SCIENTIFIC
HERALD OF &
UZHHOROD UNIVERSITY

Scientific Herald of Uzhhorod University

Series “Physics”

Journal homepage: https://physics.uz.ua/en
Issue 56, 1284-1294
Received: 16.01.2024. Revised: 24.04.2024. Accepted: 02.07.2024

DOI: 10.54919/physics/56.2024.128cr4

Ethnic aspects in educational design: Integrating the arts into the preparation of future teachers
to promote the development of ethnocultural harmony in education

Kamarsulu Ibrayeva*
Abai Kazakh National Pedagogical University
050010, 13 Dostyk Ave., Almaty, Republic of Kazakhstan

Altynai Beisembayeva
Kazakh National Women’s Teacher Training University
050000, 99 Aiteke bi Str., Almaty, Republic of Kazakhstan

Talgat Yerezhepov
Abai Kazakh National Pedagogical University
050010, 13 Dostyk Ave., Almaty, Republic of Kazakhstan

Baktygul Bodauova
Shakarim University
071412, 20A Glinka Str., Semey, Republic of Kazakhstan

Asiya Ashirova
Kazakh National Women’s Teacher Training University
050000, 99 Aiteke bi Str., Almaty, Republic of Kazakhstan

Abstract

Relevance. The relevance of the problem under study is conditioned by the growing ethnocultural diversity of modern
societies and the need to form harmonious interethnic relations.

Purpose. The work aims to develop and test pedagogical design on the use of art opportunities in training future teachers
for the development of their ethnocultural competence.

Methodology. The study employed theoretical methods (structural-functional analysis, induction), empirical methods
(pedagogical experiment, questionnaire, mathematical statistics), and methodological approaches (systemic,
reductionist).

Results. The research determined principles for selecting the content of art and aesthetic disciplines: multiculturalism,
interdisciplinary and dialogicality. The effectiveness of the methodology was confirmed during a formative pedagogical
experiment, showing a significant increase in the ethnocultural competence of students in the experimental group
compared to the control group.

Conclusions. Key pedagogical conditions for successfully implementing the developed methodology include close
interdisciplinary integration of art history courses and the inclusion of ethnocultural content in art disciplines. This
integration helps form systemic ideas about the artistic diversity of Kazakhstan's people and fosters a valuable attitude
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towards the cultural heritage of all ethnic groups. The practical significance lies in using the developed pedagogical design
to prepare teachers for working in a multicultural environment.

Keywords: interethnic tolerance;

environment.

Introduction

The relevance of the study is determined by the need of
modern multicultural societies for teachers who are able to
work effectively in a multicultural environment in the
conditions of globalization and intensive migration
processes, educating the younger generation in the spirit of
tolerance based on the principles of multicultural
education. The problematics of the research lie in the
insufficient development of approaches to the integration
of art and aesthetic disciplines in the process of training
future teachers to form their ethnocultural competence and
readiness to work in a multi-ethnic environment. Existing
teaching methods do not fully take into account the
potential of art in the education of tolerance and
understanding of ethnic diversity. In recent years,
pedagogical science has paid more and more attention to
the issues of ethnocultural education and the upbringing of
the younger generation. This is due to the need to preserve
and develop ethnic identity in the conditions of
globalization, as well as the formation of tolerance and
respect for cultural diversity in the modern world.

Several researchers, in particular T. Panko [1] and A.S.
Magauova [2], consider the problems of ethnopedagogical
training of future teachers, justifying the need for teachers
to master the knowledge of traditions of folk pedagogy and
the ability to use their potential in the modern educational
process. In the article by N.Sh. Almetov et al. [3], the
authors consider the issues of modernization of
pedagogical training of future teachers in higher education
institutions of Kazakhstan. The authors analyse measures
to prepare current teachers for work, note the insufficiency
of these measures, and justify the need to modernize the
training of future teachers in higher education institutions.
The article raises important issues of improvement of
pedagogical education but does not touch upon the
problems of ethnocultural aspects in teacher training, and
integration of art in this process.

In the publication of G.Zh. Kurmangozhina [4], the
author considers topical problems of pedagogy and
training of future teachers. The author emphasizes the need
to revive national identity and spiritual culture in the
process of teaching and educating the younger generation.
However, the work also does not address the issues of
ethnocultural harmony and integration of art in the
educational process, which are key to this study. In the
work of 1.B. Imangalikova et al. [5], the authors consider
the problem of ethnocultural education as an important
aspect of modern pedagogy. The authors draw attention to
the need to revive national traditions and cultural values in
the education and upbringing of the younger generation.
The importance of considering ethnic characteristics and
folk traditions for the formation of a harmoniously
developed personality is noted. At the same time, the work
does not touch upon the use of art and creative practices
for the development of intercultural dialogue and
ethnocultural harmony. These aspects are key to this study.

author’s elective course; multicultural education; multicultural educational

Authors M. Moroz et al. [6] analyse the existing
research on this topic, noting that most of the works focus
only on how art is reflected in the list of academic
disciplines of the future teacher, and the importance of art
for the creative personality of the student is shown only
indirectly. This article examines the role of art in
developing the creative personality of the future teacher.
However, this study does not consider the psychological
aspects of the influence of art on the development of
creative personality. In addition, the specifics of
introducing art into the complex of profile disciplines
based on practical experience are not determined.

These and other works do not fully cover the issues of
integration of art and artistic creativity in the process of
teacher training. Meanwhile, various types of art are a
powerful tool for introducing the younger generation to
ethnocultural values and developing their understanding
and respect for the cultures of different peoples. The
purpose of this study is to develop and experimentally test
the effectiveness of pedagogical design, integrating the
means of art and aesthetic disciplines in the process of
professional training of future teachers to promote the
development of their ethnocultural competence. To
achieve the set goal, the corresponding tasks were solved:

. the principles of selection and structuring of the
content of educational disciplines of art and aesthetic cycle
for the formation of ethnocultural competence of future
teachers were substantiated;

° the effectiveness of the author’s pedagogical
design on the use of art means for the formation of
ethnocultural competence of future teachers has been
experimentally verified,;

. pedagogical conditions contributing to the most
successful implementation of the proposed approach to the
training of students of pedagogical specialities were
revealed.

Materials and Methods

To conduct this research, a set of general scientific and
special methods of pedagogical science was used. The
structural-functional method allowed considering the
process of training future teachers to work in a
multicultural environment as a system consisting of
interrelated components performing certain functions. The
analysis of structural elements and functions made it
possible to identify existing disproportions and outline
ways to optimize the system. The method of analysis was
used in the study of theoretical sources, which made it
possible to reveal the process more deeply, and to identify
the needs for improvement of the existing practice. In
addition, the method of induction was used in generalizing
the available data on effective strategies for training
teachers to work in a multicultural environment used in
advanced foreign education systems, which made it
possible to formulate general recommendations for
improving this process in Kazakhstan.
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In this study, the methods of mathematical statistics
were used to process the results of the conducted
questionnaire survey of students. The method of grouping
was used — combining empirical data on the level of
formation of components of ethnocultural competence
based on respondents belonging to the experimental or
control group. This made it possible to conduct a
comparative analysis of the dynamics of indicators in the
two groups. In addition, the graphical method was used —
the presentation of numerical data in a visual form using
bar charts. The study also used the system approach
(considering school education as a holistic system with
complex interaction of various components) and
reductionist approach (reducing complex phenomena in
history teaching to simpler components in order to study
them).

The pedagogical experiment to evaluate the
effectiveness of the methodology of integration of art and
aesthetic disciplines for the formation of ethnocultural
competence of students was conducted based on Abai
Kazakh National Pedagogical University. It involved 60
students of 3-4 courses of the educational programme
“Music Education”. The participants were divided into two
groups — experimental and control, 30 people in each. At
the establishing, forming and control stages of the
experiment, a questionnaire survey was conducted to
diagnose the level of formation of students’ ethnocultural
competence. The respondents gave answers in the form of
evaluations on a 10-point scale.

The curriculum of the experimental group included the
author’s elective course “Ethnocultural education using
art”, aimed at introducing future teachers to the artistic
heritage of ethnic groups of Kazakhstan and the formation
of readiness to implement multicultural education of
schoolchildren. An example of a questionnaire for
diagnosing the level of ethnocultural competence:

1. Assess on a 10-point scale the general level of
your knowledge about the cultural traditions and customs
of people living in Kazakhstan (Criterion No. 1 -
assessment of knowledge about cultural diversity).

2. How do you assess the level of your knowledge
about the peculiarities of oral folk art (fairy tales, myths,
legends) of different ethnic groups of Kazakhstan?
(Criterion No. 1 — assessment of knowledge about cultural
diversity).

3. Assess on a 10-point scale the extent to which
you are familiar with samples of fine arts and musical
folklore of the peoples of Kazakhstan (Criterion No. 1 —
assessment of knowledge of cultural diversity).

4, How do you assess the level of your skills in
organizing school holidays and festivals dedicated to the
traditional culture of the people of Kazakhstan? (Criterion
No. 2 — assessment of skills of implementation of
multicultural education).

5. Assess the level of your readiness to develop
creative projects for schoolchildren aimed at acquaintance
with the culture, customs, and traditional crafts of different
ethnic groups of Kazakhstan (Criterion No. 2 — assessment
of skills of implementation of multicultural education).

6. How confident do you feel in your ability to
organize productive intercultural interaction between
pupils within the framework of creative ethnocultural

projects? (Criterion No. 2 — assessment of the skills of
implementation of multicultural education).

To analyse the results of the questionnaire, all questions
were grouped into two main blocks corresponding to the
key criteria for assessing the level of formation of
ethnocultural competence: The block of questions aimed at
assessing students’ knowledge of the cultural diversity of
the peoples of Kazakhstan (questions 1-3). This block
corresponds to the criterion “The share of students
assessing knowledge about the cultural diversity of the
region with the highest score”. A block of questions to
assess the level of students’ practical skills in
implementing multicultural education (questions 4-6). This
block reflects the criterion “Percentage of students
indicating mastery of a wide range of multicultural
education techniques”. Such division into two blocks is
conditioned by the need to assess both students’ theoretical
knowledge of the region’s cultural diversity (which is
reflected in the first block of questions) and their practical
readiness to implement multicultural education of
schoolchildren (which is revealed by the second block of
questions).

Results

Principles of selection and modelling of the structural
and content basis of the disciplines of the artistic and
aesthetic cycle for the formation of ethnocultural
competence

In the context of globalization and the increasing cultural
diversity of modern societies, educators face the need to
consider the multicultural composition of students in their
work. At the same time, the analysis of the practice of
professional training of future teachers shows that the
curricula do not pay enough attention to the purposeful
formation of ethnocultural competence. To fill this gap, it
is necessary to change the principles of selection and
organization of the content of disciplines. For this purpose,
during the research, the fundamental methodological
guidelines for designing art and aesthetic courses were
determined. Such fundamental guidelines are:

1. The principle of multiculturalism implies giving
priority to the inclusion in the curriculum of disciplines
aimed at revealing the richness and uniqueness of different
cultures of the peoples of the world. This will allow future
educators to expand their ideas about cultural diversity,
realize the value of the dissimilarity of cultural traditions
[71.

2. The principle of interdisciplinarity implies the
inherent necessity of integrating multicultural knowledge
from various humanities disciplines such as history,
philosophy, sociology, cultural studies. Only in the
interrelation of these sciences can a voluminous picture of
the phenomenon of culture in all its complexity and
diversity of manifestations be compiled [8; 9].

3. The principle of dialogicality implies the
integration into the educational process of forms of work
that model the dialogue of cultures and stimulate the
exchange of cultural experience. These can be discussions
on the topics of value differences of cultures, comparative
characteristics, and search for points of contact of
traditions of different peoples [10].

Such a set of principles for the selection of disciplines
is dictated by the very nature of ethnocultural competence
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formed in teachers. Three main components can be
distinguished in its structure: multicultural knowledge;
value attitude to cultural diversity; and skills of
constructive intercultural interaction. It is on the
development of these components that the principles of
subject content selection should be oriented.
Complementing each other, these principles set the
strategic  orientation of ethnocultural competence
formation through art and aesthetic disciplines. By
implementing these principles, it will be possible to model
such a subject environment, which in combination will
contribute to the formation of cultural sensitivity and
tolerance as the most important qualities of a modern
teacher.

An experiment to evaluate the effectiveness of the
integration of artistic and aesthetic disciplines to
develop the ethnocultural competence of future
teachers

The relevance of the problem of the formation of
ethnocultural competence of future teachers in the
conditions of multicultural society determines the need to
search for effective pedagogical approaches to solve this
problem. One such approach can be the purposeful use of
the educational and developmental potential of art through
the integration of art and aesthetic disciplines in the process
of professional training of students of pedagogical
specialities. However, at present, there is not enough
scientifically substantiated data on the effectiveness of this
kind of pedagogical impact. In particular, there is
practically no information about the influence of integrated
mastering of art disciplines on the formation of
ethnocultural competence in the category of future
teachers. This is the reason for the necessity to conduct a
forming pedagogical experiment.

25%
20%
15%
10%
5%
0%
Students who rating their

knowledge of the region's cultural
diversity at the highest score

m Experimental group

The experiment aims to reveal the effectiveness of the
author’s method of integration of art and aesthetic
disciplines in the aspect of development of ethnocultural
competence of students of pedagogical university. In the
forming experiment based on Abai Kazakh National
Pedagogical University, 60 students of 3-4 courses of the
department “Music  Education” took part. The
methodology of the experiment included the following
stages. At the establishing stage with the help of the
questionnaire developed by the author, consisting of 6
questions, grouped into two main blocks (1 block —
assessment of knowledge about cultural diversity; 2 block
— assessment of skills to implement multicultural
education), the data on the initial level of formation of
ethnocultural competence of students were obtained.
Respondents were asked to evaluate on a 10-point scale the
parameters corresponding to the two blocks of questions:
knowledge of the cultural traditions of the peoples of
Kazakhstan; and possession of methods of organizing
events of multicultural orientation.

According to the results of the establishing stage, the
initial values of indicators characterizing the formation of
two main components of students’ ethnocultural
competence were determined. At the formative stage, 30
students made up the experimental group, in the curriculum
of which the author’s elective course “Ethnocultural
education using art”, designed for one semester, was
integrated. The other 30 students formed the control group,
which did not take this course (Figure 1). At the control
stage, the level of ethnocultural competence of the students
of the experimental and control groups was diagnosed by
means of a repeated questionnaire. The obtained results
were compared with the data from the formative stage.

Students who indicating
proficiency in a wide range of
multicultural education methods

m Control group

Figure 1. Results of the survey of the control and experimental groups before the formative experiment

Source: compiled by the authors.

To improve the level of students’ ethnocultural
competence, the author’s elective course “Ethnocultural
education through Art” was introduced into the curriculum
of the experimental group. This course is a system of

classes aimed at introducing future teachers to the artistic
heritage of different ethnic groups and using the
possibilities of art to educate the younger generation in the
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spirit of interethnic tolerance. The course structure
includes the following content modules:

1. Introduction to the problems of ethnocultural
education.
2. Issues of essence and significance of

ethnocultural education, and the experience of its
implementation in Kazakhstan and the world are analysed.

3. Folklore is the basis of traditional ethnic culture.

4. Types and genres of folklore of different ethnic
groups of Kazakhstan, and their educational potential.

5. The use of works of fine arts to familiarize
students with the values of traditional cultures.

6. Possibilities of integration of works of painting

into the

and decorative-applied art of Kazakhstan
educational process.

80%
60%
40%
20%

0%

In addition, special attention is paid to the development
of multicultural competence of schoolchildren using
musical art. In addition, samples of musical creativity of
representatives of different ethnic groups are analysed, and
the possibilities of their use for introducing children to the
values of the traditional cultures of Kazakhstan are
analysed. The course involves a combination of lectures
and practical classes with the active use of interactive
teaching methods: cultural discussions, art and pedagogical
workshops, and training in ethnocultural competence. The
implementation of this elective course allowed the
purposeful formation of the ethnocultural competence of
students of the experimental group based on integration of
art and aesthetic disciplines into the educational process
(Figure 2).

Students who rated knowledge of Students who indicate proficiency

the cultural diversity of the region
as the highest score

m Experimental group

in a wide range of multicultural
education techniques

m Control group

Figure 2. Results of the survey of the control and experimental groups after the formative experiment

Source: compiled by the authors.

The analysis of the questionnaire results showed that in
the experimental group, there were significant positive
changes in all the diagnosed indicators of ethnocultural
competence. Thus, the share of students who evaluate their
knowledge about the cultural diversity of the region with
the highest score increased from 13% to 57%. The number
of respondents indicating the possession of a wide range of
methods of multicultural education increased from 23% to
73%. Similar positive dynamics can be traced in other
parameters. This confirms the effectiveness of the
methodology implemented within the framework of the
experiment. In the control group, no significant changes
were revealed. This indicates that it is the implementation
of the author’s elective course, integrating art and aesthetic
disciplines, influenced the growth of the level of
ethnocultural competence of students. Thus, the research
confirms the positive impact of the developed
methodology on the process of formation of future
teachers’ knowledge, skills, values necessary for the
ethnocultural education of the younger generation in the
multi-ethnic environment of modern society.

Determination and justification of pedagogical
conditions for the effective implementation of the
methodology for the formation of ethnocultural
competence of students of a pedagogical university
based on the integration of artistic and aesthetic
disciplines

The use of the educational and educational potential of art
through the integration of art and aesthetic disciplines into
the learning process is an effective factor in the
development of the ethnocultural competence of future
teachers [11]. At the same time, the most successful
implementation of this methodology requires the
observance of certain pedagogical conditions that ensure
its effectiveness.

For the effective formation of ethnocultural
competence of future teachers, it is important to ensure
interdisciplinary integration of art and aesthetic courses,
which seems to be a necessary condition. This process is
carried out through close interrelation and coordination of
art disciplines. It is about methodologically verified
integration of content and ensuring the continuity of
various art and aesthetic courses. Such interdisciplinary
integration will make it possible to “weave” ethnocultural
issues into the study of a whole range of art forms — music,
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painting, and theatre. The knowledge of the traditions of art
and aesthetics will thus be acquired. Thanks to this,
knowledge about the traditions of artistic culture of
different ethnic groups, the experience of intercultural
mutual influences in art will be consistently revealed in the
logic of mastering the history and theory of specific types
of art. This will allow future teachers to get a holistic,
systematized picture of the richness and uniqueness of the
artistic traditions of the people of Kazakhstan. Such
integration of ethnocultural content in the structure of
various disciplines of art will significantly enhance the
educational effects, to achieve the formation of a
sustainable need for a respectful and careful attitude to the
cultural heritage of each ethnic group. Thus, it is ensuring
the coherence and complementarity of art and aesthetic
courses that is a necessary condition for the consistent and
profound formation of students’ ethnocultural competence
in the process of mastering the art education programme
[12].

Actualization of the ethnocultural component in the
content of art disciplines is an integral condition for the
development of students’ value attitudes to the artistic
diversity of ethnic groups. To form in future teachers a
valuable attitude to the culture of each ethnicity, as well as
to understand its continuing importance for the whole
society, it is necessary to be deeply immersed in the real
artistic  creativity of representatives of different
nationalities [13]. In this regard, the -ethnocultural
adaptation of the content of the whole set of disciplines of
the art history cycle is of particular importance. It is about
the wide inclusion of specific information about the ethnic
diversity of the national art culture, and samples of
creativity of outstanding masters of art — representatives of
different peoples of Kazakhstan. Thus, in the course of art
history, it is advisable to include materials revealing the
specificity and mutual influence of artistic traditions of
Kazakhs, Russians, Koreans, Germans, and other ethnic
groups in Kazakhstan. In the classes on acting, stage
speech, and vocal skills, it is organic to use examples of
musical and theatrical creativity of Kazakhstani authors of
different ethnic origins. Such ethnocultural adaptation of
the content of art disciplines will contribute to deep
understanding by students of the phenomenon of diversity
and mutual enrichment of artistic traditions in the unified
cultural space of Kazakhstan. This will become the
foundation of a sustainable respectful attitude to the
achievements of art of different peoples of our republic
[14].

The use of interactive methods of ethnocultural
orientation is an important condition for the transformation
of theoretical knowledge into personal meanings and
attitudes of future teachers. Students’ learning of
information about the originality and richness of artistic
traditions of different ethnic groups alone does not ensure
the formation of a respectful and careful attitude toward
their cultural heritage. It requires special pedagogical
efforts to transform this knowledge into personally
significant meanings and values. One of the most important
conditions for such transformation is the maximum
enrichment of the educational process with interactive
methods that stimulate interested discussion of
intercultural interaction issues and conscious formulation
of one’s position [15]. These can be various kinds of

discussions and debates devoted to comparing the artistic
traditions of different ethnic groups and discussing the
reasons for certain features of their aesthetic preferences
and norms. Cultural games and creative tasks modelling
intercultural interaction in the sphere of art will be
productive. The experience of reflexive comprehension of
such active forms of work will be a catalyst for the
appropriation of ethnocultural values. The use of a set of
interactive methods will create the necessary conditions for
rooting in the minds of future teachers the ideas of
interethnic tolerance, harmonization of relations between
representatives of different nations [16].

Stimulation of students’ reflexive activity is an
effective mechanism of internalisation of values of
intercultural understanding, according to [17]. Formal
acquisition of knowledge about the uniqueness of cultures
of different ethnic groups does not in itself automatically
ensure the adoption of this knowledge as personal values.
Special pedagogical efforts are needed to turn students’
theoretical ideas into beliefs. In this regard, the most
important condition is the inclusion of students in
systematic reflexive activity regarding the learnt norms of
intercultural interaction. It is a question of organizing self-
analysis and self-assessment of such personally significant
characteristics as a broad outlook in the sphere of
traditional culture of different peoples, emotional
responsiveness to its deep meanings, and the ability to
constructive dialogue between speakers of different
cultures. The students’ performance of such reflexive
tasks, and their realization of their deficits in the aspect of
intercultural competence, will stimulate the use of internal
resources for the development of tolerance as the most
important professional and personal quality of a modern
teacher.

The use of techniques that activate self-analysis of
ethnocultural sensitivity acts as a powerful mechanism of
appropriation of humanistic values underlying genuine
mutual understanding between representatives of different
nationalities. The identified pedagogical conditions in a
complex are designed to ensure the greatest effectiveness
of the implemented methodology of using the educational
opportunities of art for the training of teachers of a new
formation, responding to the challenges of modern
multinational society.

Discussion

This study investigated the ethnocultural competence of
future teachers and the effectiveness of using the
integration of disciplines of art and aesthetic cycle for its
formation.

The obtained results are generally consistent with the
data of other studies in this area. In particular, in the work
of T.F.H. Smits and P. Janssenswillen [18], the authors also
note the importance of forming ethnocultural competence
in future teachers in the conditions of growing cultural
diversity of society. The authors emphasize the need for
targeted teacher training to work with a multicultural
student population. However, in contrast to this study, the
researchers emphasize the integration of art and aesthetic
disciplines as a tool for the formation of ethnocultural
competence. Their work generally mentions various
approaches to preparing teachers for multicultural
environments (multicultural competence training, teaching
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in a socio-political context), but does not specifically
emphasize the art and aesthetic component. Thus, this
study introduces novelty by demonstrating the potential of
integrated mastery of art disciplines to foster respect for
cultural diversity. Experimentally, the effectiveness of the
author’s developed methodology of using the educational
opportunities of art in the context of training teachers for
the realities of a multi-ethnic society is shown. At the same
time, the researchers paid more attention to the analysis of
students’ real teaching practice, and their ability to adapt
the educational process to the needs of multicultural
groups. In this study, the focus is primarily on assessing the
effectiveness of the author’s methodology through
questionnaires. Observation and analysis of students’
practical activities are presented to a lesser extent. This can
be seen as one of the limitations of the study. Additional
inclusion of pedagogical observation methods would
provide an even more objective picture. Nevertheless, the
conducted work makes a significant contribution to the
study of the problem of the formation of ethnocultural
competence of future teachers. The effective principles of
selecting the content of art and aesthetic disciplines, as well
as pedagogical conditions for the successful
implementation of the proposed approach, have been
determined. The obtained data can be useful for further
improvement of the system of teacher training to work in a
multicultural environment.

When analysing the studies devoted to the problem of
the formation of intercultural competence in future
teachers in the conditions of ethnocultural diversity, it is
worth mentioning the work of D. Eliyahu-Levi and M.
Ganz-Meishar [19]. The authors, using a specific example
of a multinational school in Israel, showed the
effectiveness of additional extracurricular training,
including visits to the school’s surroundings, dialogues
with representatives of different cultures, for the
development of intercultural competence in students —
future teachers (group A). A similar approach was
implemented in the presented study by introducing the
author’s elective course integrating various disciplines of
art, which also led to significant positive dynamics of
indicators of the level of ethnocultural competence.

Thus, in both cases, the effectiveness of targeted
pedagogical interventions using the potential of art and
expanding the educational space beyond the classroom is
confirmed. At the same time, it can be noted that in the
work of the researchers, the authors focus on a comparative
qualitative analysis of the dynamics of perception and
attitudes of students of the control and experimental groups
to cultural diversity. The presented material is dominated
by a quantitative assessment of changes in the level of
formation of ethnocultural competence in a number of
indicators (knowledge, skills, values) by questionnaire
method. Despite the commonality of conclusions, the
approaches to analysing the problem differ in terms of the
primary methods of research and some aspects of
consideration.  This allows talking about the
complementarity of the two works in the study of the
complex phenomenon of the formation of intercultural
competence in teachers.

In their review, B.R. Romijn et al. [20] conclude that
both practising and prospective teachers often feel
inadequately prepared to work with culturally and

linguistically diverse groups of students. This points to the
need to improve teacher training programmes in terms of
building intercultural competencies. As in this study, the
researchers emphasize the importance of contextualizing
professional development programmes — embedding them
in real school practice and adapting them to the needs of
specific teaching teams. Such an embedded approach,
integrating opportunities for reflection and application of
new knowledge, is, according to the authors, the most
effective. At the same time, in contrast to this paper, which
emphasizes arts integration, the researchers analyse a wide
range of strategies for developing intercultural
competencies, from training and coaching to communities
of practice. This allows them to identify those approaches
that are less frequently used but may be promising.

Another difference is that the researchers focused on
changes in the knowledge, attitudes, and behaviour of
educators themselves. Aspects related to the harmonization
of interethnic relations in pupil teams remain out of the
focus of the analysis. In this study, this side of the problem
is revealed in more detail. Another important difference is
that in the work of the researchers dominates the
quantitative approach to evaluating the effectiveness of
professional development programmes. In the presented
study, a qualitative approach is implemented, which allows
for a deeper analysis of changes in the personal meanings
and values of future teachers. Thus, despite some
discrepancies in the focus of analysis and methodology, in
general, the results of this work do not contradict the
conclusions of other researchers about the importance of
purposeful teacher training for constructive work in the
multicultural environment of modern schools. At the same
time, the integration of art opportunities appears as a
promising and underutilized direction for the development
of teachers’ ethnocultural competences.

In the study by K. Zeichner [21], the author raises the
problem of ethnocultural aspects in the training of
pedagogical staff. The author proceeds from the
understanding of the importance of the formation of
intercultural  understanding and harmonization of
interethnic relations through education. However, while in
this case, it is more about intra-state, intra-societal
processes (using Kazakhstan as an example), the second
paper touches upon general trends on a global scale. The
central task of this study is to identify the effectiveness of
using art and aesthetic disciplines for the formation of
ethnocultural competence of future teachers. The second
study focuses on the concept of “democratic
professionalism” and its applicability in the sphere of
teacher education. Thus, despite the common theme, the
research perspectives differ. What is common is the
understanding of the importance of establishing close links
between teachers and students’ families and communities.
Both studies point to the need to overcome the alienation
of the education system from the real needs and interests of
the population. Both studies criticize traditional
approaches to teacher education that do not consider the
diverse cultural landscape of modern societies.

The authors call for a revision of established
programmes and methods of teacher training. At the same
time, the specific ways of solving the problem are very
different. In the first case, they propose the technology of
integrating art and aesthetic subjects; in the second case,
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they propose the concept of “democratic professionalism”,
which implies greater participation of local communities in
the functioning of the education system. Thus, despite the
common problematics of ethnocultural aspects of
education, the studies have their specificity in terms of the
specification of tasks, methodology and practical results.
At the same time, they complement each other,
demonstrating the multifaceted nature of the phenomenon
of multiculturalism and various pedagogical strategies for
harmonizing interethnic and intercultural interactions in
the educational environment.

In the work of N. Shah and J.A. Coles [22], the authors
explored the possibility of using the educational potential
of the arts to train teachers to identify and counteract
racism and inequality in the classroom. The authors
concluded that the purposeful integration of relevant
modules into teacher education programmes increases
teachers’ ethnocultural sensitivity and willingness to notice
racial phenomena in everyday learning situations. This is
very much in line with the findings of the present study. At
the same time, the researchers focused primarily on
identifying negative racial phenomena (manifestations of
racism, discrimination), whereas in this study the emphasis
was placed on the positive potential of art to introduce
students to ethnocultural values and develop respect and
interest in the traditions of different peoples. Thus, these
two approaches complement each other.

In the work of S. Choi and X. Mao [23], the authors
examined the impact of teachers’ professional
development in multicultural education on their confidence
in their ability to effectively teach students from different
cultural, ethnic, and linguistic groups. The findings
confirm that such professional development programmes
make a meaningful contribution to the development of
teacher self-efficacy in multicultural settings. At the same
time, the researchers focused on investigating the impact
of formal continuing education programmes on teachers’
confidence in their professional competencies. In contrast,
the present work focuses on the integration of arts and arts
media into the core educational programmes of teacher
education. This approach is primarily oriented towards the
personal development of students and the formation of
their value attitude towards cultural diversity. Another
fundamental difference lies in the fact that in the work of
the researchers, the sample consisted of current teachers
who already had experience working in multicultural
classrooms.

In this study, the respondents were students of
pedagogy, i.e. future teachers. Thus, it allows evaluating of
the effectiveness of the proposed approach at the stage of
professional training of young specialists. Despite the
differences in research methodology and sample
characteristics, both studies come to a similar conclusion
that the purposeful use of the educational potential of art is
an effective tool for building ethnocultural competence and
teachers’ readiness to work in a multi-ethnic environment.
At the same time, the present study contributes to the
practical implementation of this approach by identifying
specific psychological and pedagogical conditions for the
most successful integration of art and aesthetic disciplines
into the process of professional training of future teachers.

The work of P.C. Gorski and K. Dalton [24] analyses
approaches to the organization of students’ reflective

activity in the framework of multicultural and socially
oriented education courses. The authors conclude that most
assignments involving reflection are liberal or conservative
in nature. Only 39% of the analysed assignments meet the
criteria of critical reflection, which involves analysing the
problems of inequality and oppression and reflecting on
one’s role and responsibility in the fight against injustice.
In contrast, in this study, reflexive activity was not an end
in itself. It was considered one of the pedagogical
conditions ensuring the effectiveness of ethnocultural
competence formation through the integration of art into
the process of professional training. That is, the emphasis
was primarily on the practical results of applying reflexive
methods.

Another fundamental difference is that the study by the
researchers analysed ready-made reflection tasks from the
courses of various US universities. In this work, the author
himself developed an original pedagogical design of art
integration for the formation of ethnocultural competence.
The effectiveness of this approach was confirmed during
the forming experiment. Thus, despite the differences in
methodology, both studies emphasize the importance of
purposeful, methodologically verified organization of
students’ reflective activity to achieve tangible results in
increasing their readiness for constructive intercultural
interaction and counteracting inequality in education. At
the same time, this paper comprehensively addresses the
task of developing, justifying and testing a specific model
of art integration as a means of developing the
ethnocultural competence of future teachers.

Conclusions

The conducted research allowed solving the set goal —
developing and experimentally verifying the effectiveness
of pedagogical design on the use of means of art and
aesthetic disciplines for the formation of ethnocultural
competence of future teachers. In the course of the study,
the principles of selecting the content of art disciplines
(principles of multiculturalism, interdisciplinarity and
dialogicality) were determined, which allows for
modelling a learning environment that promotes the
development of students’ wvalue attitude to cultural
diversity. The developed author’s elective course
integrating various types of art demonstrated high
efficiency in terms of a significant increase in the level of
ethnocultural competence of students in the experimental
group compared to the control group.

The effectiveness of the developed methodology for the
formation of ethnocultural competence of students of
pedagogical specialities is largely determined by the
observance of several important pedagogical conditions in
its practical implementation in the educational process of
higher education institutions. This is the provision of close
interdisciplinary integration of various courses of the art
history cycle. It is about their content, methodological and
organizational interaction. Thanks to this, not fragmentary,
but systemic ideas of students about the diversity of artistic
cultures of the peoples of Kazakhstan are formed. It is
important to actualize the ethnocultural component of the
subject content of art disciplines. This involves the
inclusion of materials that reveal the specificity and mutual
influence of artistic traditions of different ethnic groups of
the country.
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Such an approach allows the forming a valuable
attitude of students to the cultural heritage of all peoples of
the republic. Along with traditional teaching methods, it is
necessary to actively use interactive forms of work
(discussions, games, creative assignments). This creates
conditions for transferring the acquired knowledge into the
sphere of personal meanings and beliefs of future teachers.
Finally, an important factor is the stimulation of students’
reflexive activity, including self-analysis of their
ethnocultural sensitivity and tolerance. Such reflection is a
mechanism of appropriation of humanistic values
underlying  genuine  mutual  understanding  of
representatives ~ of  different  nationalities.  The
implementation of the whole set of the indicated
pedagogical conditions will make it possible to fully reveal
the potential of the developed method of using the
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AHoTauis

AKTYaJbHICTh. AKTYaJIbHICTh JOCIHI/KYBaHOI MpOOJIEMH 3yMOBJIEHA 3pPOCTAIOUYUM ETHOKYJIBTYPHHM PpO3MAITTM
CYYacCHHX CYyCITUILCTB 1 HEOOXIHICTIO (hOPMYBaHHS TapMOHIMHUX MIKETHIYHHUX BiTHOCHH.

Meta. Metoro poOoTH € po3poOKa Ta anpoOalist MeJaroriYyHoro NPOeKTy 3 BUKOPHCTaHHS MOXKIIMBOCTEH MHCTELTBA Y
MiATOTOBI MalOYTHIX YUUTEINIB U PO3BUTKY iXHBOI €THOKYJIBTYPHOI KOMIIETEHTHOCTI.

MeTtopoJiorisi. Y JOCHiIKEHHI BHKOPHCTAHO TEOPETHYHI METOAH (CTPYKTYpHO-(PYHKIIOHANBHUHN aHami3, 1HIYKIif),
eMITipUYHI MEeTOIH (TIeNaroTiYHUN eKCIIEPUMEHT, aHKETYBaHHS, MaTeMaTHYHA CTATHCTHKA) Ta METOHOJIOTIUHI TiAX0I1
(cucTeMHHH, pEIYKITIOHICTCHKII).

Pesyabratn. VY JIOCHIDKEHHI BH3HAUEHO TPHHIMIN BiAOOPY 3MICTYy XYAOKHBO-ECTETUUHHMX JIMCIMIUIIH:
MOJIIKYJIBTYPHICTh, MIDKIUCIMIUTIHAPHICTE Ta JIiajoriyHICTh. E(EKTUBHICTH METOAMKH TIATBEPIKCHO IijJ 4ac
(OpMYBaJIBLHOTO TIENArOTIYHOTO EKCIICPUMEHTY, SIKHi 3aCBiYMB 3HAYHC IIJBUIICHHS pPIBHA CTHOKYJIBTYPHOI
KOMIICTEHTHOCTI CTY/ICHTIB EKCIICPUMCHTAIBHOI IPYITH TOPIBHIHO 3 KOHTPOJIEHOO IPYIIOH).

BucnoBku. KioyoBuMH TenaroriyHUMHM - yMOBaMM - yCHIMIHOI  peaiisamii  po3poOieHoi METOAMKM €  TicHa
MDKIUCIUIUTIHAPHA 1HTETpalisi MUCTELTBO3HABUMX KYypCiB Ta BKJIIOYEHHS ETHOKYJIBTYPHOTO 3MICTy B MHCTELBKi
nmuctmrnriad. Taka iHTerpartis crpusie GopMyBaHHIO CHCTEMHUX YSIBIICHB ITPO XyIOKHE PO3MAiTTs Hapoay Kasaxcrany i
BHUXOBY€ I[IHHICHE CTaBIICHHS IO KYJIBTYpHOI CHAAIIMHU BCIX eTHIYHUX rpyn. lIpakTHdHa 3HAYYIIICTH IOJNIATAE Y
BUKOPHCTaHHI PO3POOJIEHOTO TMEAAroTiyHOrO TU3aifHy AJIs MiATOTOBKH BYUTENIB O POOOTH B MOJIKYIBTYPHOMY
CEPEIOBHIIIL.

Kio4oBi ci10Ba: MibKeTHIUHA TOJIEPAHTHICTh, aBTOPCHKUI Kypc 3a BUOOPOM; MOJIKYJIbTYpHA OCBITa; MOJIKYJIBTYypPHE
OCBITHE CEPENOBHUIIE.
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