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Abstract 
 
Relevance. Given the educational changes like digitalization, emphasis on creativity, and international interaction, 
studying social intelligence is crucial for forming civic and professional competence. 
 
Purpose. The study aims to determine and analyse the influence of thinking processes on developing social intelligence, 
focusing on cognitive aspects such as planning, reflection, and self-regulation. 
 
Methodology. The study used surveys, analytical methods, and comparisons to gain a comprehensive understanding of 
social intelligence, identify various opinions, and understand individual experiences. 
 
Results. The study found that social intelligence involves understanding, perceiving, and interacting effectively with 
people, demonstrating empathy, adaptability, and problem-solving abilities. Active development of thinking processes 
leads to higher social intelligence. A specific relationship was found between thinking aspects like logic application, fact-
based reasoning, idea generation, information analysis, emotional management in decision-making, and interpersonal 
relationship success. Reflexivity, or the ability to analyse and comprehend behavior, was crucial for developing social 
intelligence. The study also noted that students' psychological state and life satisfaction significantly affect their social 
interaction abilities. Diagnosing self-determination highlighted the extent to which students can make independent 
decisions and interact socially. 
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Conclusions. The study concludes that developing thinking processes significantly enhances social intelligence. 
Reflexivity, logical reasoning, and emotional management are vital components. Additionally, psychological well-being 
and life satisfaction play crucial roles in effective social interaction and decision-making among students. Therefore, 
fostering these cognitive and emotional skills is essential for improving social intelligence. 
 
Keywords: interaction; competence; cognitive aspects; success. 
 
Introduction 
The study of students’ social intelligence development in 
the thinking process is an important topic for several 
reasons. In the modern society, social intelligence plays a 
key role in influencing success in both the workplace and 
personal life. Students with advanced social intelligence 
show better adaptability to learning tasks, which can affect 
their academic success. A high level of social intelligence 
is associated with leadership qualities and the ability to 
work effectively in a team, which is an important aspect of 
the formation of future professionals. 

Research on the development of social intelligence in 
students faces challenges: limited understanding of its 
formation, lack of standardized assessment tools, the 
influence of cultural differences and the difficulty of 
establishing a link between the development of social 
intelligence and academic and career success. This requires 
a systematic approach to develop practical 
recommendations that can be applied in an educational 
setting [1]. In their article, D.A. Solodneva et al. [2] 
investigate the relationship between social intelligence, 
value-motivational orientations, and interpersonal 
interaction of students. The results show that certain values 
are closely related to the level of social intelligence 
development. Students who value education are more 
likely to have the ability to anticipate the consequences of 
their actions. The authors found that those who are oriented 
towards an active lifestyle may have difficulty 
understanding the feelings and intentions of others. To 
understand the formation of students’ social intelligence 
more fully, it is necessary to delve into aspects of 
sociocultural context, individual characteristics, the role of 
self-efficacy and motivation. 

In the work of A.R. Beisembaev [3], the author 
considers the main aspects of social intelligence formation, 
such as academic performance, adaptability, interpersonal 
relationships, strategic planning in learning. The author 
identified the key directions of strategic planning: studying 
the state of social intelligence at the moment, defining 
goals for development, training teachers for more effective 
work, introducing programmes of cooperation and conflict 
resolution. He concluded that the formation of social 
intelligence is influenced by a structured and systematic 
approach, and accordingly strategic planning is an integral 
component in this process. Although the work of the 
researchers covers important aspects of social intelligence 
formation through strategic planning, it is also possible to 
consider the influence of cultural context, integration of 
technologies, independent learning, influence of family 
and environment.  

In their study, V.A. Babich and V.S. Voloshina [4] 
analysed the influence of social intelligence on students’ 
professional training. They presented the conditions for its 
formation: development of communication skills, support 
for psychological well-being, interactive forms of learning, 
feedback and self-assessment. The authors concluded that 

social intelligence is a person’s intellectual ability that 
affects his adaptation in society, success, contributes to the 
understanding and evaluation of their own and others’ 
actions. The influence of social intelligence on conflict 
resolution, leadership, adaptation to technology, 
differences in different professional spheres can be further 
studied. 

According to N. Lavrychenko [5] social intelligence is 
closely related to emotional intelligence. She described 
where these concepts are applied: in emotion management, 
development of leadership qualities and critical thinking. 
Social-emotional intelligence helps to increase motivation 
for self-education, support mental health, helps to avoid 
conflict situations. The author emphasizes that social-
emotional intelligence is very important for professional 
and personal growth. The study did not consider the impact 
of social intelligence on adaptation to change and stress, 
empathy, teamwork, emotion management and inclusion in 
educational programmes for personal growth. In the study 
by T. Yanovska [6], the author described the process of 
formation of students’ social intelligence. She emphasized 
that a high level of social intelligence promotes interest in 
knowing oneself, reflection, sincerity, and intelligence. 
The author concluded that social intelligence contributes to 
adaptation to new conditions, successful professional 
activity. The connection of social intelligence with 
emotional competence, ability to adapt, leadership, 
influence on professional success has not been 
investigated. 

The research aims to study the influence of social 
intelligence on students’ general well-being, professional 
activity in the future, life satisfaction and ability to self-
organization, as well as on the basic beliefs that contribute 
to the successful functioning of a person in society. The 
main tasks were: to review the works of previous 
researchers in this area, to conduct psychodiagnostic 
surveys to collect statistical data and to analyse them to 
identify trends and patterns, to contribute to the academic 
field. 

 
Materials and Methods 
The concept of students’ social intelligence development 
was examined through the prism of various research 
methods that allowed going deeper into understanding this 
process. The survey method made it possible to collect 
opinions, views, and evaluations directly from students 
regarding their perceptions and level of social intelligence 
development. The use of the survey method helped to 
complement the qualitative and quantitative data, enriching 
the study with a wider range of first-hand information. The 
analytical method in the study of students’ social 
intelligence development facilitated the processing of a 
large amount of data obtained during the study. This 
method made it possible to identify key factors influencing 
the evolution of students’ social intelligence and to 
formulate data-driven theoretical concepts. The method of 
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comparison made it possible to identify general trends and 
peculiarities of students’ social intelligence development 
in the context of different cultures or societies. The 
synthesis method made it possible to examine the 
development of students’ social intelligence from different 
perspectives, considering a wide range of factors affecting 
this process. The functional method allowed determining 
what roles and functions social intelligence fulfils in the 
context of society and students’ interpersonal relationships. 
The method of concretization allowed delving into case 
studies, allowing us to identify the nuances, values, and 
norms that influence students’ social intelligence in 
different areas. The method of generalization allowed 
determining the main regularities and trends in the 
development of students’ social intelligence, as well as to 
formulate recommendations for improving students’ social 
adaptation and interpersonal interactions. 

Psychodiagnostic surveys were conducted at 
L.N. Gumilyov Eurasian National University (Astana), 
Almaty Humanitarian-Economic University of Almaty 
city. A randomly selected number of first-year students 
from different faculties participated in them. The 
respondents were asked to fill in several question forms 
both online and in person. The total number was 145 
people aged between 18 and 24 years old. The deadline for 
completion was 14 days. These were 70 guys and 75 girls. 
Participants were guaranteed anonymity and 
confidentiality. Several questionnaires were used to 
diagnose the development of social intelligence. The 
questionnaire by E.Yu. Mandrikova [7] helped to study the 
level of self-control in students, their ability to plan and 
evaluate their actions in the process of thinking and 
problem-solving. The questionnaire by K.M. Sheldon and 
E. Deci [8] helped to understand the degree of students’ 
independence in the process of thinking and decision-
making, their internal motivation and orientation to their 
own goals. 

The “Thinking profile” questionnaire [9] served as a 
useful tool to explore the relationship between cognitive 
performance and social intelligence. It contributed to a 
better understanding of how each type influences the 
development of social competence and contributes to 
successful interactions. The questionnaire “Differential 
type of reflexivity” [10] made it possible to assess the level 
of ability to analyse one’s thoughts, experiences, to 
comprehend one’s inner processes. The questionnaire 
“Satisfaction with life scale” [11] allowed understanding 
how satisfied respondents are with their achievements, 
relationships, work. The questionnaire “World 
assumptions scale” [12] helped to determine students’ 
world-view, attitude towards themselves and other people, 
which is important for understanding their social 
intelligence. 

All these methods provide a broad foundation of 
knowledge about the development of social intelligence in 
students. Their integrated use helps to deepen the 
understanding of this process and create a more holistic 
picture for creating effective strategies for teaching and 
developing social skills in students. 

 
Results 
Social intelligence is the ability to successfully interact and 
communicate with others in a variety of social situations. 

It includes components such as empathy, the ability to read 
non-verbal cues, understanding social norms, conflict 
management and leadership skills. People with advanced 
social intelligence easily establish and maintain 
relationships, have effective communication skills, and 
successfully resolve conflicts. This ability is also important 
for leadership, teamwork and adapting to a rapidly 
changing society. The development of social intelligence 
not only promotes personal growth, but also creates 
conditions for harmonious and productive relationships in 
society [13]. 

 
The influence of thinking types on the development of 
social intelligence 
A mind-set survey can serve as a valuable tool for 
individual and collective development. Identifying 
individual differences helps people better understand 
themselves, their strengths, and weaknesses in social 
interactions. This knowledge promotes self-knowledge and 
allows for targeted development of social skills as well as 
adaptation to their unique ways of thinking. The results of 
the survey (Figure 1) are represented by numbers 
representing the number of responses and indicate which 
types of thinking are dominant among respondents.  
 

 
 

Figure 1. Types of thinking 
 
Source: compiled by the authors. 
 

Verbal and logical reasoning contributes to the 
development of students’ social intelligence by improving 
their communication, analytical, reasoning, conflict 
resolution and effective group interaction skills. This 
ability enables students to express themselves clearly, 
understand the viewpoints of others, and make informed 
decisions in social situations [14]. Abstract-symbolic 
thinking contributes to the development of social 
intelligence by improving understanding of abstract social 
concepts such as justice, tolerance, solidarity, 
responsibility, and it also helps to solve complex social 
problems, improves communication, and develops 
empathy. This type of thinking also helps to better cope 
with uncertainty and change in the social environment [15].  

Visual-imaginative thinking, based on the perception 
and memorization of information in the form of images, 
promotes better emotional perception, empathy 
development, more effective non-verbal communication, 
creativity in solving social problems and the formation of 
visual images of social relationships [16]. Object-action 
thinking is characterized by orientation to specific objects 
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and actions. People with this type of thinking usually show 
a practical approach to problem-solving, quick adaptation 
to changes and focus on results. In the context of social 
intelligence, this translates into the development of 
practical cooperation skills, a better understanding of 
social interactions through concrete actions, and the active 
application of social skills to real-world situations.  

This approach promotes effective social interaction and 
adaptation to the social environment through concrete 
events and tasks [17]. Creative individuals are able to form 
deep social bonds, enriching social dialogue with fresh 
ideas and facilitating creative discussion of social issues. 
They develop communication skills and are better able to 
cope with risk and uncertainty in different situations. 
Creative thinking plays an important role in developing a 
richer and more flexible social intelligence, facilitating 
diverse perceptions and effective social interactions [18]. 

 
Ability to self-organize activities 
Diagnostics of self-organization level is an important 
element of personality potential assessment. The 
questionnaire helps to determine the formation of planning 
and goal-setting skills. It contains 25 questions, each of 
which has 7 answer options and facilitates assessment on 6 
scales. The results indicate problem areas in the process of 
self-organization of activities (Table 1). 

 
Table 1. Indicators of self-organization of first-

year students 
 

Scale name Minimum and maximum 
values 

Orderliness 13 23 
Having goals in life 33 41 
Human persistence 19 28 

Fixation 16 24 
Ability to self-

organize 5 13 

Focus for today 7 12 
Source: compiled by the authors based on [19]. 

 
Low indicators of perseverance and the presence of 

goals in life indicate the unwillingness of students to set 
goals for themselves through uncertainty in their 
implementation, to make wilful efforts to finish what they 
have started, distraction by extraneous matters, difficulty 
in overcoming obstacles, especially unexpected ones. The 
respondents have a blurred understanding of their own 
future due to the inability to organize their life activities 
correctly. For the rest of the scales, average indicators are 
presented, which indicates a partial readiness to plan their 
future life, to reorganize themselves into a new structure. 
Consequently, first-year students are not particularly 
organized personalities, have low purposefulness and to a 
greater extent prefer to focus on today [20]. 

 
Ability to reflect 
To determine the peculiarities of reflexivity, which is a 
significant factor of influence on the development and 
realization of personality, students were asked to answer 
30 questions in which they had to choose the most 
appropriate one from four answers. Based on the results of 

the survey, the range of scores for three items is presented 
(Figure 2). 

 

 
Figure 2. Features of reflexivity of students 

 
Source: compiled by the authors based on [21]. 

 
According to the presented data, self-exploration and 

quasi-reflection are at the average level. This means that 
students can focus on their own experiences, feelings, go 
into extraneous reflections not related to the actual 
situation in life. They can reflect on the past or the future, 
imagine different outcomes of events. Systemic reflection 
is more pronounced in students. It allows them to look at 
themselves from the outside, which contributes to 
analysing the situation of interaction, both from the side of 
the subject and the object, to see alternative possibilities. 
The skill of self-distancing is very important, because it 
helps a person to solve difficult life situations, problems at 
work [22]. 

 
Self-determination of personality 
The personality self-determination scale was used to assess 
people’s propensity to act independently. It included 10 
items, each of which was divided into two more sub-items 
with 5 answer options. It was necessary to choose the most 
appropriate answer. The first sub-item characterized self-
awareness, and the second sub-item characterized the 
perception of choices made by oneself. Based on the 
answers of 145 respondents, the range of minimum and 
maximum values for the three items was 
recorded (Table 2). 

 
Table 2. Features of self-determination of first-year 

students 
 
Process Lower value Upper value 

Self-expression 10 13 
Self-identity 14 18 

Perceived choice 17 21 
Source: compiled by the authors based on [23]. 

 
Analysing the data, a low level of self-identity is 

traceable. This indicates that students experience alienation 
from their own feelings and their integrity of personality is 
not yet fully formed. The range of self-expression indicates 
that the respondents are dissatisfied with life and need to 
change. The data on perceived choice has higher ranges. 
This indicates that students believe in changing the course 
of their lives [24]. 
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Life satisfaction level 
Respondents were offered to take an online survey 
consisting of 5 questions that helped to determine how 
satisfied they are with the quality of life at this 
stage (Figure 3). Analysis of the survey results shows that 
67.6% of students have an average score (17-24), 23.4% 
have a high score (25-35), and 9% have a low score (4-16). 
The dominance of the average indicator indicates the 
partial readiness of young people to improve their well-
being, and little experience in solving problem situations. 
A moderate level of life satisfaction plays a key role in the 
development of social intelligence. Unlike low levels, 
which can negatively affect various aspects, moderate life 
satisfaction provides balance.  

People with moderate levels of satisfaction have a 
stable emotional background, which promotes a positive 
attitude towards others. This in turn creates a foundation 
for successful social interactions, facilitating the 
development of communication skills. Moderate 
satisfaction can also promote adaptability in different 
social scenarios and increase the ability to resolve 
conflicts. Maintaining a balanced level of life satisfaction 
promotes the development of social intelligence and 
ensures positive contributions to various aspects of 
life [25]. 

 

 
 

Figure 3. Indicators satisfaction life 
 
Source: compiled by the authors based on [26]. 
 

A low level of life satisfaction can negatively affect the 
development of social intelligence. Emotional 
dissatisfaction can affect empathy and interpersonal 
relationships, creating barriers to successful social 
interactions. Also, life dissatisfaction impairs the ability to 
self-project, affects academic and professional 
performance, and impairs constructive conflict resolution 
skills [27; 28]. A high level of life satisfaction usually 
favours the development of social intelligence. People who 
feel happy tend to have more stable emotions, display 
positive attitudes towards others, are more open to 
communication, and can cooperate successfully. This 
contributes to ease in establishing interpersonal 
relationships, developing social skills, and adapting to 
different social situations. The feeling of satisfaction can 
also reduce stress levels, which contributes to effective 
social interaction [29-31]. 

 
Basic beliefs 
The Student Core Beliefs Survey consisted of 37 items of 
stimulus material where one had to express how much one 

agreed with various statements. Each of the response 
options provided an opportunity to earn on a scale from 
one to six points, from perfect disagreement to absolute 
agreement with the statement. For the convenience of 
summarizing the results are presented in the table: low 
level (0-3), medium (4-7), high (8-10) (Table 3). 

 
Table 3. State of basic beliefs 

 

Basic 
Beliefs 

Indicator within the walls of 
respondents’ opinions from minimum to 

maximum values 
Fairness 4-6 

Self-
image 5-8 

Goodwill 3-7 
Control 2-5 
Luck 6-9 

Source: compiled by the authors based on [32, 33]. 
 
Fairness: The range between 4 and 6 indicates a 

moderate perception and appreciation of fairness in life. 
Some may lean towards a lower evaluation (4), while 
others see a higher degree of fairness (6). Self-image: the 
walls range from 5 to 8. This indicates varying levels of 
confidence and self-esteem among respondents. Some may 
have a more balanced and confident self-image (8), while 
others may have a less defined or stable self-image (5). 
Goodwill: the walls range from 3 to 7. This indicates 
different levels of friendliness and tendency to be kind 
among respondents. Some may be more open and friendly 
(7), while others may have less of this quality (3). Control: 
the walls range from 2 to 5.  

This may reflect the level of confidence in controlling 
one’s life. Some respondents may rate their control as 
higher (5), while others may feel that control is limited (2). 
Luck: the walls range from 6 to 9. This indicates different 
perceptions of luck or happiness in life. Some may feel that 
they are lucky or fortunate (9), while others may see luck 
as less meaningful or less intrinsic (6). The dominance of 
the mean scores on basic beliefs indicate that more people 
hold the view that there is better than evil in the world, bad 
things happen to those whose behaviour deviates from the 
norm and if one is a good person, he or she may feel more 
secure from unpleasant situations and troubles [34-36]. 

The results of the study suggest that social intelligence 
can be developed and improved throughout a person’s life. 
Increasing the level of social intelligence contributes to 
success in interpersonal relationships, professional sphere, 
leadership, and the ability to resolve conflicts. 

 
Discussion 
The average scores on the surveys indicate the 
development of social intelligence at the same level. This 
indicates a balanced perception of emotions and 
interactions with others. Students have basic empathy, 
conflict management and communication skills, but may 
have potential for further growth in these areas. This affects 
their ability to interact in their studies, relationships, and 
future careers, stimulating a desire to improve social skills 
for more successful and harmonious development in both 
academic and professional spheres of life. 
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According to the data of different countries on life 
satisfaction in American students they are between 23-25, 
Chinese students have lower scores (16-19 points), 
German (16-24), Turkish (17-25), Polish (15-22), English 
(20-25) [37-39]. This indicates the dominance of the 
average level of satisfaction, indicating relative stability 
and balance in society. American students generally have 
higher scores on life satisfaction compared to Kazakh 
students, English students also show high scores, but they 
have some overlap with Kazakh students in the range of 
20-25 points. Chinese students have the lowest scores, 
while the rest of the countries have similar ranges with 
average scores, with the range of German students having 
the most variation. 

In her study in Bangalore, India, M. Joy [40] analysed 
the relationship between locus of control and social 
intelligence. The author concluded that these concepts are 
not interdependent. Men and women have the same locus 
of control. In the development of social intelligence, 
however, gender matters. Women have more developed 
social intelligence than men [41]. As a result of the study, 
the author has provided information that the main number 
of respondents have an average level of social intelligence 
development. The study of the researcher and this study 
emphasize the importance of social intelligence in various 
spheres of life and social activities. However, they focus 
on different aspects of individual’s interaction with the 
environment: one investigates the influence of locus of 
control on social intelligence, while the other pays 
attention to the relationship of social intelligence with self-
determination and life satisfaction.  

There is indeed no direct relationship between locus of 
control (the perception of where control over life events 
lies – inside or outside the individual) and social 
intelligence. This means that a person’s ability to 
understand and interact socially does not depend on their 
perceptions of control over their own lives [42; 43]. It 
should also be considered that the study was territorially 
limited and was conducted in one of the specialities. To 
obtain more qualitative results, it is possible to make the 
research on a larger scale. The average level of social 
intelligence development emphasizes the need for further 
in-depth research aimed at identifying the factors 
influencing the level of social intelligence in both genders. 

In their article, A. Ali et al. [44] analysed how different 
factors such as gender, age, and economic status influence 
social intelligence. The authors found that gender is not a 
significant influencing factor, but age, on the contrary. His 
study indicates that social intelligence becomes more 
developed in students with each course of study. Both 
studies emphasize the importance of the relationship 
between social intelligence and various factors in the 
learning environment, but A. Ali et al. [44] focus on the 
changes in social intelligence in the context of age and 
level of education, while this study analyses its relationship 
with students’ commitment and self-organization ability. 
According to the results of the study by the researchers, 
gender does not have a significant effect on social 
intelligence. This is because social intelligence is formed 
not so much on the basis of biological differences, but 
through social interaction and learning [45; 46]. It is 
interesting to note that social intelligence becomes more 
developed with each course of study. This may be due to 

experiences with social interaction, participation in 
different groups, or other educational factors. It is 
important to consider what specific aspects of learning 
contribute to the development of social intelligence. 

The research by C. Savci et al. [47] studied the 
development of social intelligence during distance 
learning. The authors analysed the ability of people to 
establish emotional ties, to cooperate online and concluded 
that online learning is not an obstacle to increasing the level 
of social intelligence, because its foundation is laid not 
only within the walls of the university, but also in 
communication with family, other people, learning from 
their own failures and successes. The authors emphasize 
that even through this type of learning, students support 
each other and can express their own “I”. The authors noted 
that the foundation of social intelligence is laid not only 
within the walls of an educational institution, but also in 
various aspects of a student’s life. Indeed, successful 
formation of social intelligence requires a comprehensive 
view and involves interaction with various spheres of a 
student’s life.  

The study of the impact of distance learning on social 
intelligence can be supplemented by analysing the 
effectiveness of virtual communications, adapting teaching 
methods to the social context, studying the impact of 
educational platforms on students’ social support, as well 
as comparing the level of social intelligence in different 
forms of learning and considering the role of family 
learning in this context. The results of this study and of that 
by the researchers are similar, in that whether learning 
takes place online or in the classroom is not a barrier to the 
development of social intelligence. Both provide 
opportunities to socialize, help each other and express their 
individuality. 

In his article, E.S.A. Hashem [48] analyses the 
relationship between self-regulation and social 
intelligence. The author emphasizes that the further 
development of a person’s social intelligence can be 
predicted through the study of self-regulation. The study 
describes how self-regulation promotes independence from 
the environment, gives the ability to make the right 
decisions, helps in acquiring new knowledge, formulates 
judgements, helps self-assertion, and therefore increases 
the ability to interact with others. The statistical data of this 
study show that students’ self-regulation is at an average 
level, which is reflected in the development of social 
intelligence.  

The author concluded that the relationship between 
these two concepts is an integral part of the development 
of society as a whole. The statistical results of this study 
are like those of Kazakh students, in that most respondents 
have an average level of self-regulation. Self-regulation 
supports the learning process and the acquisition of new 
knowledge. This emphasizes the importance of internal 
regulation for successful adaptation to the educational 
environment. Formulation of judgements and self-
affirmation complete the picture, emphasizing that the 
development of social intelligence is not limited to the 
ability to interact, but also includes the ability to express 
one’s own thoughts and set boundaries in communication 
[49-51]. The researcher’s study can be complemented by 
analysing the biological basis, the relationship to 
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psychological health, and the development of training 
methods to improve social skills. 

In the work of L. Gulliford et al. [52], the authors 
investigated the relationship between gratitude, self-
control, and social intelligence. The authors emphasized 
that these concepts have a significant impact on 
interpersonal relationships and the level of life satisfaction. 
The authors suggested that some people with high levels of 
social intelligence and self-control may use displays of 
gratitude from others for self-serving and manipulative 
purposes. Both studies address the influence of social traits 
on interpersonal interactions, but the researchers focus on 
the negative aspects of using gratitude for manipulation, 
whereas this study analyses the positive impact of social 
intelligence on organizational processes in students. Such 
parallels provide a broader overview of the impact of social 
intelligence in different areas of life and work.  

Individuals with high social intelligence have a better 
understanding of others’ expectations and feelings, which 
makes them more successful in manipulative actions [53-
55]. Self-control may provide them with the necessary 
confidence to realize their self-serving intentions. To fully 
understand this dynamic, one might also consider the 
influence of other factors, such as empathy or moral 
beliefs. Perhaps some individuals with high social 
intelligence and self-control may be able to use their 
abilities to maintain long-term and mutually beneficial 
relationships, rather than just for momentary gains [56; 57]. 

A study by M.N. Iqbal et al. [58] focused on the 
relationship between social intelligence and students’ 
academic performance. They analysed how this 
relationship is influenced by gender, location, 
demography. The authors concluded that students with low 
academic performance have low levels of social 
intelligence, and with high performance – vice versa. 
Furthermore, social intelligence affects academic 
performance irrespective of gender, faculty, location. The 
authors recommended students to take part in seminars, 
discussions, activities outside the institution to increase 
their interaction in the society, to contribute to the 
expansion of knowledge on common topics.  

While the study by the researchers analysed the 
relationship between the level of social intelligence and 
academic success, considering factors such as gender, 
location, and demographics, this study focuses on aspects 
that contribute to the development of this intelligence in 
students. Both studies emphasize the importance of social 
intelligence in the educational context, one in the aspect of 
influencing academic performance and the other in the 
context of fostering this quality in students to achieve 
better academic performance. It is important to note that 
social intelligence, defined as the ability to understand and 
interact with others, plays a significant role in students’ 
academic success. The finding that students with high 
social intelligence have higher academic performance and 
students with low social intelligence have lower academic 
performance emphasizes the importance of developing not 
only cognitive skills but also social skills. A study 
comparing the impact of social intelligence on academic 
performance in different educational fields (humanities, 
science, technical disciplines) could also be conducted. 
This may help to understand whether there are differences 

in the role of social intelligence in different academic 
disciplines. 

In a study by K. Ansary et al. [59], the authors describe 
the level of social intelligence development of 
undergraduate students in West Bengal, India. The results 
indicate that the difference in social intelligence between 
males and females from urban and rural areas is not 
significant. But still, social intelligence is more developed 
in urban dwellers, which gives them privileges in better 
adaptation to change, professional and personal growth, 
and effective problem-solving. The authors have 
formulated recommendations for improving the social 
intelligence of students from rural areas.  

Based on the results of comparing the study of the 
researchers on the development of social intelligence of 
undergraduate students in West Bengal with the 
experiences of freshers, it can be observed that, in contrast 
to the general findings of differences in the development of 
social intelligence between urban and rural residents, the 
experiences of freshers are often focused on adapting to a 
new learning environment, building new social 
relationships and developing communication skills for 
successful learning. Social intelligence plays a key role in 
various areas of life, including education, professional 
development, and social interaction. It is also important to 
consider the cultural background and context of rural areas 
when developing recommendations. Engaging local 
resources and traditions can improve the effectiveness of 
social intelligence programmes [60]. 

In the article by S. Yalcingit and H. Aktash [61], the 
authors describe the relationship of social intelligence with 
leadership qualities and leadership style in future 
professional activities. The authors emphasize that this 
relationship lasts for centuries and one of the main qualities 
of a leader is the level of his social intelligence, which is 
reflected in communication skills, the ability to perceive 
information, to persuade and inspire, to meet the needs of 
subordinates, to understand the emotional state of his team. 
The authors concluded that leaders with a high level of 
social intelligence can effectively manage social 
interactions, and this contributes to the achievement of 
common goals and the success of the organization.  

The study by the researchers and this one emphasizes 
the importance of social intelligence, but they highlight it 
in different contexts: one in the context of leadership and 
the other in the context of education and becoming an 
individual in the process of learning. This comparison 
provides a broader overview of the role of social 
intelligence in different areas of endeavour. Leaders with 
high levels of social intelligence are usually able to 
improve the work environment, foster team spirit and 
create an atmosphere conducive to organizational growth 
and prosperity [62; 63]. They are able to better understand 
their subordinates, adapt their management style to 
different situations and achieve joint goals through 
effective management of social interactions [64]. 
Additionally, case studies of successful leaders and their 
level of social intelligence can be analysed. Furthermore, it 
is possible to identify the specific skills and approaches 
they used to achieve outstanding management results. 

The development of social intelligence plays a key role 
in personal and social well-being. It contributes to better 
interpersonal relationships, effective conflict resolution 
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and better adaptation to societal changes. People with 
advanced social intelligence are empathic, have leadership 
skills, are successful in their careers and experience greater 
life satisfaction. Social intelligence also promotes 
cooperation in groups and a supportive environment. 
Social intelligence can have a positive impact on various 
aspects of life, forming healthy and productive 
relationships in society. 

 
Conclusions 
The purpose of this study was to analyse deeply the 
influence of thinking types on the development of students’ 
social intelligence. The focus was on studying the 
dynamics of changes in students’ ability to empathy, self-
expression, self-identity, reflection, introspection, 
purposefulness, perseverance, understanding of social 
situations, and development of interpersonal skills. 

This study helped to identify the influence of thinking 
processes on students’ social adaptation and interaction in 
society. Social intelligence is an integral part of human 
existence. It is presented as a peculiar ability to understand, 
perceive, and interact effectively with people around 
regardless of time, circumstances, and cultural 
characteristics. Its formation is a continuous process, 
including the desire to communicate, understanding the 
emotions of others and continuous improvement of one’s 
own ability to effectively resolve conflicts. The results of 
the study suggest that the development of students’ social 
intelligence is closely related to their thinking processes. 
Factors such as cognitive ability, learning ability and 
degree of mindfulness play an important role in the 

development of social competence. Students with 
developed social intelligence show a higher level of 
adaptation to social changes and interact more successfully 
in a team. 

The practical significance of the research results lies in 
the possibility of improving and creating new educational 
programmes aimed at developing students’ social 
intelligence. The implementation of such programmes can 
contribute to the improvement of interpersonal relations, 
formation of communication skills and successful social 
adaptation of graduates in the professional environment, 
helping to create more harmonious and productive social 
environments. 

Several directions can be considered for further 
research in the field of students’ social intelligence 
development. Investigating the impact of various 
educational techniques on social intelligence, analysing the 
impact of sociocultural factors on the formation of 
interpersonal skills, and studying the impact of 
technological changes on students’ social interaction. It is 
also advisable to consider the influence of various social 
environments, including virtual spaces and online 
communication, on the development of social intelligence 
in modern education. 
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Анотація 
 
Актуальність. З огляду на такі зміни в освіті, як діджиталізація, акцент на креативність та міжнародну 
взаємодію, вивчення соціального інтелекту має вирішальне значення для формування громадянської та 
професійної компетентності. 
 
Мета. Мета дослідження - визначити та проаналізувати вплив процесів мислення на розвиток соціального 
інтелекту, зосередившись на таких когнітивних аспектах, як планування, рефлексія та саморегуляція. 
 
Методологія. У дослідженні використано опитування, аналітичні методи та порівняння для отримання 
комплексного розуміння соціального інтелекту, виявлення різних думок та розуміння індивідуального досвіду. 
 
Результати. Дослідження показало, що соціальний інтелект передбачає розуміння, сприйняття та ефективну 
взаємодію з людьми, прояв емпатії, адаптивності та вміння вирішувати проблеми. Активний розвиток 
мисленнєвих процесів призводить до підвищення соціального інтелекту. Було виявлено певний взаємозв'язок між 
такими аспектами мислення, як застосування логіки, міркування на основі фактів, генерування ідей, аналіз 
інформації, управління емоціями при прийнятті рішень та успішність міжособистісних стосунків. 
Рефлексивність, або здатність аналізувати та осмислювати поведінку, була вирішальною для розвитку 
соціального інтелекту. Дослідження також показало, що психологічний стан та задоволеність життям студентів 
суттєво впливають на їхні здібності до соціальної взаємодії. Діагностика самовизначення показала, наскільки 
студенти можуть приймати самостійні рішення та соціально взаємодіяти. 
 
Висновки. Дослідження показало, що розвиток процесів мислення значно підвищує соціальний інтелект. 
Рефлексивність, логічне мислення та управління емоціями є життєво важливими компонентами. Крім того, 
психологічне благополуччя та задоволеність життям відіграють вирішальну роль в ефективній соціальній 
взаємодії та прийнятті рішень серед студентів. Тому розвиток цих когнітивних та емоційних навичок є важливим 
для покращення соціального інтелекту. 
 
Ключові слова: взаємодія; компетентність; когнітивні аспекти; успіх. 
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