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Abstract

Relevance. The relevance of the study is conditioned by the modernisation of the modern higher education system,
specifically, by the need to apply effective teaching methods for training polyfunctional pedagogical specialists.

Purpose. The purpose of this study was to find best methods and techniques of training future teachers in the context of
forming their interest in learning and mastering practical skills in the context of modern requirements to a pedagogical
specialist.

Methodology. The conceptual framework of the theoretical and methodological approach to the research problem was a
qualitative combination of the methods of content analysis, synthesis, and deduction, as well as the methods of
experimental learning, observation, and comparative analysis.

Results. The analysis of theoretical foundations on the research topic showed that practice-oriented learning is based on
the principles that emphasise the practical application of knowledge, development of skills and competences necessary
for successful professional activity of a specialist. The analysed modern scientific works allowed highlighting the relevant
problems of the introducing practice-oriented learning in higher education, which contributed to the development and
implementation of the concept of increasing the interest of future teachers in mastering professional skills in the
educational process. The conducted pedagogical experiment revealed substantial differences in the use of conventional
teaching methods and the selected strategy in the context of development of students’ professional competences.

Conclusions. It was empirically established that practice-oriented forms of class organisation allow creating conditions
for active learning activities of students, which also affects their adaptation to the performance of professional tasks and
motivation to the implementation of pedagogical activity in general. The value of the obtained research results lies in the
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Introduction of practice-oriented learning in the training of future teachers

developed approach of integrating the case study method into the educational programme, which allows optimising the
implementation of practice-oriented learning for students of pedagogical specialities.

Keywords: higher education; case study; pedagogical skills; professional competences; motivation; learning activity.

Introduction

The digitalisation of society and transformation processes
at the political and economic levels necessitates the
improvement of the country’s educational system. An
important strategy for the modernisation of educational
services is to provide students with practical experience
during professional training. In this regard, the key issue is
to change conventional teaching methods to best teaching
models that will be closer to real professional activities.
This determines the search for effective ways to build the
educational process in higher education and predetermines
the relevance of the problem of introducing practice-
oriented learning in the professional training of future
teachers.

The implementation of the practice-oriented approach
in higher education makes provision for the adaptation of
conventional methods, techniques, and ways of teaching to
the modern requirements of society. Thus, investigating
the problems of learning in the era of digitalisation,
S. Bakhisheva et al. [1] point out that the introduction of
digital technologies in the practical component of
education provides effective learning, contributing to the
development of students’ skills necessary for successful
professional activity in the future. Furthermore, the
researchers emphasise that the use of digital technologies
offers unique opportunities to integrate practical activities
into the learning process, specifically using multimedia
resources, virtual environments, online projects, and
networking. Therewith, students’ preparation for future
profile activity should be carried out considering a range
of key factors reflecting modern requirements and
challenges of the professional sphere.

Studying the features of psychological and pedagogical
training in higher education, W. Zunmin et al. [2] note that
such aspects include knowledge of trends and innovations
in education, technical skills, creativity, polyfunctionality,
professional  culture, self-regulation, professional
motivation, and practical experience. Therewith, the
authors emphasise that the purposeful development of
these competences helps to ensure sustainable components
of successful professional activity of a teacher in the
modern world.

A.B. Kuzdeubayeva et al. [3] share similar conclusions,
noting that the development of professional competences
should be carried out through the lens of students’ practical
experience. Investigating the problem of professional
training of future teachers, the researchers highlight the
necessary conditions that affect the quality of professional
activity of graduates. Specifically, quality training of a
specialist is facilitated by pedagogical practice, optimised
teaching methods and approaches, introduction of
specialised courses in the educational process, which are
aimed at  developing  students’ adaptability,
communication skills, motivation, the need for self-
development, as well as the ability to handle the challenges
of professional activity and to interact effectively with
students. However, this also leads to the need to develop
polyfunctional competencies in students that will enable

the educator to fulfil not only conventional pedagogical
responsibilities but also to play a wider role in supporting
students and shaping the entire learning process.

Thus, S.R. Sakibaev [4] points out that a teacher should
be ready to become a mentor for students and support them
in their academic and personal development. Furthermore,
investigating the specific features of the development of
professional competences of future teachers, the researcher
notes that a modern teacher also needs skills in working
with information technologies, to be able to interact with
multicultural students, and to apply their knowledge to
develop students’ critical thinking and social
responsibility.

Practice-oriented learning helps prepare students for
real-life professional scenarios, develops their professional
identity, and helps them gain professional confidence.
However, according to G.A. Abayeva et al. [5], the process
of integrating this approach entails challenges. Studying
the specifics of the dual model of education, particularly
the practical component of training, the authors highlight
several problems universities face. These include issues
related to technical resources and the availability of non-
adaptive curricula and a lack of a knowledge assessment
system within the framework of the practice-oriented
approach. Additionally, teaching staff often adhere to
conventional teaching methods, and students face
difficulties in adapting to this approach, and there is a lack
of partnerships with educational organizations. The totality
of the above determines the significance of modernising
the existing teaching strategies, based not only on the
formation of students’ profile competences, but also on the
development of their personal potential, motivation, and
the need for self-improvement in professional activity.

The purpose of this study was to cover the specific
features of integration of practice-oriented approach in
higher education, namely for student teachers. The study
of theoretical foundations on the research problem allowed
putting forward a hypothesis: Ho — The use of the case
study method in the training of first-year students of
pedagogical specialities promotes their interest in
mastering professional competences.

Materials and Methods
The theoretical and methodological framework of this
study included the definition of the specific features of
practice-oriented learning in higher education, as well as
the coverage of the specifics of its integration into the
educational process in the training of pedagogical
specialists. The implementation of this conceptual
approach was based on the use of the method of cause-and-
effect relationships in establishing the specific features of
development of professional competences of future
teachers within the framework of their practical tasks, as
well as content analysis of the impact of the practice-
oriented approach on professional training.

The study also employed the methods of generalisation,
synthesis, and deduction, which helped to identify the
features of dual training and highlight the key aspects of
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the practice-oriented form of organising classes in higher
education. This approach also made it possible to identify
and systematise the principal determinants in the
development of students’ professional knowledge and
skills, and to provide a scientific and theoretical framework
for the study. Furthermore, the use of comparative and
praximetric methods contributed to the argumentation of
the significance of the introduction of practice-oriented
learning in the educational environment of the university.
This includes the need to create special psychological and
pedagogical conditions for students to master practical
skills and their successful adaptation to future professional
activities.

The empirical study was implemented at the University
of Astana, Republic of Kazakhstan. First-year students of
the speciality “Foreign language: two foreign languages”
in the number of 37 people were invited to take part in the
pedagogical experiment. The preparatory stage involved
organisational work with the university administration and
teaching staff. Furthermore, the content of the curriculum
was transformed. Specifically, the pedagogical study
involved one lecture session and two practical sessions per
week. The study was conducted in the first semester of the
2020-2021 academic year over 15 weeks. The pedagogical
experiment was based on the introduction of practice-
oriented teaching methods into the curriculum of the
discipline “Pedagogy”, namely, the case study method.
The purpose of this course was to strengthen the practical-
applied orientation of the process of teaching students the
pedagogical disciplines and to contribute to the
development of their psychological and pedagogical
competence. The developed concept implied the
introduction of the study of 9 cases based on real practice-
oriented situations into the educational programme, which
a pedagogical specialist faces in their professional activity.

The effectiveness of using the proposed concept was
determined by assessing the students’ professional skills
development through the use of the pre-test and post-test.
The developed pre-test included 18 questions based on
determining students’ attitudes towards their chosen
speciality, namely, indifference, interest, developing
curiosity, and functional interest in the teaching profession
in general. After the testing, the respondents were divided
into subgroups, where the experimental group included 18
students (EG-18) and the control group consisted of 19
students (CG-19). For EG-18 respondents, the sessions
were conducted using the case study method, while for
CG-19 subjects, the training was continued using
conventional methods. Furthermore, a mid-term test at the
end of each week of study was provided for students. The
final test was administered using the post-test, which was
designed along the lines of the pre-test. In addition, during
the experiment, an on-going interview survey was
provided for both groups to determine students’
satisfaction and interest in the programme of study.

Technical devices and multimedia programmes (tablet,
computer) were used in the implementation of the
experiment. Forms were developed for accompanying
interviewing and pedagogical observation. The student’s t-
test was used for independent samples to analyse the
results of the experiment.

Results

The introduction of the practice-oriented approach in
higher education is substantiated by a multitude of
pedagogical, educational, and professional advantages.
Specifically, this approach provides students with the
opportunity to learn not only theoretical knowledge, but
also to gain practical experience, which contributes to the
effective development of their professional skills and
competences. The determinants of implementing a
practice-oriented approach in higher education are the
professional development of students [6], their active
involvement in the learning process [7], the development
of critical thinking [8], increasing competitiveness among
teaching specialists according to the labour market
demands [9]. Additionally, it supports the development of
specific skills (e.g., teamwork, problem solving) [10], the
development of independence, responsibility, and
initiative in professional matters [11], as well as the
improvement of the learning process through effective
perception and assimilation of large amounts of
information [12]. Generally, the application of a practice-
oriented approach promotes integrated learning for
students and prepares them for successful and productive
professional activities after graduation.

For the Republic of Kazakhstan, the integration of
practice-oriented learning is a major step in improving the
educational system and training future specialists.
Therewith, the positive impact of the practice-oriented
learning approach is reflected in the possibility to adapt the
educational environment to the needs of modernity,
namely, to establish partnerships with the business sector,
where students will be able to gain real work experience
while studying at the university. Furthermore, the
integration of a practice-oriented approach into the
learning process will allow future specialists to develop
communication and teamwork skills.

In addition, this approach is designed to stimulate
research activities of students and teachers, which
contributes to the creation of innovations and development
of scientific areas in the educational sphere. At the same
time, it is important to solve problems concerning the
development of innovative infrastructure to support
practical training in the educational institution, the
development of a system of evaluation and quality control
to regulate the learning process, as well as the introduction
of professional training of teachers for the quality
adaptation of practice-oriented learning in higher
education. All the above stipulates the need for a
systematic and comprehensive approach to the integration
of practice-oriented form of learning into the educational
process of higher education.

The conducted theoretical research points to the
necessity of creating an integrated approach to the
development of a positive attitude towards practice-
oriented learning on the part of both pedagogical
specialists and students. Specifically, there is a need to
develop an adaptive approach to curriculum
transformation that can clearly demonstrate the relevance
of introducing a practical-applied learning orientation.
Furthermore, finding the best diagnostic tools for assessing
students’ knowledge is also important.

The conducted pedagogical research with the
modernised curriculum gave students an opportunity to
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explore proposed cases and suggest possible solutions, as
well as actively involved students into the educational

process. The topics of the realised cases are presented in
Table 1.

Table 1. Plan of practical-applied orientation of training of future teachers

No.

Case descriptions

Case 1. General foundations of pedagogy as a science.

Topic: “Exploring the educational environment”.

Description: Students analyse an educational institution in terms of general principles of pedagogy. They should
identify the features of the educational environment, its relevance to pedagogical theories, and suggest
improvements.

Case 2. Didactics — the theory and practice of learning.

Topic: “Designing a training course”.

Description: Students design a course of study for a specific age group, considering the principles of didactics.
They should offer teaching methods, assessment and adaptation to different learning styles.

Case 3. Education as a socio-cultural phenomenon and universal value.

Topic: “Multiculturalism in education”.

Description: Students explore diversity of cultures and their effect on educational processes. The objective is to
propose strategies for integrating cultural aspects into curricula and educational activities.

Case 4. Education as a pedagogical process.

Topic: “Individualisation of the educational process”.

Description: Students develop a plan to individualise the educational process for a student with special needs,
considering the principles of differentiation and inclusion.

Case 5. Forms, means of training, their application in practice.

Topic: “Effective use of technology in learning”.

Description: Students are given the task of designing a lesson using modern educational technologies, explaining
their purpose and evaluating the effectiveness of their use.

Topic: “Models of educational programmes”.

Case 6. Theoretical and methodological foundations of education.

Description: Students research different models of educational programmes and argue why the choice of a
particular model is appropriate for a particular group of learners.

Case 7. Family education and family pedagogy.
Topic: “Family and school cooperation”.

Description: Students consider the importance of family and educational institution interaction in the educational
process. The objective is to offer practical ways to improve engagement.

Topic: “Professional reflection”.

Case 8. A general characterisation of the teaching profession.

Description: Students analyse their expectations for the future teaching profession, reflect on their strengths and
areas for development, and develop a professional growth plan.

Case 9. Fundamentals of management of educational systems.

Topic: “Managing change in an educational institution”.

Description: Students consider a scenario of change in the structure of an educational institution and develop a
strategy for managing change, considering the interests of all participants in the process.

Source: compiled by the authors of this study.

The implemented cases were based on students
watching video clips. These cases focused on how to
engage learners in the learning process and develop the
ability to identify pedagogical challenges and find their
solutions within the proposed case study. The cases also
aimed to highlight the advantages and disadvantages of
these methods in increasing learners' engagement in
language learning. In doing so, students were also required
to propose their ideas for improving efficiency in solving
the problem as a whole. Thus, each of the proposed cases
had a concrete objective, situation, theoretical material,
and evaluation criterion. Moreover, individual, paired, and
group forms of work, as well as innovative teaching

technologies such as discussions, problem-based learning,
project technologies, and research-based learning were
used in the learning process. This approach created a
favourable atmosphere, increased students’ activity in the
learning process and increased interest in their future
profession.

Changing and improving the curriculum to strengthen
the practice-oriented focus of education aims to solve a
range of didactic tasks. These tasks include forming
students' understanding of the significance of using
modern tools that contribute to successful professional
activity. It also aims to actualize existing knowledge and
skills, and seeks to define the role of a foreign language
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teacher in modern society and develop students' ability to
plan, organize, and practically implement pedagogical
activities. Furthermore, the use of the case method as a tool
of practice-oriented learning approach promotes the
development of analytical skills, critical thinking, the
formation of productive interpersonal relationships,
management skills, and technological literacy.

At the same time, with the contextualised nature of
learning, case studies allow students to immerse
themselves in real-life scenarios and problems that an
educator may encounter in their professional life. The
importance of the case method in the practice-oriented
approach is also conditioned by the use of best teaching
methods, where the student is given the opportunity to take
an active part in the educational process, to take initiative,
to develop skills of collective learning. The use of case
studies in the training of future teachers supports the
development of students’ professional orientation,
contributes to their better understanding of their future
professional role and responsibility. Besides, this approach
is also a tool for monitoring and measuring the
development of professional competences, which allows
promptly respond to problems in the study of specific
topics and adjust learning strategies.

The study of the effectiveness of the implementation of
the case study method in the education of future teachers
was based on the assessment of students’ knowledge
before and after the modernisation of the curriculum. Thus,
37 students took part in the study. The formulated
hypothesis suggested that the practice-oriented approach in
the educational process has an impact on the effectiveness
of students’ development of professional competences.
The beginning of the pedagogical experiment was
accompanied by preliminary testing (pre-test), which
allowed determining the level of students’ interest in
mastering professional skills. Specifically, it helped to
identify the respondents’ tendency to show indifference in
their chosen profession, their ostensible interest,
occasional curiosity, developing inquisitiveness, as well as
functional interest and professional need to master the
basics of pedagogical activity.

Therewith, the obtained results of the pre-test indicated
insignificant differences in students’ attitudes towards the
future profession, and therefore, will not have a significant
impact on the final result of the pedagogical experiment.
The respondents were further divided into two subgroups
where appropriate arrangements were organised for EG-
18, particularly the use of case study, multimedia resources
and digital tools in the learning process. CG-19 continued
their training using conventional methods. The
questionnaire for the final test (post-test) was constructed
following the logic of the pre-test. The final testing of
respondents helped to identify key categories of interest in
students’ mastery of professional skills. After the post-test,
it was found that the indicators of the formed attitude of
students towards the future profession in EG significantly
differ before and after training with practice-oriented
focus/tasks. The obtained data of EG-18 respondents are
clearly presented in Table 2.

Table 2. Summary t-test for paired sample before and
after implementation of case studies in the teaching

process EG
Pre-test Post-test
Category (n=18) (n=18)
M SD M SD
Professional | ¢ g3 | 129 | 1144 | 1.92
needs
Functional 883 | 1.82 | 12.11 | 1.99
interest

Inquisitiveness 9 1.71 10.67 1.81
Interest 7.67 1.41 9.83 1.15
Curiosity 7.5 1.34 9.61 1.82

Indifferent
attitude 5.94 1.11 3.17 0.38

Note: n — number of respondents in the group; M — mean
value; SD — standard deviation.
Source: compiled by the authors of this study.

The findings of the study suggest that the mean score
of EG-18 respondents increased in all categories after the
pedagogical experiment. The exception was the scale of
indifferent attitude towards mastering professional skills
and the teaching profession in general. This indicator in EG
respondents decreased almost twice. This shows that the
advanced concept, particularly the introduction of the case
study method in the programme of study of first-year
students, contributes to the growth of interest in the
students’ mastery of professional skills.

The conducted empirical study also indicates that the
CG participants showed less interest in learning the
discipline. The indicators of interest in mastering
professional skills in EG and CG after the experiment are
presented in Table 3.

Table 3. Summary values in determining the interest of
EG-18 and CG-19 students in mastering professional
skills at post-testing

Post-test

Categories EG-18 CG-19
M SD M SD
Professional needs 11.44 | 1.92 9.84 1.38
Functional interest 12.11 | 1.99 | 10.05 | 1.31
Inquisitiveness 10.67 | 1.81 8.63 1.16
Interest 9.83 1.15 8.68 1.16
Curiosity 9.61 1.82 8.84 1.38
Indifferent attitude 3.17 | 0.38 | 3.68 | 0.67

Source: compiled by the authors of this study.

Thus, the conducted pedagogical experiment indicates
that the case study method is effective in the training of
future teachers. In addition, the testing data obtained before
and after the introduction of practice-oriented teaching
methods in the educational program of first-year students
suggest significant findings. The use of this approach,
where the student is an active participant in the educational
process, contributes to increasing their level of interest in
mastering their future profession. Furthermore, the use of
the case method facilitates the acquisition of practical skills
by the trainees. This approach stimulates students’ creative
thinking when performing practical tasks.
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The accompanying interviews with EG respondents
indicate an increase in motivation to study psychological
and pedagogical disciplines. Specifically, students noted
that the cases presented in the course encouraged them to
seek additional information to solve problems related to
inclusive education and professional development of
teacher educators. Furthermore, EG students noted that the
learning format in the context of case study application was
interesting to learn and much easier than the conventional
approach. EG participants specified that they mastered
quite a large amount of information quickly, as most of the
sessions were structured in a group work format, where
students could freely hold discussions, do joint research,
solve modelled situations collectively, and use
technological tools in team interaction. Notably, the
implemented practical exercises in the educational
institution allowed students to familiarise and smoothly
adapt to the challenges and problems of professional
activity. Specifically, students learnt to discuss possible
options for resolving various pedagogical problems, to find
a creative approach to solving them, and to take
responsibility for the final result. Furthermore, teamwork
showed the students the importance of communication
skills in teaching.

Thus, the organised psychological and pedagogical
conditions for the EG students during the period of passing
the modernised training programme contributed to the
formation of greater interest in mastering professional
competences than the CG respondents. The results of EG
final testing also indicate an increase in students’ profile
knowledge and skills. Furthermore, the analysis of EG
students’ learning activity results suggests the
development of several key skills.

These include pedagogical skills, such as the ability to
plan lesson activities, an awareness of the role of
methodological training, and the application of methods
for monitoring and assessing knowledge. Communication
skills also improve, with students demonstrating the ability
to interact in a team, perceive the needs of others, and find
optimal tools for interpersonal communication.
Organizational skills are enhanced, evidenced by the
ability to manage a subgroup, effectively allocate roles,
and plan students’ learning activities. Technological skills
also develop, as students learn to use technology in the
educational process to enhance learning. Additionally,
students show increased motivation for self-education,
habitually searching for information independently outside
of class time. There is a greater understanding of the
individuality of each participant in the educational process.
Critical thinking skills are strengthened through the
application of critical analysis in solving simulated
problems, and students adhere to ethical aspects, following
the ethics and rules of professional practice.

At the same time, interviewing with CG respondents
indicated that students found it difficult to adapt to the
large amount of information received in lectures.
Furthermore, CG students also noted that some of the
terminology that was used in the training was difficult to
understand and learn. Therewith, as respondents noted,
they were not motivated to seek additional information on
their own.

The results of the conducted pedagogical experiment
indicate the importance of using modern teaching

approaches, namely, the application of practice-oriented
methods in training future teachers. The key in this
approach is the selection of the best learning strategy for
solving educational tasks, such as a motivated and
interested in professional development specialist who can
meet modern challenges and requirements of society.
Furthermore, the use of practice-oriented classes in higher
education allows students to master professional skills
when learning, facilitates the mastering of information on
profile disciplines, and has a positive impact on the
adaptation of students to practical activities and the
development of their professional identity.

Thus, case study as a method of practice-oriented
learning is an innovative educational approach, which is
aimed at the development of students’ practical skills,
application of knowledge in real situations and preparation
of future specialists for successful professional activity. In
addition, the practice-oriented focus of higher education is
designed to promote students’ research activities in the
process of their studies, as well as to motivate them to
professional self-development and interest in mastering
professional skills in general. Therewith, observing the
principles of practice-oriented learning, combining
methods and forms of classes, it is possible to provide
quality and effective training of a modern specialist who
can be flexible to innovations and adapt to the improving
educational space. In addition, based on the conducted
study, the purposeful formation of a strong connection
between theoretical knowledge and practical skills of
students contributes to the strengthening of their socio-
psychological readiness to realise themselves in future
professional activity.

Discussion
The practice-oriented approach to learning in the
educational system is not merely a new technology for
training modern specialists, but a holistic philosophy that
aims to develop practical skills and apply knowledge in
real-life situations. Based on the principles of interrelation
of theory and practice, this approach contributes to the
preparation of students for successful professional activity.
In today’s society, the modernisation of the educational
system is becoming relevant. Specifically, there is a
growing need to train specialists who can adapt to the
challenges of modernity. In this context, the development
of effective curricula, the modernisation of teaching
methodology in higher education, as well as access to real
professional  environments and interaction  with
organisations and enterprises are of strategic importance.
This makes it necessary not only to consider the problems
associated with the introduction of practice-oriented
learning, but also to find ways to solve them, considering
the increasing requirements to a pedagogical specialist.
From the analysed scientific papers by L.J. Trechsel et
al. [13], H. Jensen and L.L. Rerbak [14], M. Fernandez-
Raga et al. [15], A. Jakoet-Salie and K. Ramalobe [16],
R.A. Ellis [17], it follows that the practice-oriented
approach is a multidimensional process that involves the
creation of certain educational conditions that promote the
integration of theoretical knowledge and skills in the
professional development of a specialist. Therewith, the
development of personal qualities and professional
competences create unity in the practical activity of a
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future specialist. Thus, the mutual influence of theoretical
knowledge and practical skills in training students
determines the development of fundamental knowledge,
contributing to the formation of professional competence.
Also, the organisation of practice-oriented learning allows
creating conscious motivation for professional activity, as
well as to increase the involvement of students in the
learning activity.

The application of the practice-oriented approach in the
educational process involves revision of the traditional
functions of the teacher and the student. Thus,
investigating the problem of training future teachers, D.N.
Harris and T.R. Sass [18] point out that in the educational
process with practice-oriented focus, the lecture activity of
a teacher is transformed into step-by-step instruction. In
this approach, the teacher performs the function of a class
organiser, and students are given the opportunity to
collectively find a solution to a problem situation. It
ensures the development of students’ conscious
understanding and attitude towards the future professional
activity of a teacher.

Investigating the features of practice-oriented learning,
P. Jodao et al. [19], D. Schina et al. [20] L. Darling-
Hammond [21] identify key stages that cover the process
of students’ professional training. Thus, according to the
researchers, the actualisation of existing knowledge and
the acquisition of new experience in the classroom is
designed to develop students’ conceptual understanding of
their future professional role, promote professional self-
determination, and develop professional orientation (skills,
abilities). Therewith, the reproduction of learnt socio-
professional relations helps students to develop a
professional mentality, transforming the acquired
knowledge and personal qualities into a tool for improving
pedagogical skills and increasing creative potential.
Analogous conclusions can be traced in the studies of G.A.
Abayeva et al. [5], T. Pozo-Rico et al. [22], M. Takala et
al. [23], S.E.A. Groothuijsen et al. [24], L. Zhao and W.
Fan [25], where the researchers also point out that a clear
algorithm should be followed when preparing for the
implementation of practice-oriented learning in higher
education. Investigating the implementation of this
approach in the educational system, the researchers
distinguish the following stages:

— determination of goals and objectives that
students should achieve as a result of training
(development of key competences of a future specialist);

— development of a training programme, including
theoretical and practical orientation, as well as methods of
control and evaluation of knowledge;

— the choice of practical forms of learning that
promote the development of practical experience (active
learning methods, laboratory work, projects);

— integration of theory into practice suing evidence
form solving real-life scenarios and problem tasks that are
related to future professional activities;

— independent work and project activities that
contribute to the development of initiative, responsibility,
and creativity of students;

— feedback from the teacher and the organisation of
mentoring to support, guide, and assess students’ emerging
skills;

— knowledge control and reflection, which involves
the use of formal methods of assessment (exams, testing)
and informal methods (reflective reports, portfolios) to
track progress in professional development and analyse
acquired experience;

— integration with the professional community
(active engagement) to enrich the training with real cases
and industry expectations;

— optimisation of the educational programme and
its adaptation to changes in the professional environment,
considering feedback from the student community and
pedagogical specialists.

The above stages of implementation of practice-
oriented learning form a cyclical process that ensures
constant modernisation of this approach and preparation of
students for real challenges in their future professional life.
The results of the empirical study conducted also correlate
with these findings. Thus, strengthening the practice-
oriented focus of training through the use of case studies
implied the modernisation of the training programme for
first-year students, which contributed to the development
of their interest in mastering professional skills.
Furthermore, a diagnostic toolkit was created based on
students’ previously acquired attitudes towards the
teaching profession.

However, preliminary testing showed low indicators of
motivation and interest in mastering professional skills.
Notably, the EG respondents had a considerably higher
level of interest in mastering professional skills according
to the results of the final testing, which indicates a
successful choice of learning strategy, namely, the use of
case studies as a key method of practice-oriented approach.
This also specifies that solving real-life scenarios and
pedagogical problems in training specialists is significant
in the development of their professional competences and
indicates the need for practical orientation in the
educational process.

L. Zhang and Y. Ma [26] point out that the concept of
project-based learning lies not only in the development of
practical skills of students, but also in promoting the
successful entry of a young specialist into labour activity.
In this case, the authors highlight the main principles and
provisions of the practical aspect of training, such as
projects and case studies. These include the creation of
conditions for the active involvement of students in the
learning process through interactive methods. There is a
focus on the development of profile skills and
competencies, the use of real projects and scenarios for
training, and an individualized approach that adapts the
program to the level of training and learning objectives.
Additionally, the aim is to provide a holistic educational
experience, encompassing all aspects of the learning
process, assessment, methodology, and content, while also
developing professional skills and competencies.

These findings are also comparable with the conducted
pedagogical study, where the modernised training
programme for first-year students promoted the mastery of
professional skills by EG students in the context of their
practical and project activities, as well as increased their
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interest in learning the theoretical and practical
foundations of the profession. When implementing the
training programme, interactive teaching methods were
used, namely, the use of case studies was a key approach.
Furthermore, discussions, group work, role-playing games,
and project activities of students were included in the
learning process. Specifically, the students developed,
presented, and conducted a lesson using a set of innovative
teaching methods, and were able to analyse shortcomings
and evaluate pedagogical approaches in the
implementation of professional tasks of their colleagues.

Practice-oriented learning is of particular importance in
the training of future teachers, as a pedagogical specialist
should possess not only theoretical and practical skills, but
also be ready for effective interaction with all participants
of the educational process. U. Bergmark [27] notes that the
effectiveness of professional training lies in the creation of
the best psychological and pedagogical conditions for
training. While researching the issues of professional
teacher training, the researcher highlights the significance
of organisational, communicative, informational, and
developmental functions of training, where methods for the
development of motivation and active cognitive activity
will also be involved.

A. Kuzle [28] reached analogous conclusions.
Investigating the problematic issues of practice-oriented
learning, the researcher points out that the conceptual role
of a specialist is based on their practical knowledge
(content of pedagogical education and solving professional
problems) and practical actions (immersion in practice-
oriented activities), which contribute to mastering the
social role and successful performance of professional
functions in labour activity. This also correlates with the
pedagogical experiment conducted. Thus, the EG
respondents noted that the created psychological and
pedagogical atmosphere and practical orientation of
training contributed to the development of their
communication skills, creativity, critical, and analytical
thinking. Furthermore, students also highlighted the
importance of highlighting issues of concern regarding
inclusive education.

The endeavour to create competitive specialists who
meet the requirements of modern society is becoming the
principal task of higher education. Therewith, approaches
to the implementation of practice-oriented learning in the
Republic of Kazakhstan are based on the world concepts
of development of students’ professional competences.
Kazakhstan’s entry into the space of the Bologna system
allows the country to adopt the practices of implementing
modern approaches to learning, where the reduction of
classroom load and increase of practical training also
makes provision for the development of new learning
strategies [29]. Furthermore, it becomes important to
escalate the content of basic and profile disciplines, where
interdisciplinary connections/interaction become the main
components in the development of students’ practical
skills.

The conducted pedagogical experiment also indicates
that the use of case studies helps to increase the degree of
students’ interest in mastering professional skills and
competences; this method also promotes problem solving
skills based on objective judgement. Thus, by solving
various cases, students can gain psychological confidence

and emotional resistance to various problem situations in
future professional activity. Therewith, one of the main
problems of increasing the practice-oriented focus of
education in higher education is the insufficiency of
academic hours allocated for the study of practice-oriented
courses that develop professional and personal
competences of students. The content of professional
disciplines does not always meet the requirements of the
modern labour market, and the lack of teaching materials
and literature with real practice-oriented learning
technologies hinders the integration of this approach into
higher education [30].

The obtained results of the theoretical and empirical
research testify the need to modernise the system of higher
education of the country, namely, the creation of
specialised pedagogical conditions for the development of
the practical component of professional activity in students
of pedagogical specialties during their professional
training. The conducted pedagogical experiment also
indicates the significance of using practice-oriented
methods in the teaching process, as it makes it easier to
master a large amount of information. The highlighted
pedagogical approach contributed not only to increasing
students’ interest in mastering profile skills, but also to
students’ gaining practical experience in solving various
pedagogical scenarios. It allowed them to develop their
motivation for learning and to form awareness,
responsibility, and positive attitude towards the chosen
profession of a teacher.

Conclusions

Modern demands on the teaching profession create the
need to transform conventional teaching strategies. The
introduction of the practice-oriented approach in higher
education implies modernisation of current training
programmes, their adaptation to dynamic changes in the
labour market, creation of an environment for active
interaction with students, development of adaptive tools
for quality control and assessment of learning outcomes.
The formulated hypothesis at the beginning of the study
was fully confirmed empirically. The conducted study
determined that the implementation of case study method
promotes students’ interest in learning as well as students’
deep learning.

Therewith, the findings of the empirical study suggest
that the construction of students’ learning activities in the
practice-oriented context (project activities, case studies,
discussions) contributes to the development of their
professional competences. These competences allow them
to adapt to changing circumstances, effectively solve
problems, establish communication, and interact optimally
with the participants of the educational process. The
analysed scientific approaches to the study of practice-
oriented learning strategies indicate that the introduction of
case studies in training future specialists stimulates the
development of their professional skills and abilities. This
is also confirmed by the obtained results of the pedagogical
experiment, which suggest that a properly selected set of
practice-oriented methods and forms of training affects the
students’ interest in learning and the development of their
professional skills.

Specifically, the analysis of the results of the final
testing showed that the indicators of the categories that are
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related to students’ interest in mastering profile knowledge
and skills in the EG respondents are considerably higher
than in the CG students, whose training was conducted
within the framework of conventional methods of training
specialists. Therewith, pre-testing did not reveal
significant differences in the performance of the two
groups, which suggests the significance of using the case
study method in the learning process of first-year students.
Furthermore, interviews with the EG respondents allowed
determining that the modernised curriculum based on the
case method helped to increase students’ interest in
learning, their motivation for self-development, and
creative approach in solving pedagogical problems.

A promising area for further research is to analyse the

doing so, expanding the sample and identifying the
difficulties faced by educators in implementing the case
study method may help to establish similarities in future
teacher training and textbook development based on the
case study. The practical value of the research findings lies
in the possibility to use the proposed concept to develop
the interest of first-year students in mastering profile
competences.
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AHoOTAaWisA

AKTyaJIbHICTh. AKTYaJbHICTh JOCTIKCHHS 3yMOBJICHA MOJICPHI3aIi€I0 Cy4acHOI CHCTEMHU BHIIOi OCBITH, 30KpeMa,
HEOOXIiTHICTIO 3aCTOCYBaHHs C(EKTUBHUX METOJIB HABYAHHS [UIS IiATOTOBKH MOJI(QYHKIIOHATHHAX MEAATOTIUHUX
¢axiBuiB.

Meta. MeToro 1aHoro AOCIiKEHHs OyB MONIYK ONTHMAIBHUX METOIB 1 MPUHOMIB MiATOTOBKH MaiiOyTHIX yUHTeIiB y
KOHTEKCTI ()OPMYBaHHS Y HUX IHTEpECYy O HaBUYAHHS Ta OBOJIOIHHS NPAaKTHYHUMH HaBUYKAMH B KOHTEKCTI Cy4acHHX
BHMOT JIO ITEJ[arora.

MeTOHO.]IOFiﬂ. KOHHGHTyaJIBHOIO OCHOBOIO TGOpGTI/IKO-MGTO}_IOJIOFi‘IHOFO Hi,HXO,Hy a0 HpO6J’IGMI/I I[OCJ'Ii,H)KGHHH cTajio
SIKICHE IHoO€EAHaAHHA MGTOJ_'[iB KOHTGHT-aHaJ’Ii3y, CHUHTEC3Yy Ta I[e[[yKHﬁ, a TaKOX MGTO,HiB CKCIICPUMCHTAJIbBHOTO HABYAaHHS,
CIIOCTCPCIKCHHA Ta HOpiBHHJ’IBHOFO aHaJ’IiBy.

PesyabraTn. AHami3 TEOpEeTHYHMX 3acaJ TEeMH JOCIHIDKCHHS II0Ka3aB, IO IPAKTUKO-OPI€EHTOBaHE HAaBYAHHS
IPYHTY€EThCS Ha 3acajiax, siKi aK[EHTYIOTh yBary Ha MpakTHYHOMY 3aCTOCYBaHHI 3HaHb, PO3BUTKY YMiHb 1 KOMITETEHIIIH,
HeoOXimHuX i ycmimuoi npodeciiinoi aismbHOCTI (axiBis. IIpoaHani3oBaHi Cy4acHI HAayKOBi Iparili JTO3BOJIMIIN
BHCBITJIMTH aKTyajbHI NMPOOJEMH BIIPOBAKEHHS MTPAKTHKO-OPIEHTOBAHOTO HAaBYAaHHS y BHWIIIH OCBITI, IO CIIPHSIO
po3po0bii Ta peatizanii KOHIENII MiBUIIEHHS iHTepecy MaiOyTHIX yUHTENiB 10 OBOJIOIHHS IPOQECiiiHNMHI HaBUUKaMH
y HaByaJgbHOMY mpoueci. [IpoBeaeHnii menaroriyHuii €KCIEpHMEHT BHUSBHB CYTTEBI BIJIMIHHOCTI y BHKOpPHCTaHHI
TpaJULIHHUX METO/IIB HABYaHHS Ta 00paHoi cTpaTerii B KOHTEKCTI PO3BUTKY IpodeciiHUX KOMITETEHTHOCTEH CTY/ICHTIB.

BucnoBku. EMIipnuHO BCTAHOBIICHO, IO NMPAKTHKO-OPI€EHTOBaHI (OPMH OpraHizamii 3aHSTH J03BOJISIOTH CTBOPUTH
YMOBH JIJIsl aKTUBHOT HABYAJILHOI JIISUTBHOCTI CTYAEHTIB, 10 TAKOXK BILIMBAE HA 1X aJanTanio 1o BAKOHaHHS podeciifHmx
3aBJlaHb Ta MOTHUBALIIO 0 3IIHCHEHHS TMEeAaroriyHoi MisIbHOCTI B IiioMy. LIiHHICTE OTpMMaHMX pe3yJsbTaTiB
JIOCITIJPKEHHSI TTOJISITa€ B pO3POOJICHOMY ITAXOI 0 iHTerpalii MeToly Keic-cTa/ii B HaBYaIbHY IIpOrpamy, 110 J03BOJIsIE
ONITUMI3YBaTH peasli3amito NpaKTHKO-OpiEHTOBAHOTO HaBYaHHS CTY/ICHTIB I1€1arOTIYHUX CIIeIiaIbHOCTEH.

KarouoBi cioBa: Buia OCBiTa; TeMaTHYHE JOCITIJDKEHHS; I€JarorivHa MaWlCTEepHICTH; NpodeciiiHi KOMIEeTeHIIl;
MOTHBAIIiS; HABYAJIbHA MisUILHICTb.
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