEHO BIUIMB COLIaIBHOI
MATPUMKH CTY/eHTIB B yHiBepcuteTrax CIIIA, po3kpuTO TEOpETHYHI acleKTH ComiabHOI miaATpuMKH cTyneHTiB CIIA
Ta CTaH JOCII/DKyBaHOI CHCTEMH, OIMCAHO BIUIMB COIIaIbHOI MIATPUMKNM Ha MaiOyTHI mpodeciiiHi JoCATHEHHS
CTYZIEHTIB, BU3HAUCHO KpUTEPii e(heKTUBHOCTI, iX MMOKa3HUKH, PiBHI CONIaIbHOI MATPUMKH CTYJCHTIB, @ TAKOX Ha/IaHO
peKoMeH ianii 1o/J0 MEeTOIB peaizallii coliabHOI M TPUMKH B 3aKJIaax OCBITH.

BucnoBku. Matepianu g0ciiUKEHHS MalOTh PaKTUYHY IIHHICTD JUIS COLIOJIOTIB, IICHXOJIOTIB, MeIaroriB, KepiBHUKIB
BHIIMX HABYAJILHUX 3aKJIA[(iB, a TAKOX CTY/CHTIB 1 BUKJIa[adiB.

KoarouoBi cioBa: ynpasiiHHS OCBITOIO; HaBYaHHS Ta PO3BHTOK Y4HIB; (popMH Ta JpKepesia COMialbHOI ITiITPHMKH;
CoLiaJIbHUHN CYNPOBI; HABYAJIBHI JOCSTHEHHSL.
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