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Abstract 
 
Relevance. The relevance of the study is conditioned by the fact that pedagogical education faces huge problems, since 
modern changes impose higher requirements on future foreign language teachers, where special attention is paid to the 
development of reflexive competence in the context of a continuous learning system. Reflexive competence is an 
important driving force of pedagogical activity, through which internal experience is reflected upon when one's own 
knowledge can be sublimated and one's practical behaviour tends to be deliberate. 
 
Purpose. The purpose of the study is to reveal the problems of university preparation of future teachers of a foreign 
language for reflexion and to consider the main aspects of the development of a future teacher's reflexive competence. 
 
Methodology. To achieve research goals, the following methods were used: structural and functional, theoretical, and 
experimental. 
 
Results. The results of the study have determined that the training of a future foreign language teacher with reflexive 
competence today is one of the most important and significant tasks of pedagogical universities and the education system 
in general. The analysis showed that future foreign language teachers are not sufficiently prepared to work with reflection 
methods, and universities have serious shortcomings in understanding the essence of this concept. The development and 
improvement of the ability of future foreign language teachers to recognise problems and reflect on them play an 
important role in changing educational concepts, which contributes to their growth and development. 
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Conclusions. The practical significance lies in the analysis of the current state of teaching, the formulation of criteria and 
levels of development of reflexive competence in a future foreign language teacher, and the formulation of criteria and 
appropriate levels of development of reflexive competence in the process of professional education in higher education, 
which determines the level of development of self-reflection. 
 
Keywords: reflection; criteria; awareness; levels; future teacher; higher education; thinking. 
 
Introduction 
The current system and model of education in the Republic 
of Kazakhstan follows the course of time, adapts to social 
development and ensures a constant influx of talents for the 
development of the country. After the new educational 
configuration associated with the training of future 
teachers of a foreign language, the problem of reflection, 
which is a widespread trend, has come to the fore. The 
main concept of the educational process is 
professionalisation, based on the desire for reflexive 
practice and the acquisition of knowledge and skills 
obtained as a result of the analysis of practice [1]. 
Professional development is necessary for teachers to 
update their knowledge of curricula, choose their methods 
wisely, work with conviction and enthusiasm, have self-
confidence and clarify goals. Unfortunately, for most 
future teachers, formal development opportunities remain 
sporadic and are associated only with periods of on-the-job 
learning. Whatever the orientation, the model of the 
teacher as a systematic researcher occupies a central place 
in the concept of the “reflexive practitioner”. This affects 
the nature of research relations in the educational aspect 
[2-5]. 

Training in the field of vocational education currently 
creates many problems for future teachers. They pursue the 
dual goal of qualification by being directly integrated into 
the work. It is important for them to function quickly and 
efficiently in order to meet the requirements of their 
positions. Therefore, the skills of self-reflection and the 
mobilisation of appropriate learning strategies are 
important. At the present stage of development of the 
Republic of Kazakhstan, special attention is paid to the 
democratisation and individualisation of all spheres of 
society. This, in turn, has led to a change in the parameters 
of the social order in the education system. At this time, the 
development of competencies of a future specialist is an 
urgent problem. In this regard, the necessity of new 
methodological approaches to teaching, education, and 
development of teachers is determined, which entails an 
adjustment of the preparation of a future foreign language 
teacher for reflection. J.L Pennington [6], P. Ledin & 
D. Machin [7] in their discussion of the reflective teacher 
considered concepts and conflicts of values where the 
nature of reflexivity in the professional's activity became 
increasingly important, the idea of which was to reflect on 
how the future professional deals with situations that 
cannot be resolved using technical resources. 

Considerations on reflexive competence relate to the 
process of reviewing and analysing the behaviour of future 
teachers of foreign languages and practical educational 
problems from a critical standpoint. Through thinking 
about educational problems, future teachers study and 
make rational choices in order to promote the 
transformation of their own concepts and improve their 
pedagogical abilities. Much has already been written about 
the diversity of goals, processes, and results of self-

reflection, but there are still many unclear areas regarding 
practices and ways to stimulate change [8]. In fact, despite 
the fact that there is a lot of evidence of the benefits of 
reflexive practice, it is still done by only a small minority 
of students. Moreover, while many future foreign language 
teachers engage in systematic reflection that helps them 
grow and improve the quality of their learning, the question 
remains whether they have the opportunity to do so. The 
deliberate process of reflection still seems to be the 
exception rather than the rule. The understanding of the 
concept of reflection has significantly expanded in modern 
science. However, the study of the concept of the current 
phenomenon in various aspects does not provide a unified 
concept of the development of reflexive competence [9-
12]. 

The purpose of the study is to reveal the problems of 
university preparation of future teachers of a foreign 
language for reflexion and to consider the main aspects of 
the development of a future teacher's reflexive 
competence. 

 
Materials and Methods 
The methodological basis of the study consisted of the 
following approaches to this topic: structural and 
functional, theoretical, and experimental. The structural 
and functional method revealed the criteria of self-
assessment of the future teacher of a foreign language, 
which is extremely important in their activities. It allowed 
planning, analysing, and evaluating the student's actions, 
as well as correcting, setting new tasks and finding 
pedagogical solutions. Structural functionalism focuses on 
the analysis of the institutional structure of the social 
system of a competent teacher and considers it as a specific 
organism regulated by consensus regarding moral values. 
The structural and functional approach paid special 
attention to the analysis of the objective consequences of 
social and cultural problems for future teachers, while 
determining the nature and boundaries of the analysed 
system of objects, since what has a function in one system 
may not have this function in another system. This 
methodology raised the overall scale, complexity, and 
difference in the levels of reflective competence and, based 
on the distinction between its structure and function, 
introduced the concept of functional requirements, trying 
to use them to explain the existence of various social and 
educational functions. 

The theoretical method allowed considering the content 
of the professional activity of a future foreign language 
teacher in the context of the concept of the development of 
the education system, correlating each type of activity in a 
generalised content, according to the degrees of 
significance and the allocation of the developed criteria. It 
consists in revealing the structural components of 
professional reflection to objectively determine the level of 
development of reflexive competence in the learning 
process. At the stage of reflection, the current approach 
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allowed formulating the main aspects of the teaching 
profession, where reflexive practice acts as a means of 
increasing technical competence and, thus, develops a new 
culture of technical training, which further increases the 
gap between theory and practice, universities, and teachers. 
The theoretical analysis summarises the characteristics of 
the problems of self-reflection, reveals the general laws 
and the internal logic of the competence system. It is aimed 
at increasing the scientific, reliability of the educational 
aspects of future foreign language teachers. The current 
approach emphasised the priority of reflection and pointed 
out that social facts are not controlled by individual desires, 
where competence has limitations in relation to 
individuals, reflecting the order of the social structure. 

The experimental approach formed the actual data of 
the sample population on the study of the activities of a 
foreign language teacher, which was conducted in Zhetysu 
University named after I. Zhansugurov. In this regard, the 
respondents participating in the study were identified as 
students of the speciality “Foreign language: two foreign 
languages”. This way, it is possible to ensure a sufficiently 
high reliability of reflection. It is necessary to create and 
use an expert system based on the study and prediction of 
future activities to further improve the training of future 
teachers of foreign languages. It includes the step-by-step 
application of expert assessment and the development of 
appropriate tools – questionnaires, tables of statistical data 
and, if necessary, the addition of this expert system by 
modelling. The development of questionnaires for 
interviewing future foreign language teachers should 
pursue the goal of systematising the content of their 
activities according to the functional and problem 
principle. Admittedly, a component of the development of 
the content of graduate training is a professional profile. 
To do this, the presence of its components is determined 
by the questionnaire method. During the experiment, an 
insufficient level of reflexive competence of a future 
foreign language teacher was revealed, which actualised 
the importance and necessity of developing the reflexive 
competence of a future foreign language teacher in the 
process of professional training at a university. 

 
Results and Discussion 
The state policy in the field of teacher training of the 
Republic of Kazakhstan is aimed at choosing the 
profession of a teacher and developing a system of 
professional selection of young people suitable for 
teaching in higher education. The criteria for the 
development of reflexive competence of a future foreign 
language teacher are determined based on a systematic 
understanding of reflection, by highlighting its structural 
and functional components, understanding the essence of 
reflexive skills as a process and the result of mastering the 
techniques that ensure this process. In the modern 
educational aspect, the concept of “criterion” is defined as 
a feature based on evaluation, definition, and classification. 
It is considered a standard based on the evaluation and 
comparison of results. It should be emphasised that with 
respect to pedagogical phenomena, the criteria are a set of 
indicators that reveal the norm and the highest level of 
development of personality quality. Being an integral part 
of them, the current indicator acts as a specific and typical 
manifestation of one of the essential aspects of the 

phenomenon under study, according to which it is possible 
to reason about the presence of this quality. Thus, if the 
criterion is the maximum conditional unit of measurement, 
then each measure acts as the minimum conditional unit of 
the process. It follows from this that criteria are 
instruments for measuring a particular phenomenon. Their 
application is distinguished by the advantage that the 
compliance of the result with the set goal is checked and 
the degree of implementation is evaluated [13-15]. 

In pedagogy, the criterion is considered as a standard 
for evaluating an object or phenomenon, which shows the 
dynamics of the measured quality in spatial and temporal 
categories and is expressed in the corresponding indicator. 
Criteria are defined as a certain characteristic against 
which it is possible to evaluate and compare the studied 
pedagogical phenomenon and reflexive skills with the 
standard. In this case, the degree of qualitative 
manifestation of the criteria is determined by specific 
indicators, which, in turn, have a number of significant 
features. The first criterion for the development of 
pedagogical reflection is the sufficiency of reflexive 
knowledge, and its indicator is problems and 
contradictions. These criteria consist of high, medium and 
low levels, each of which considers features such as depth, 
differentiation, and complexity. General requirements for 
the definition of criteria reflecting the basic laws of the 
development of a reflexive personality establish links 
between all components of the system under study, where 
qualitative indicators should act in unity with quantitative 
ones. Further, the criteria and indicators of the 
development of reflexive competence of a future foreign 
language teacher are clarified and a minimum diagnostic 
programme for the investigation of the phenomenon under 
study is developed [16-19]. At this stage, the minimum 
diagnostic programmes and indicators of the level of 
reflexive competence development are determined, 
including the level of reflection of the future specialist. The 
criteria of conformity are considered as an aspect of the 
actual integration of personal and social identity in the 
professional sphere. This is the result of professional self-
determination of the individual. It is determined by self-
assessment. The criteria of conformity reflect the degree of 
perception of the chosen profession as a way of self-
development and self-understanding of the individual. 
Self-development is characterised by the conscious and 
active participation of the individual in his development 
through the management of activities and lifestyle aimed 
at progress, while maintaining the general characteristics 
of development. 

Self-development and self-management are vital for the 
development of a future teacher, since teacher training is a 
continuous learning process in which teachers participate 
voluntarily to find out how best to adapt their learning to 
the educational needs of their students, which emphasises 
the importance of developing reflexive abilities in the 
study of self-regulation of the individual. This means 
regulating relations with the outside world, preserving, 
developing, and supporting the individual. The 
development of reflexive ability occurs at all stages of self-
regulation. In this process, thinking and action change. 
Consequently, the intellectual, emotional, and volitional 
sides of the personality are constantly changing and 
developing, where the criterion of self-esteem is the 
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presence of a critical position of the individual in relation 
to what he possesses from the point of view of a certain 
value system. Self-assessment is a process in which a 
person evaluates their own action or behaviour and 
determines their abilities, work, and skills. This is a 
complex cognitive process during which the teacher makes 
a judgement for the purpose of better personal knowledge 
aimed at improving their actions and their cognitive 
development. Self-assessment criteria are extremely 
important in the activities of future teachers of foreign 
languages. Mastering them allows independently 
analysing and adjusting actions, which would eventually 
lead to an increase in the level of assimilation of 
educational material and transition to a new stage of 
development [20-23]. 

When determining the level of reflexive competence of 
a future foreign language teacher, it is important to use the 
criteria of conformity, criteria of self-development, criteria 
for the development of reflexivity, and self-assessment 
criteria. When developing the basic diagnostics of the 
development of reflexive competence, the following 
components are considered: personal, gnostic, reflexive, 
and cooperative. It should be emphasised that the structural 
components of the development of the reflexive 
competence of a future foreign language teacher clarify its 
essence. The criteria may have different levels of 
manifestation, which depends on the development of the 
reflexive competence of the future foreign language 
teacher, their needs for reflexive transformations. In this 
regard, the following criteria are distinguished: 
conformity, self-development, self-esteem, and reflexive 
ability (Table 1). 

 
Table 1. Instrumental and diagnostic complex of methods 

for determining the levels of development of reflexive 
competence of a future foreign language teacher 

Criteria Diagnostic 
content (by 
indicators) 

Diagnostic 
methods 

Conformity Potential in 
accordance 
with the 
requirements 
of the teaching 
profession 

Questionnaire 
“Personal 
professional 
plan” 

Self-
development 

Degree of 
perception of 
personal 
potential 

Determination 
of the level of 
self-
development 
by the method 

Reflexive 
ability 

Ability to use 
and activate 
personal 
potential in 
educational 
and 
professional 
activities 

Essence of the 
individual 
dimension of 
reflexivity 

Self-
assessment 

Ability to self-
control 

Diagnosis of 
self-esteem 

Source: [24-27]. 
 

Summarising the data obtained, it is possible to 
emphasise that modern higher education is aware of the 
need and importance of developing reflexive competence 
in future foreign language teachers. Thinking before 
teaching is perspective-oriented, which can make teaching 
a conscious practice and effectively improve teachers' 
ability to design, which is monitoring, which allows 
teaching to be carried out with high quality and efficiency, 
and also helps to improve the work of future teachers. 
Reflexive competence is crucial, can theorise teaching 
experience and help improve teachers' theoretical literacy 
and research abilities. The key to this phenomenon before 
teaching is to focus on the individual differences of 
students, and on the development and use of curriculum 
resources. Reflection in learning consists in the recording 
of behaviour, which goes in parallel with the plan of the 
educational process, and focuses on the result. The main 
content of the behaviour record includes: student analysis, 
that is, students' assimilation of knowledge and problems 
in the learning process; strategy analysis, which refers to 
the analysis of control measures and the consequences of 
learning problems; analysis of core competencies, that is, 
pedagogical skills and teaching wit. Self-reflection 
sometimes requires the strength of the collective. If there 
is an organised reflection on the curricula, then this is a 
practical and effective method of reflection. It can not only 
allow future specialists to consider their own educational 
process as an outside observer, but also get the effect of 
“clearance by witnesses” through interaction with other 
teachers. 

Considering all these factors, there is concern about the 
training of future foreign language specialists, therefore, 
professional development should be taken seriously and 
effectively, where higher education institutions should be 
involved in this process, offering support and 
encouragement with short-, medium-, and long-term 
proposals that should be included in educational policy 
plans. In higher education, a teacher is almost always 
required to have skills that he cannot always acquire in 
their bachelor's degree, to solve this problem, continuous 
training is necessary, during which a teacher will analyse 
and work out their pedagogical practice. A teacher should 
have an updated pedagogical practice included in everyday 
life, so that the teacher can pursue improvement. Thus, 
continuous learning leads the student to a greater 
commitment to education, to understanding and improving 
his pedagogical practice, always taking care of the quality 
of teaching. One of the most significant phenomena of 
modern social processes is the expansion of the concept of 
education and the diversification of educational activities, 
leading, therefore, to the diversification of educational 
activities in society. In various fields of social practice, 
through informal and formal education modalities, the 
production and dissemination of knowledge and methods 
of action of pedagogical practices are expanding. The role 
of the teacher goes beyond just the transfer of knowledge. 
A teacher with a holistic approach plays a fundamental role 
in overcoming the fragmentation paradigm. 

Thus, the concept of competence represents in many 
respects a significant progress in educational reflection and 
teacher training: it avoids all forms of fatalism and 
restrictions that prevent the democratisation of access to 
knowledge. Obviously, all this sets a very high bar, 
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respectively, to assert that any subject can master all 
possible skills and come up with ways to achieve this 
compatible with respect for their freedom is no small feat. 
Properly used concept of reflexive competence allows 
considering the complex problem of knowledge transfer. 
To develop a skill means to become able to accurately 
solve a specific problem in a certain situation. This 
interaction between constraints and resources is 
pedagogical work that cannot be reduced to the 
accumulation of know-how and the practice of mechanical 
exercises. It refers to the ability to invent situations that 
generate meaning, which is closely related between 
discovery and formalisation. Therefore, the concept of 
reflection sometimes refers to reproducible technical 
knowledge, sometimes to untested abilities that no one 
tries to figure out how they are formed. The autonomy and 
responsibility of a future professional shaping 
professionalisation do not come without the ability to 
reflect on their actions. This ability is the basis of 
continuous development, it allows comprehending the 
professional experience that accumulates over time and 
causes the so-called knowledge of action. Reflexive 
practice should eventually become a part of the teacher's 
personality, a habitual position that is measured not by 
discourse or intentions, but by the consequences of 
reflection in everyday professional classes in a crisis 
situation. 

During the experiment, an insufficient level of self-
reflection was revealed, which actualises the importance 
and necessity of the development of reflexive competence 
in the process of vocational training at a university. The 
analysis of the results of the conformity criteria shows that 
a third of future foreign language teachers are at the level 
of insufficient development (37% and 52%). The analysis 
of the indicators of self-development criteria shows that a 
significant number of students (42%) have a low level. 
52% of students and 61% of students, respectively, have 
indicators of self-development criteria at an average level 
(9% and 15%). The lowest value was recorded in the 
indicator “striving for self-development, self-education” 
(average score – 2.4). A future foreign language teacher 
thinks less about the problem of professional growth, 
avoids additional tasks, and their need for self-
improvement is expressed conditionally (Figure 1). 

 

 
Figure 1. The level of development of reflexive 
competence of a future foreign language teacher 

(according to criteria) 
 
At the lowest level, “ability to assess the consequences 

of their actions, identify their mistakes and achievements” 

(average score 2.2), which means the problems of forming 
the reflexive competence of a future foreign language 
teacher. The results of the diagnostic experiment show an 
insufficient level of reflexivity indicators, self-
development criteria, self-assessment criteria for future 
foreign language teachers. Therefore, it is worth 
considering the importance of the development of reflexive 
competencies in future teachers of a foreign language. The 
main feature is the understanding by future teachers of the 
need to form a qualitatively new teacher capable of 
mastering the content of reflexive-oriented education, able 
to find creative solutions to pedagogical problems and 
ready to use reflexive methods in their activities. The 
educational scenario is increasingly looking for new forms 
of management and pedagogical models based on 
technology, thus covering a larger number of teachers and 
students. Technological changes significantly improve the 
management of education, and the management of 
information in institutions becomes more flexible and 
secure. 

According to S.M. Moody & S.D. Matthews [28], the 
desire for reflection in the educational process is a natural 
process. This is the key to success, which allows making 
high demands on the graduate in terms of the development 
of reflexive competence based on the characteristics of 
phenomena and concepts. In an effort to overcome 
reproduction for the production of knowledge, the future 
teacher of a foreign language should look for alternative 
ways that establish appropriate, meaningful, and 
competent pedagogical actions. In this context, there is a 
possible way in which it is necessary to think 
simultaneously about interdisciplinarity and 
transdisciplinarity, to contribute to the revision of the 
vocational training programme in higher education, to 
promote greater integration between disciplines and the 
knowledge contained in them, thereby avoiding a 
pedagogical model based on subjects isolated from each 
other, without connection and type. However, the problem 
is not only in the teacher's education, it is important to 
consider their knowledge, skills necessary for teaching 
practice, research training focused on the construction of 
empirical knowledge. The teacher ceases to be only the one 
who transmits knowledge, and becomes responsible for 
determining their own way of working, where the practice 
is recognised in the process of continuous improvement. 
Therefore, social transformations push the teacher to 
practice reflection on themself and on other systems that 
surround them. Pedagogical practice cannot be a one-way 
channel, it must be a two-way channel. 

In turn, according to A. Pennycook & E. Otsuji [29], 
with self-reflection, the teacher sees themself in a situation 
of heightened responsibility, since they are entrusted with 
the functions of perpetuating knowledge, integration, 
socialisation, knowledge transfer, evaluation, motivation, 
and exchange, therefore, they must be trained and 
informed, updated as much as possible, and also have an 
idea of a certain number of skills corresponding to the 
teacher. Teacher specialisation means that teachers rely on 
professional organisations through continuous 
professional training to acquire knowledge and skills in the 
field of education, implement professional autonomy, 
express professional ethics, gradually improve the quality 
of education, and become a good professional teacher. 
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Growth, that is, the process of professional development of 
teachers refers to the fact that an individual becomes a 
member of the teaching profession. Such a transition 
process is playing an increasingly mature role, and its 
measurement standards include: professional knowledge, 
ethics, training, development, autonomy, and professional 
organisation. The reflexive ability of teachers is one of the 
important factors influencing the professional level of 
future teachers. The competence of a teacher is a 
continuous, lifelong, and dynamic process of professional 
development. Therefore, two main aspects should be 
attributed to the factors affecting the professional level of 
teachers in general – the influence of external and internal 
factors, which include national policy, the content of 
teacher training in the field of pedagogical education, the 
system of qualification certificates, self-improvement, 
accumulation of experience, the ability to reflect and learn 
throughout life. 

Self-assessment of teachers through reflection is one of 
the effective methods of promoting the personal 
professional development of future teachers. This is an 
inexpensive and high-yielding method that allows 
carefully observing the behaviour of students and the 
teacher's own behaviour in pedagogical practice, and then 
conducting self-assessment through deep reflection. 
According to S. Colognesi et al. [30], teachers' ability to 
reflect determines their ability to conduct research in 
practice, which shows that successful and effective 
teachers, as a rule, actively and creatively reflect on 
important issues of their career, including their educational 
goals, environment, and their own professional 
competence. Constant reflection, creativity and excellence 
step by step improve professional qualities. Therefore, by 
developing reflexive abilities, it is possible to increase the 
professional level. This stems from the teachers' self-role 
desires, needs, practices and aspirations for personal 
professional growth. Therefore, reflexive ability, which is 
an important internal factor affecting the level of 
professionalism, should be given sufficient attention, since 
the internal factor is a key aspect affecting self-
development. Therefore, in order to improve the 
professional level of future teachers, it is necessary to 
develop and improve their reflexive abilities. 

According to U.K. Orynbayeva et al. [31], when 
updating the criteria of a reflexive teacher, some criticism 
of technical rationality arises, emphasising their inability 
to cope with the unpredictable, since it mechanises 
thinking, denying the real world of live practice, reducing 
the practical knowledge of the teacher. Teachers are guided 
in their educational actions by their personal and cultural 
history, but also make consistent actions and mark their 
trajectory, which allows them not to be completely under 
influence of socio-cultural circumstances and personal 
conditions, interfering with them intentionally. Having an 
intentional consciousness through which they understand 
reality and the possibility of intervention in it, future 
teachers of a foreign language attribute meaning and 
through it have the opportunity to discover and position 
them in front of the profession, and choose how to act in 
their lives. Thus, they can understand that even with the 
predominance of teaching focused on technical rationality, 
the teacher uses the ability to think and reflect. Thinking 
about teaching can call into question the bureaucratic 

constraints in defining the tasks and values that an 
institution accepts, where reflexive practice cannot take 
place in the social context in which it takes place, since the 
professionals who participate in it are seen as participants 
in a large social conversation, playing their roles. 

According to R.J. Collie & N.E. Perry [32], reflection 
criteria define and use principles that correspond to the 
teacher's concept of reflexive practice. The first principle 
refers to the fact that in the practice of reflexive learning, 
the attention of the future teacher is focused both on his 
own practice and on the social conditions in which this 
practice is carried out. Another principle is related to the 
democratic and liberating orientation, that is, the situations 
of inequality and injustice should be considered when 
making decisions by a specialist. Ultimately, reflexive 
practice deals with reflection as a social practice. In 
Feldman's views on practical reflection, one can detect an 
orientation towards the search for social reconstruction, the 
beginning of an attempt to contextualise the social, 
ideological and political dematerialisation of education 
and teacher training. Teacher training is a tool for acquiring 
appropriate professional skills that increase the teacher's 
self-confidence and the likelihood of success. Teacher 
training should develop the ability to define their own 
teaching style, distinguish between problems in 
relationships that may arise, and problems related to 
teaching and learning activities. Therefore, future teachers 
should be ready to identify and eliminate existing 
difficulties by self-reflection. 

By linking often disparate areas of primary and 
continuing education, it is important to show how the 
concept of reflexive competence criteria operates in 
structural changes and global orientations that today affect 
the training of future foreign language teachers throughout 
their lives [33-35]. Reflexivity, as the ability to mentally 
reconstruct personal experience, is the basis of competent 
action. It involves the subject in the reorganisation of their 
knowledge. Thus, levels of reflection, as a skill, are a 
serious problem in pedagogical education. However, 
thinking about learning in this way forces the study to leave 
the paradigm of applied sciences in order to think about 
supporting learning. The reflexive turn launched at the 
university acts as a cross-aspect of the conducted 
reflections with responses to the institutional and 
organisational needs of educational institutions. The 
history of this pedagogical structure identifies the main 
elements that organise teaching, support, and education. 
The effectiveness of training is based on the combination 
of the latter with the organisation of work, but is not limited 
to it. The criteria of reflection turned out to be a universal 
skill underlying pedagogical education, considering the 
contradictions between institutional requirements and 
respect for singular paths, which imply and presuppose an 
attitude of openness, awareness and even curiosity, in order 
to question the evidence of one's own situations and 
experiences [36-38]. 
 
Conclusions 
As a result of the study, it was found that the criteria of 
reflexive orientation suggest the need to develop a set of 
strategic skills that are fundamental for successfully 
overcoming the complex framework of educational 
processes of future foreign language teachers. This 
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contribution addressed the importance of self-regulation 
skills to disseminate and enhance the usability of reflection 
tools useful for promoting self-assessment of some 
strategic skills of educators. The study determined that 
reflexivity and the ability to learn throughout life are 
important conditions for the effective implementation of 
the learning process, which is characterised by continuous 
transformations that make us constantly question 
established habits. The ability to understand how to 
manage in the continuous process of individual evolution 
is the main resource of a future teacher for redesigning, 
self-learning and building a project of personal growth at 
the existential, educational, and working levels. Reflection 
criteria focused solely on the search for individual 
characteristics and inclinations are used as predictive 
variables of the best professional position. They seek to 
emphasise the relationship between the individual and the 
socio-professional context in the perspective of 
professional adaptation, which is defined as the tendency 
to adequately define tasks in order to prepare and 
participate in the learning process.  

It has been established that social interaction currently 
plays a central role in learning, including with the aim of 
developing the ability to work in a group. This observation 
is the basis of the most modern approaches to joint 
reflection training based on a socially constructivist vision. 
The socio-cognitive conflict that arises as a result of 

mutual exchange generates new ways of interpreting 
reality for the future specialist of a foreign language, which 
allows overcoming the phase of the so-called “cognitive 
egocentrism”. In this sense, orientation acquires 
educational significance, which from the first years of 
study is integrated into the curriculum aimed at developing 
a set of attitudes and resources to support the development 
of reflexive competence, which allows actively coping 
with variable situations. In conclusion, the levels of 
reflexive orientation are configured as a dimension within 
which the “empowerment” of the teacher is promoted, 
gradually acquiring the ability to strategically interact with 
the social, cultural and economic reality reinforced by self-
awareness. Moreover, it can be stated that reflexive 
competence acquires a self-generative character: it 
facilitates not only the development of new knowledge and 
skills, but also forms a progressive growth of the ability to 
manage their own learning processes in increasingly 
sophisticated ways. 
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Анотація 
 
Актуальність. Актуальність дослідження зумовлена тим, що педагогічна освіта стикається з величезними 
проблемами, оскільки сучасні зміни висувають підвищені вимоги до майбутніх учителів іноземних мов, де 
особлива увага приділяється розвитку рефлексивної компетентності в контексті системи неперервного навчання. 
Рефлексивна компетентність є важливою рушійною силою педагогічної діяльності, завдяки якій відбувається 
рефлексія внутрішнього досвіду, коли власні знання можуть бути сублімовані, а практична поведінка має 
тенденцію до усвідомлення. 
 
Мета. Мета дослідження – розкрити проблеми університетської підготовки майбутніх учителів іноземної мови 
до рефлексії та розглянути основні аспекти розвитку рефлексивної компетентності майбутнього вчителя. 
 
Методологія. Для досягнення мети дослідження було використано такі методи: структурно-функціональний, 
теоретичний та експериментальний. 
 
Результати. Результати дослідження визначили, що підготовка майбутнього вчителя іноземної мови з 
рефлексивною компетентністю сьогодні є одним з найважливіших і значущих завдань педагогічних університетів 
і системи освіти в цілому. Аналіз показав, що майбутні вчителі іноземних мов недостатньо підготовлені до роботи 
з методами рефлексії, а в університетах існують серйозні недоліки в розумінні сутності цього поняття. Розвиток 
і вдосконалення здатності майбутніх учителів іноземних мов розпізнавати проблеми та рефлексувати над ними 
відіграють важливу роль у зміні освітніх концепцій, що сприяє їхньому зростанню та розвитку. 
 
Висновки. Практичне значення полягає в аналізі сучасного стану викладання, формулюванні критеріїв та рівнів 
сформованості рефлексивної компетентності у майбутнього вчителя іноземної мови, а також формулюванні 
критеріїв та відповідних рівнів сформованості рефлексивної компетентності у процесі професійної підготовки у 
вищому навчальному закладі, що визначає рівень розвитку саморефлексії. 
 
Ключові слова: рефлексія; критерії; усвідомлення; рівні; майбутній учитель; вища освіта; мислення. 
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